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ABSTRACT 
The purpose of this study was to explore the experiences of in-service music 
teachers who chose to pursue a master' s degree in music education through distance 
learning. In this study, I examined the motivations of in-service music teachers for 
choosing to pursue a master's degree in music education through distance learning; the 
benefits teachers reported as a result of emolling in a distance learning program; the 
challenges teachers faced when studying in an online distance learning graduate program; 
and, the learning experiences teachers found significant for their profession and teaching 
environments. Teachers who pursued a master's degree in music education through 
distance learning at Cambridge College Puerto Rico Regional Center comprised the 
sample. The primary data collection method was individual semi-structured interviews. 
Results depicted that the experiences gained by in-service music teachers 
increased their capacity in teaching pedagogy, theoretical understanding of the field, 
communication skills, and capability in handling technological issues. The difference 
between the number of students satisfied and dissatisfied with the program was 
significant, with the former outnumbering the latter. The salient disadvantages reported 
Vl 
by the sample group included a technological gap, reduced direct interaction with 
professors, a need for self-motivation, and a reduced practical ability between the 
moderators and the students. On the other hand, the primary advantage of distance 
learning was the convenience and flexibility of pursuing a music education degree online, 
which allowed the in-service music teachers to study at home and gave them the 
capability to balance their domestic and professional responsibilities. The participants' 
main reasons for enrolling in an online degree program were a desire to excel in their 
careers, the lack of a geographically closer option, professional and/or family lifestyles, a 
need for increasing academic knowledge, and a need to improve teaching capability and 
capacity. Recommendations are offered for leaders and institutions engaged in distance 
learning programs to address the challenges raised by students who have gone through 
the system. I hope that the knowledge gained from this study will expand both scholars' 
and prospective students' current understanding of distance learning as an educational 
model, especially in the music education field. 
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Chapter 1 
Introduction 
Online learning represents a shift in the delivery of education and pedagogical 
practices of distance learning. Its flexibility and accessibility to instructional materials 
has led to various approaches in as far as teaching and studying is concerned and has 
given new dimensions to the long-distance learning techniques, which have now become 
more innovative, attractive and resourceful for today's student. Different scholars have 
attempted to delineate stages of the development of distance learning technologies. 
Moore and Kearsley (2005) categorized five "generations" of distance learning featuring 
correspondence as the oldest form, followed in order by broadcast radio and television, 
open universities, teleconferencing, and the Internet/Web as the most recent 
manifestation. Distance learning (also referred to as £-learning, distance education, 
online learning, or computer-mediated learning) refers to "the application of 
telecommunications and electronic devices that enable learners to receive instruction that 
originates from some distant location" (Ellis, 2008, p. 22). 
Many researchers have argued that distance learning provides instruction to 
students for whom traditional classroom instruction is inaccessible due to difficulties 
such as living long geographical distances from colleges and universities, time 
commitment to families, lack of transportation, professional obligations, disabilities, or 
other issues (e.g., Janes, 2006; Schiffman, Vignare, & Geigh, 2007; Zembylas, 2008). 
Through distance learning, students can access instruction from home via computer or 
video conferencing, the Internet, DVD, intranet/extranet, satellite broadcast, interactive 
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TV, or a combination of these and other electronic methods. According to Allen and 
Seaman (2006), for a course to be defined as distance learning, at least 80% of its content 
must be delivered electronically. 
Bums (2006) argued that distance learning is growing because of the flexibility of 
modes of instruction. Flexibility is often cited as an advantage of distance learning, as 
are other factors, such as increased student interaction, less intimidation by peers due to 
age, and fewer difficulties related to social or socio-economic status (Aviv, 2004; Rabe-
Hemp, Woollen, & Humiston, 2009). In that sense, distance learning can be best 
described as "the application of teaching and learning methods to overcome spatial and 
temporal constraints" (Ifinedo & Ololube, 2007, p. 183). Many recent definitions of 
distance learning include applying information and interactive technologies to 
pedagogical and learner-related activities, and linking teachers and learners in different 
places, or physically separated by any distance (Simonson et al., 2009). 
Distance learning grew exponentially in the last two decades of the twentieth 
century, as higher education institutions in the United States (U.S.) increasingly used 
information and communication technology (ICT), especially the Internet, to deliver 
academic course content and library resources (Wilson, 2001); however, use ofthis 
technology has not been limited to academia. A growing number of distance learning 
programs in training organizations, industries, government facilities, libraries, and 
international organizations has enabled these groups to maximize resources and 
instructors, enhance revenue, benefit learners, and maintain a competitive edge (e.g., 
Barron, 2002; Halsne & Gatta, 2008; Hoppe & Breitner, 2003; Schiffman et al., 2007). 
With the help of the Internet, distance education as e-learning has reached "maturity as a 
learning method," and any further developments will evolve "alongside the technology 
that made it possible" (Conde, Muiioz, & Garcia, 2008, p. 61 ). In other words, distance 
learning is limited only by the technology through which it is delivered. According to 
Dabbagh and Bannan-Ritland (2005), there is little doubt that Internet technology has 
become the popular choice for distance learning. 
New technology has challenged the notion that education needs to take place in a 
traditional classroom (Toffler, 1991), and this holds true for music instruction; however, 
in a preliminary review of the empirical literature I found an incomplete and unbalanced 
body of knowledge about the effectiveness of online master's degree programs in music. 
This dearth of research included the ways online learning influences professional 
practice, student insights regarding the online learning experience, and challenges music 
educators experience using distance learning tools. 
In this first chapter, I provide an overview of the study, including the background 
and context of the issue, some background on my interest in the topic, and an overview 
on the topic of distance learning. The overview of the topic includes the following 
themes: the role of technology; the role of pedagogy; the role of acceptance and 
expansion; and an overview of online instruction, including the subject of online music 
education. Chapter 1 also encompasses the rationale, purpose of the study and need for 
the study, research questions, procedures, assumptions, limitations, and the scope and 
delimitations of the study. In addition, I present a theoretical framework for 
understanding the key areas of the study (motivations, benefits, perceptions, and 
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challenges) through a postmodernist view of distance learning and its perspectives on 
contemporary global society. Finally, I conclude with the key points presented in 
Chapter 1, and an overview of the upcoming dissertation chapters. 
Background and Context 
4 
The continuing advancements of ICT have had an enormous impact on 
educational institutions throughout the developed and developing world (International 
Telecommunication Union [ITU], 2009). From the mid-twentieth century onward, the 
repositioning and expansion of technological advancements have catered to the growing 
demand for technology-based solutions in education (Samaras, Freese, Kosnick, & Beck, 
2008). Distance learning teachers have at their disposal rapidly evolving electronic 
capabilities that do not require students to be physically present in traditional classrooms 
to experience learning. Consequently, the use oftoday's communications technologies to 
support interaction for distance learning is considered essential. 
Scholars have identified four different types of interaction as basic to all distance 
learning programs: (a) the learner's interaction with content; (b) the learner's interaction 
with the instructor; (c) the learner's interaction with other learners; and (d) the learner-
interface interaction (Hillman, Willis, & Gunawardena, 1994; Moore & Kearsley, 2005). 
Moore (1989) defined learner's interaction with content as the "process of intellectually 
interacting with content," establishing that this type of interaction results in "changes in 
the learner's understanding, the learner's perspective, or the cognitive structures of the 
learner's mind" (p. 2). Hirumi (2006) found that the interaction of the learner 
with content occurs when the student accesses audio, video, text, and any other graphic 
representations of the subject matter under study. Moore (1989) characterized the nature 
of a learner's interaction with the instructor as "essential by many educators and highly 
desirable by many learners" (p. 2). 
Interaction strategies largely depend on the institution's available technology, the 
learning management system adopted by the institution, and the communication tools 
available within these systems (Rovai, Ponton, & Baker, 2008). Learner's interaction 
with other learners, alone or in-group settings is particularly important to promote 
cooperative learning, allowing students at various performance levels to work together 
toward a common goal. Finally, learner-interface interactions, which occur between the 
learner and the technology used by distance education (Hillman et al., 1994), allow 
learners to manipulate electronic tools to complete tasks and participate in other learning 
events. Consequently, all the types of interactions are important in describing the 
learner's involvement and/or engagement in the learning process. 
Technologies and/or communication tools used in distance learning are 
divided into two categories, namely synchronous and asynchronous. Synchronous 
technology is a type of delivery requiring all participants to be present at the same 
5 
time. It requires an organization of technology, to make learning interaction happen in 
real-time. Notable examples of synchronous technology include (a) web conferencing, 
(b) video conferencing, (c) direct-broadcast satellite, (d) Internet radio, (e) live streaming, 
(f) telephone, and (g) Web-based Voice over Internet Protocol (VoiP). Asynchronous 
mode of delivery occurs when learners access learning materials on their own, making 
this mode more flexible than synchronous learning. Asynchronous learning allows 
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students to access course material and participate according to their individual schedules. 
This approach can enable learners to increase knowledge and skills through self-teaching 
when they are motivated to learn. Examples include (a) mail, (b) message board forums, 
(c) threaded discussions (discussion boards), (d) e-mail, (e) audio and video recordings, 
(f) print materials, (g) voicemail, and (h) fax. For both synchronous and asynchronous 
communications, collaborative learning skills are indispensable (Chen & You, 201 0). 
Adjusting the balance of synchronous and asynchronous technologies is essential 
to fostering an interactive/flexible learning environment and enabling collaboration 
among learners who are separated by distance and time. If accomplished effectively by 
instructors (regardless of location), both types of communication can be useful for 
providing a rich classroom experience in distance learning. For instance, if the instructor 
wants to include a discussion on one of the course readings, a web-based conferencing 
system that has both synchronous and asynchronous technologies might be used. A 
fundamental principle is that the use of the technology or communication tools should be 
properly aligned with the task when delivering online distance learning courses. In other 
cases, the instructor may choose to use asynchronous technologies for group 
communication and limit synchronous interactions, such as real-time video or audio 
conferencing, to online office hours exclusively. Teachers can also pre-record a video or 
audio presentation that students can view at their convenience. For introverted learners, 
the asynchronous approach enables them to participate more fully in the learning 
experience. The flexibility that these new technologies offer can result in a dynamic shift 
in the understanding and application of a balance of synchronous and asynchronous in 
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teaching and learning by distance. 
Learners' effective communication and active engagement/interactivity with the 
instructional content are highly desired in distance learning. According to Sims (1997), 
instructional involvement occurs when the learner is involved with the content in a way 
designed to facilitate learning. In this type of education, the action focuses on "what 
students (not teachers) are doing" (Weimer, 2002, p. 18). It denotes that when the 
environment is learner-centered, the function of content changes from "covering" content 
to "using" content (Weimer, 2002, p. 18), which might increase learners' participation 
and interaction. 
It is expected that learners bring their own knowledge and needs that enhance the 
distance learning experience. Bransford, Brown, and Cocking (2000) showed that all 
learners should "bring in their unique experiences, beliefs, knowledge, and perspectives 
to the course content" (p. 121). While such instructional design recognizes the 
importance of that interaction, it also considers the significance of learners' context in 
influencing their learning. Wedemeyer (1981 ), a leading theorist in the distance 
education field, suggested that learners should take more responsibility for their learning 
while using the flexibility and independence that come with distance learning. 
Background on My Interest in the Topic 
My interest in the topic of distance learning goes back to around 10 years ago 
when I was contemplating pursuing graduate studies in music education. I was curious 
about how distance learning could be an alternative to the traditional on-campus program, 
particularly in my field of study. While studying for a master's degree in music 
education from 2003 to 2005, I benefited from Cambridge College's distance learning 
program, and as a doctoral student, I studied through an online program offered by 
Boston University. For the last 6 years, I have conducted distance learning courses as a 
professor and served as distance advisor for music education students. My access to in-
service teachers who have already earned their master's degrees in music education 
through distance learning also contributed to my interest in the topic I explored in this 
study. I strongly believe that the knowledge gained from this study has the potential to 
expand current understandings about distance learning as an educational model. 
An Overview of the Topic 
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In this section, the role of technology, pedagogy, and acceptance and expansion of 
distance learning are discussed for a more comprehensive understanding of the topic. 
An overview to the present research topic provides essential information on how 
technology plays an important role in today's education, particularly in the pedagogical 
aspects of distance learning. In addition, I explain how the growing acceptance and 
expansion of distance learning programs, aided by the diffusion of new communication 
technologies, has impacted learning and the educational system in general. 
Role of technology. Distance learning began as early in the 1700s as potential 
clergymen were educated through mail correspondence (Olszewski-Kubilius & Corwith, 
2011). In the succeeding century, women were urged to obtain schooling through home 
study. By 1873, Anna Ticknor founded the "Society to Encourage Studies at Home," 
which established a platform of correspondence teaching for over a range of20 subjects. 
Soon, the practice became a stable feature in universities, beginning in the late 
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seventeenth century up to the early eighteenth century. The University of Chicago led 
the platform in 1892 by permitting students who lived off university grounds to utilize the 
country's postal service to exchange lessons and submit coursework. Over the years, as 
technology advanced and became widely available, distance learning flourished and 
included radio and television through public broadcasting. Upon the arrival of computers 
in the 1970s, electronic bulletin boards became another means of delivering education; 
eventually, these were followed by e-mail and the Internet, inclusive of all the advanced 
software accessible today (Olszewski-Kubilius & Corwith, 2011). 
Today, technology plays a crucial role in distance learning, especially in terms of 
distance learning delivery. The problem, however, is that technology is often regarded as 
the only factor that upholds distance learning, when such is actually upheld by several 
additional factors. Thus, to broaden views on distance learning, a closer look at other 
factors that affect distance learning is warranted. 
Role of pedagogy. The technological aspect of distance learning emphasizes 
another aspect: pedagogy. The pedagogical aspect encompasses the content of distance 
learning and the learning environment in which it is delivered. Often, distance learning 
entails learning even in the absence of an instructor, either physical or virtual, although 
this does not completely signify an overall absence of a teacher. Self-study is not a new 
practice; it has been widely utilized in many sectors both for a learner's individual 
pleasure and in the event of training or reviews for upcoming examinations. Statistical 
values support the claims, however, that such approaches offer diminutive or even zero 
support for students and often lead to high dropout rates (Rumble, 2001). Self-study 
cannot be equated to support and instruction offered by an existing teacher, and most 
adult students call for some supervision and aid if success in studies is desired. 
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As an alternative, distance learning systems began to compensate for the lack of 
student supervision through the development of lesson materials. A premium was placed 
on materials as mediums for carrying out instruction, and an even lesser importance was 
placed on comparatively luxurious provision of tutorial aids. Thus, in efforts to educate 
students, correspondence and distance learning teachers developed and utilized lesson 
materials in the early years of distance learning. The quality of such materials ranged 
from very unsatisfactory to exceptionally good, yielding a wave of criticism of distance 
learning as an ineffective and incompetent means of learning provision (Murphy & 
Rodriguez-Manzanares, 2009). For instance, it was said•that teachers may "help the 
students to find the answers themselves" and "control the learning process" by providing 
the tools that students need to learn how to use the information (pp. 601-602). 
As technology evolved and eventually improved, development of distance 
learning became possible. Video and even direct phone classes (possible through V oiP 
providers such as Skype) now compensate for absence of live/synchronous teachers, 
materials are now supported by active instruction, and passive learning has been 
prevented. Thus, it is not unforeseen that the previous three decades have seen distance 
learning develop from what seemed to be poor communication practices, content, and 
delivery into "convergence, integration and now potential leadership" (Rumble, 2001 ). 
In fact, Wagner (1997) long predicted that distance learning would eventually surpass 
conventional means of instruction indicating that, after all: 
11 
Even in a conventional 'face-to-face' system, students spend much of their time 
working on their own. It may always have been so, but the increase in resources 
for individual learning and especially those through the new technologies has 
provided students with far more powerful tools for independent learning. 
(Wagner, 1997, as cited in Rumble, 2001, p. 36) 
The use of and advancements of these pedagogical tools can be essential to the overall 
development and success of distance learning course delivery and consequently could 
play a significant role in the expansion and acceptance of the distance learning programs. 
Role of acceptance and expansion. The acceptance and expansion of distance 
learning has always been an important indicator of distance learning's success and status 
in the educational arena. Commercialization in the early days of distance learning was 
regarded as unscrupulous, and distance learning was seen as negatively impacting society 
and the education system in general; however, some genuinely wished to open up 
distance learning for marginalized sectors of the community, including those individuals 
who were unable to participate in mainstream forms of education. Eventually, distance 
learning expanded and spread to other areas ofthe world (Rumble, 2001). In the last 30 
years, the real expansion of distance learning has been observed. This expansion was 
accompanied by the awareness that distance learning could be employed to address a 
myriad of educational needs, ranging from formal to informal and from academic to 
vocational, at costs even lower than those of conventional education (Peters, 201 0). 
In informal education, distance learning played a big role in the delivery of 
several educational subjects, including agriculture, family planning, nutrition, and health. 
In formal education, distance learning approaches aided in the upholding of weaker 
schools and in the construction of schools where none previously existed (Perraton, 
12 
2007). In vocational and academic education, distance learning has been the most 
noteworthy. In teacher education alone, distance learning has significantly helped 
unqualified or poorly educated teachers to update their existing teaching strategies and 
techniques and has provided them with constant professional development (Rumble, 
2001). Distance learning has become an unparalleled addition to the educational system 
and has been accepted by individuals all over the world due to its efficiency and positive 
impact on learning. 
Overview of Online Instruction 
The development of ICT has increased the expansion of education delivery 
methods in distance learning. In some disciplines, distance learning can provide a more 
appropriate curriculum, lower the cost of operations for both students and schools, and 
diversify the reach of educators to a global audience (Allen & Seaman, 2007; Hebert, 
2007; Unal, 2005). Educators have also adopted the use ofiCT to facilitate remote 
educational opportunities for populations that had been under-served in the past due to 
cultural differences (particularly in ethnicity and language), physical distance, or a 
disability. Thus, distance learning can provide access for students who face difficulties in 
accessing instruction due to social or cultural circumstances, geographical location, 
and/or disabilities as well as broaden the number of people and diverse type of students 
with access to education (Oblinger, 2000). 
Through the distance learning format, instructors can transfer knowledge to 
learners via (a) computer or video conferencing, (b) the Internet, (c) DVD, (d) 
intranet/extranet, (e) satellite broadcast, (f) interactive TV, or (g) a combination of these 
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and other electronic methods. Since 2000, there has been "explosive growth in the 
delivery of distance courses and a growing competition among colleges and universities 
to expand into this market" (Ruhe & Zumbo, 2009, p. 4). University administrators of 
the late twentieth and early twenty-first centuries have realized the opportunities afforded 
by incorporating distance learning programs into existing educational structures, and the 
imperative nature of developing new programs and responding to marketing opportunities 
is significant (Evans, Haughey, & Murphy, 2008). As a result, many universities have 
made "substantial financial investments in learning technologies and students expect that 
'learning technology' will be a key component of their education" (Academic Committee 
for the Creative Use of Learning Technologies, 2000, p. 5). 
Colleges and universities in many nations have also begun to offer distance 
learning with the intent of adding value to existing course and program offerings. For 
example, university administrators in Australia, China, the United Kingdom, and the 
United States have increasingly recognized the need for accessible learning that does not 
require commuting (Allen & Seaman, 2007; Hebert, 2007). For example, administrators 
at several institutions in China, including Zhejiang University in Hangzhou, 1 Tsinghua 
University in Beijing,2 and Huazhong Normal University in Wuhan3 have begun offering 
distance learning. In Europe, universities offering distance learning include the 
University of Oxford in England,4 FernUniversitat in Hagen in Germany,5 and the 
University of Barcelona in Spain.6 In the United States, many major institutions offer 
distance learning, including Indiana University,7 Michigan State University,8 Texas 
A&M University,9 Penn State University, 10 University of Maryland, 11 University of 
Missouri, 12 University of Nebraska, 13 University of Florida, 14 and Boston University. 15 
Holmberg (1986) cited numerous reasons, which apparently still hold true, for the 
founding of distance learning universities: 
• The need felt in many countries to increase the offerings of university 
education generally. 
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• A realization that adults with jobs, family responsibilities, and social 
commitments form a large group of prospective part-time university students. 
• A wish to serve both individuals and society by offering study opportunities to 
adults, among them disadvantaged groups. 
• The need in many professions for further training at an advanced level. 
• A wish to support educational innovation. 
• A belief in the economic feasibility of educational resources by mediated 
teaching. 
A growing number of traditional academic institutions across the globe have 
begun delivering online courses to make academic programs accessible to as many 
people as they can reach and to accommodate more students at lower costs (Shale, 201 0). 
This means that the education can be mass-produced, marketed to, distributed to, and 
accessed by broader sections of society at lower operating costs, which increases profit 
potential for universities. As Peters (2010) stated, the cost structure of online education 
has influenced the costs of distance learning. The challenge has been to meet students' 
expectations (Academic Committee for the Creative Use of Learning Technologies, 
2000), while assessing the impact of providing the same services and support systems 
necessary to make the distance learning experience a success and doing so cost-
effectively (Rumble, 2001 ). 
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The Sloan Consortium (Allen & Seaman, 2006) found that nearly 3.2 million 
students in the United States were taking at least one online higher education course 
during fall2005, a substantial increase from 2.3 million in 2004. According to this same 
Sloan Consortium study, 62% "of academic leaders rated the learning outcomes in online 
education as the same or superior to those in face-to-face" education, compared with 57% 
in 2003 (Allen & Seaman, 2006, p. 2). As a result, international higher education 
institutions are seeking to increase their distance learning offerings and are also looking 
for "innovative ways to self-fund" or create "corporate models that bring investment 
dollars" (Cleveland-Innes & Sangra, 2010, p. 230). For example, in 2005, Indiana 
University in South Bend16 began a 5-year strategic plan in which the chancellor 
designated funding to support the development of a unified distance learning program at 
the university. By 2010, increased financial returns to the institution had generated 
income to contribute to investments in technology upgrades and to add faculty positions 
in response to the increased demand for distance learning courses. As another example, 
since 2000, Cornell University has marketed and delivered online courses through a 
distance learning entity named e-Cornell, 17 a for-profit subsidiary of this private Ivy 
League university. After a few years of creating viability, the online education program 
reported profits for the fifth consecutive year in 2010, enrolling more than 10,000 
students. 
Furthermore, institutions such as New York University (NYU) 18 and Columbia 
University19 are also involved in online learning ventures. In the late 1990s, both 
institutions initially targeted their distance learning initiatives toward the corporate 
training market since "this audience represents a rich source of revenue to help finance 
the development" of future new distance learning programs (Stellin, 2001). For these 
universities, the idea was to leverage their brand name and the knowledge of their 
faculties to market and promote the distance learning programs. As Stellin (200 1) 
reported, universities take advantage of the combined cost savings that online education 
offers, which helps to generate revenue for technology innovation. 
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Other institutions involved in higher education have also shown strong support for 
distance learning in the form of sponsorships that enable them to upgrade their 
technological platform and thereby strengthen their research capacities. For example, the 
United Nations Educational, Scientific, and Cultural Organization (UNESCO, 2005) 
promotes and sponsors the concept of satellite-based universities in science and 
technology in different regions of the world, including the Arab states, Eastern Europe, 
Central Asia, Latin America, and Africa. 20 These kinds of endorsements and 
developments seem to indicate that distance learning will become a permanent option in 
higher education. It is expected that higher education institutions will be better able to 
provide quality learning services that lead to an increased number of students 
participating in distance learning programs (Braun, 2008; Popov, 2009). 
Statistical trends of the last decade suggested that distance learning was expected 
to be a feature of75% of the institutions within North America by the year 2010, a 
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percentage that is expected to increase significantly and affect educational practices 
(Tucker, 2001); however, others suggested that distance learning would be fully tapped 
within a decade (Unal, 2005). Ma (2003) contended: 
Communication/information networks are influencing the very essence of the 
educational process, and nowhere is this more apparent than in the proliferation of 
on-line education courses delivered primarily, or entirely, using computer-
mediated communication (CMC) technologies. CMC technologies are unique in 
providing unprecedented access to information and allowing learners to 
participate in the educational process anywhere, anytime. (p. 1) 
Characteristics of online students. Learners' expectations and perceptions of 
online education typically have a direct impact on outcomes (Meyer, 2002). Howland 
and Moore (2002) suggested that the primary attributes related to learners' ability to 
succeed in an online program are self-management and self-reliance. In the distance 
learning context, self-management involves properly allocating time and financial 
resources, while self-reliance denotes the ability and inner drive that propels a learner 
toward discovery of knowledge based on the online foundational content given (Howland 
& Moore, 2002). The degree to which learners possess these qualities is visible through 
their ability to innovate and discover better ways of accomplishing tasks when they are 
taught. 
It is a common fact that adult learners' opt to online courses due to the lack of 
time to pursue real-time courses within the frame of a university program, enjoy campus 
life and fraternity events, among other on campus activities. Many adults choose these 
types of courses because the distance does not allow them to participate in real-time 
classes. From the point of view of the nature of those participating in these courses, two 
main groups become obvious-adults who are looking forward to improving their resume 
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and choose this type of online learning due to the fact that they can do it in their spare 
time and are not forced to conform with a schedule, and also many college students who 
would thus improve their curriculum with many courses they would not have access to 
otherwise, or that they could not attend because of distance constraints. It has been 
acknowledged that many students cannot pursue higher education programs because they 
have to earn their living and support families. In the case of online learning, they can still 
do that, take care of their families-and provided they have access to Internet-will also 
be able to get a college/University degree. The requests for the online degree pursues are 
similar to those who attend classes-draw up projects, write weekly assignments etc. 
Students with goal-oriented approaches to online learning achieve higher 
academic performance than those with different focuses . Of course, one of the 
challenges in distance learning is that students who do not possess these qualities may 
find themselves at a disadvantage in this type of learning environment (Terrell, 2005). 
Furthermore, distance learning students may find it difficult to contribute to class 
discussions in an interactive online course. In addition, they may discover that online 
classes require significant changes in their mode of learning and retention of knowledge 
(O'Malley & McCraw, 1999). Students have also expressed concerns about (a) isolation, 
(b) limited access to library resources, (c) technology problems, and (d) inflexible 
instructors (Pribesh, Dickinson, & Bucher, 2006), all of which can create negative 
experiences for students engaged in online learning. 
At the same time, the emergence of distance learning programs has provided 
students with the opportunity to earn college degrees such as bachelor, master and 
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doctoral degree levels without stepping inside physical classrooms. Venturing into the 
online learning environment can create optimistic expectations for students if they 
perceive there will be flexibility in interacting with tutors and instructors (Howland & 
Moore, 2002). Clearly, students' perceptions and awareness of the demands of online 
education are important. A search of the literature revealed that until now, very few 
studies have investigated students' experiences in distance learning programs delivered 
online, primarily because most ofthe existing research has focused on technical problems 
in the online learning environment. 
Online music education. Online music education is a relatively new 
phenomenon in the field of music education (Webster, 2007). According to Groulx and 
Henry (201 0), as of early 2008, just nine institutions accredited by the National 
Association of Schools of Music in the United States (NASM) offered master's degrees 
in music education in a predominantly online format. There are now approximately 15 
institutions in the United States offering an online master's degree in music education. 
Some ofthem are the University ofFlorida,21 the University ofHawaii-Manoa,22 
Mansfield University ofPennsylvania,23 the Stephen F. Austin State University,24 Kent 
State University,25 Duquesne University,26 Ohio University,27 Auburn University,28 and 
Boston University?9 In most of these master programs, all of the content is delivered 
online; however, there are different options available to students. For instance, some 
schools offer hybrid programs where a portion of the required coursework is delivered 
online and the remaining courses are taken on campus, typically in the summer. In 2005, 
Boston University expanded its offerings by launching the first online doctoral program 
in music, a Doctor of Musical Arts in Music Education (DMA)30, which is been 
recognized as the sole institution offering this doctorate degree. 
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Regarding challenges in online music teacher education, Hebert (2007) predicted 
that, "with the rapid proliferation of online courses among mainstream universities in 
recent years, it is likely that more online music education programs will continue to 
emerge in the near future" (p. 1 ). Although the body of literature pertaining to online 
graduate degrees is growing, the available information offers an incomplete record of 
empirical research regarding student awareness of and experiences with online music 
education programs (Groulx & Henry, 2010; Howland & Moore, 2002). Previous 
research has focused on technical issues rather than on students' lived experiences with 
and views about the effectiveness of online music education (Hiltz, 1995; Phipps & 
Merisotis, 1999; Saba, 2000; Young, 2000). Nevertheless, the advent of online music 
instruction has created a rise in enrollment in such programs nationwide, and many 
students enrolled in them are nontraditional students (Salavuo, 2006). Nontraditional 
music students are typically older than traditional college students are, and may have 
difficulty attending traditional institutions due to work commitments, family 
responsibilities, military service, or other factors (Orr, 2008). 
As discussed previously, virtual classrooms allow students who are restricted by 
time, distance, or other factors to attend traditional institutions of higher education around 
the world. Specific to distance learning in music, certain computer software allows 
music instructors to teach individual or group lessons at a distance (Criswell, 2009) and 
enables students to practice a lesson and return the finished performance to the instructor. 
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Nonetheless, my literature search failed to locate any empirical research study exploring 
the views of music students about the effectiveness of online music classes in higher 
education. 
Rationale for the Study 
Distance learning is a framework in which students can study and practice at an 
institution of higher education without the travel that traditional classroom attendance 
requires. Specifically, in-service music teachers can be actively involved in course work 
and, at other times, teach other music students. Several factors support in-service 
teachers' use of distance learning to earn a master's degree, creating a variety of 
experiences that shape individual opinions. The present study was designed to explore 
the benefits of distance learning, primarily the ways it is compatible with in-service 
music teachers' professional and personal lifestyles, as well as the challenges of pursuing 
a master's degree in music education through this mode of learning. 
The conventional method of teaching music at all levels of education has been in 
a singular classroom environment (Pribesh et al., 2006). Distance learning has been used 
in a variety of education settings for three decades; however, technologically based 
learning in U.S. graduate music programs is a recent phenomenon (Walls, 2008). This 
relatively new platform provides an opportunity for practicing teachers to earn their 
master's degrees in music education without physically attending classes. 
Common patterns of learning have changed in response to occupational practice 
and advancements in technology. These changes have created a challenging environment 
in which contemporary in-service teachers must invent ways to achieve learning 
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expenences. M. M. Thompson (2004) found that in-service music teachers have limited 
time for advanced studies and that the financial resources required are also challenging. 
As a result, the most appropriate form of learning is often an online distance learning 
program; however, students enrolled in distance learning programs have encountered 
limitations in terms of instructional delivery, including isolation, relationships with 
tutors, and technological and financial issues (Braun, 2008; Hines, 2008; Larreamendy-
Joerns & Leinhardt, 2006). 
This qualitative study contributes to the existing literature on the subject of 
distance learning and offers an understanding of in-service music teachers' engagement 
in distance learning. This study is particularly significant for the target population of 
graduate students as it focused on the appropriateness of an online degree program for 
classroom and ensemble teaching. In this study, I aimed to portray in-service teachers' 
experiences, perceptions, practices, challenges, and level of satisfaction with distance 
learning. A compilation of these views based on data gathered from in-service teachers 
enrolled as students in an online master's-level music education program provided insight 
into their experiences in an online learning environment. It is hoped that the knowledge 
gained from this study will contribute to expanding scholars' current understanding of 
distance learning as an educational model, especially in the music education field. 
Purpose and Need 
The purpose of this study was to explore the experiences of in-service music 
teachers who chose to pursue a master's degree in music education through distance 
learning. In this study, I examined the motivations of in-service music teachers for 
choosing to pursue a master's degree in music education through distance learning, the 
benefits reported as a result of enrolling in a distance learning program, the challenges 
faced when studying in an online distance learning graduate program, and the learning 
experiences they found significant for their profession and teaching environments. 
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I also directly considered the current skepticism toward distance learning in music 
education. Those who work in schools and colleges of music, such as professors, 
administrators, potential music student applicants, and employers, may have divergent 
views regarding distance learning as a mode of teaching and learning (Al-Fadhli, 2009); 
therefore, this study was intended to explore in-service music teachers' views of the 
effectiveness of music courses delivered through electronic media. Results ofthis study 
provide prospective students and music educators within the higher education sector a 
better understanding ofthe experiences of in-service teachers participating in a distance 
learning master's program in music education. 
Twenty years ago, Fulford and Zhang ( 1993) called for further investigation into 
the experiences of students engaged in distance learning, which would include in-service 
music teachers pursuing a degree at an institution of higher education. Although two 
decades have passed, few studies have explored the experiences of in-service teachers in 
a distance learning master's degree program in music education. Kos and Goodrich 
(2012) explored ways that music teachers who graduated from an online degree program 
applied what they learned online in their own classrooms, and Walls (2008) examined 
how in-service music teachers used an online environment for professional development. 
Neither of these studies, however, directly examined the lived experiences and 
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perceptions of in-service music teachers enrolled in master's-level distance education 
programs. As a result, this unique study may offer information to assist instructors in 
improving curriculum content and strategies for teaching and learning, thus enabling a 
greater understanding of the factors that motivate students to pursue a master's degree in 
music education through the mode of distance learning. 
Research Questions 
Based on information in the previous sections, this study addressed four primary 
research questions that provided guidelines for the methods implemented to assess 
participant perceptions through the interviews: 
1. What motivations do in-service music teachers cite for choosing to pursue a 
master's degree in music education through distance learning? 
2. What benefits do in-service music teachers report as a result of enrolling in a 
master of education distance learning program? 
3. What challenges do in-service music teachers report facing when studying in 
an online graduate distance learning program? 
4. What learning experiences do in-service music teachers in a graduate distance 
learning program find significant for their profession and teaching environments? 
Procedures 
Teachers enrolled in an online master's degree program in music education were 
interviewed individually, face-to-face to gain insight into their distance learning 
experiences. An interview protocol that contained a set of predetermined, open-ended 
questions was used to ensure consistency across all interviews (Creswell, 2009), allowing 
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the participants to fully describe their feelings, thoughts, and experiences (Patton, 2002). 
This interview protocol is described in detail in Chapter 3 and in Appendix F. Interviews 
were audio-recorded, and transcripts were prepared for analysis. Following these 
qualitative methods of data gathering and analysis, I examined and then reported the 
findings in a narrative manner by using the participants' own words. This technique 
enabled me to present the viewpoints of students in a distance learning program and 
provide an "insider's" view of the learning experience (Given, 2008), which is important 
for uncovering the benefits and disadvantages of distance learning for students, 
institutions, and the music education profession. 
Assumptions 
Research assumptions are self-evident truths, as contended by Leedy and Orrnrod 
(2005). For this study, I assumed that the in-service music teachers interviewed had the 
appropriate teaching license or were highly qualified. The validity of the results was 
based on the assumption that all participants cooperated and answered the interview 
questions in an honest manner based on their lived experiences (Bruyn, 1988). It was 
also assumed that the interviews revealed a common area of knowledge about graduate-
level online music education and that the participants perceived the nature and 
significance ofthe study. 
The assumption was further made that audio recording of the interviews provided 
a consistent and accurate representation of each participant's point of view. Regarding 
the information gleaned from unstructured questions (e.g., the last interview question that 
requires additional information from the respondent), such assumptions were later 
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checked against the data to ensure maximum consistency between the data presented and 
the representation of the analysis through narrative and descriptions. 
Limitations 
Detailing the limitations of a study helps readers to understand the nature of data 
recorded (Creswell, 2009). A major limitation of this study was that, as in-service 
teachers, most participants were deeply engrossed in career development and professional 
activities, leaving little time for participation in such research. For this reason, interviews 
could only be done after prior appointments and follow-ups. These limitations did not 
degrade the quality of research because the study's procedures and requirements were 
well defined but did lead to the consumption of additional time and resources for the 
research work; however, the extra information gained about participants' experiences in 
online education created a wealth of knowledge essential to the entire study. 
Scope and Delimitations 
The scope of this study was limited to data collected from one academic 
institution that offers a master's degree in music education through distance learning; 
therefore, the findings of the study are essentially applicable to in-service teachers who 
have pursued an online master' s degree in music education at the Cambridge College 
Puerto Rico Center. The scope ofthe study results is within the educational circles of in-
service teachers who have yet to undertake a master's degree in music education, in-
service teachers who have already earned a master's degree in music, and in-service 
teachers who have yet to enroll in a master's degree program in music. 
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Delimitations are limitations that the researcher imposes on the research design 
(Creswell, 2009). This study focused on exploring and gaining a deeper understanding of 
the experiences of in-service music teachers who enrolled in the distance learning music 
education program at the Cambridge College Puerto Rico Center. It was limited to 
participants in online music education at the master's degree level and did not include 
those enrolled in traditional on-campus programs or in other areas of study. The study 
was confined to face-to-face interviews, and all interviews were audio recorded. The 
overall findings, however, may provide insights for the music education profession and 
for other schools offering music education master ' s degrees via distance learning. 
Theoretical Framework 
Advancements in technology have facilitated an era of learning permeated by 
computers, modems, and software, thereby transcending the structural margins that have 
traditionally defined school and learning. Multiples types of sophisticated 
communication devices are now occupying the educational sphere. As such, Rust (1991) 
suggested that: 
We must contribute to a new definition of school that is appropriate to the new 
age ... we also need to examine the extent to which the new technology is 
liberating, and the extent to which it is related to exploitive commercial interests. 
(p. 622) 
With an emphasis on pluralism, the disintegration of old limitations, and the need for new 
and innovative dialogues, I understand Rust through a postmodern lens. Through the 
perspective of an advancing technological era, educational foundations are challenged by 
the onslaught of "globalization, industrialization and in the proliferation of technologies" 
(Harker, 1993, p. 2). Because education now sits at a point where regeneration is 
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imperative, postmodem perspectives can cast light on where education might be heading, 
with particular emphasis on the renewal and redevelopment of societal routines (Prasad, 
2005). 
Thus, through a postmodem theoretical framework, I explain-from my 
viewpoint-how this lens helps illuminate the broader issues that impact' education and 
distance learning in the global, contemporary world. By using this particular theoretical 
lens for the study, I considered the technological, political, socio-cultural, and economic 
perspectives to provide insights into distance learning' s influence in this era of 
globalization. These perspectives assist in creating a picture of how distance learning 
affects the educational sector today, particularly through technological advancements in 
communication. Furthermore, postmodemism provides the foundational theoretical 
framework for this study because I believe that a postmodem vision of approaching 
education holds promise in terms of learners' interaction, involvement, cost-
effectiveness, and opportunity to increase knowledge through distance learning. 
Postmodernism. A literal translation ofthe termpostmodernism would render 
the phrase "beyond now," with post referring to "after/ beyond" and modernism or 
modem referring to our present era or the "now." As Sarup ( 1993) denoted, 
postmodemism refers to the initial and/or concrete termination of social forms that have 
been attached to modernity. The idea of going beyond modernity has been established as 
a result oflimitations that abounded within the concept of modernity. To understand, 
therefore, why postmodernism is considered a separation from modernity, it is important 
to establish the backdrop of the latter. 
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The principles of modernity (e.g. , rationality, autonomy of the individual, 
democracy and human rights, mobility of social process, and acceleration of economic 
activity) assumes that the natural world can be transformed for the benefit of individuals 
and society at large through application of scientific thinking to all aspects of intellectual, 
social, cultural, and economic life. In the path to globalization, modernity suggests that 
the higher performance of economy, politics, and science in "modem" society would set 
the individual free from many of the concerns of "traditional" societies (Wagner, 1994 ). 
As highlighted by Harvey (1989), the important features of modernity, also known as 
"The Age of Reason," were "to develop objective science, universal morality and law and 
autonomous art according to their inner logic or internal structure" (p. 9). As a historical 
category, modernity highlights (a) the rise of intellectual subjects, (b) the application of 
various technologies to fuel scientific and material progress, (c) a unified purpose for art 
and architecture, (d) the rise of industrial capitalism, and (e) the separation of production 
from consumption (Usher & Edwards, 1994). 
According to sociologist Anthony Giddens (1991), economic, technological, and 
cultural changes constitute a condition of late modernity and represent an intensification 
of existing trends. In contrast, for postmodem philosopher Jean-Fran<;ois Lyotard (1984), 
these trends represent what is described as a condition of postmodemity because of the 
failure of modernity to fulfill its aspirations. Lyotard took a critical look at the status of 
knowledge in postmodem society, arguing that technological, economic, and cultural 
transformations have resulted in a changed postmodem condition of knowledge. Lyotard 
contended that technology is rapidly advancing in postmodernity, particularly in 
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information communication technologies; therefore, knowledge is redefined by the 
impact of those technologies. Lyotard suggested that knowledge has now become a 
commodity in which, for instance, the logic of computers provides new opportunities for 
learning and accessing information. The "postmodem condition" suggests that 
technologically exchanged knowledge, accessed currently via the Internet, provides the 
basis for individualized learning. 
Postmodem thinkers have suggested that "there are no universal truths to be 
discovered, because all human investigators are grounded in human society and can only 
produce partial locally and historically specific insights" (Hardy & Bryman, 2009, p. 
674). To a certain degree, postmodemism is skeptical toward encompassing cultural 
representations that position and elucidate information and familiarity; such are often 
referred to as metanarratives, examples of which include science and religion (Lyotard, 
1984; Ramadhan, Sensuse, & Arymurthy, 2011). For Lyotard (1984), 
metanarratives are a distinctly modem phenomenon: they are stories that not only 
tell a grand story (since even pre-modem and tribal stories do this) but also claim 
to be able to legitimate or prove the story's claim by an appeal to universal 
reason. (p. 65) 
Within such a characterization, postmodemism reflects the dismissal of one big 
story (or one universal truth) to which every person could subscribe. This is endorsed by 
Lyotard's well-known definition of postmodemism as "incredulity towards 
metanarratives" (p. 24). Through this notion, Lyotard assumed that human knowledge is 
no longer organized around the accomplishment of universal human goals. 
Postmodernity and postmodernism. The terms postmodernity and 
postmodemism are often used interchangeably; thus, it is important to note the distinction 
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between them. The term postmodernity has been referred to as the manner in which the 
world has evolved in a certain period in literary and cultural history, owing to 
developments in the fields of politics, economy, media, and society. According to 
Bagnall (1994), postmodernity is seen as opposed to but arising from modernity and is 
inextricably grounded in modernist traditions. In contrast, postmodernism has been 
associated with a group of ideas emerging from philosophy and theory in relation to 
aesthetic construction (Albright, 2004). Postmodernity usually pertains to a cultural 
situation or state of being, while postmodernism emphasizes cultural changes (Bauman, 
1992). Some theorists even infer that postmodernity is the circumstance wherein 
modernism was modified during the late twentieth-century, while postmodernism is a 
response to that circumstance (Bauman, 1992; Eco, 1994). 
It is difficult to reach a simple definition ofpostmodernity, as it is not a 
combination of philosophical assumptions but a diverse intellectual movement reacting 
against modernity with a range of philosophical assumptions (Brann, 1992). As Brewer 
(2002) noted, postmodernism cannot be seen as a new worldview but as "the 
disillusionment with the ideals ofthe Age of Reason" (p. 14); therefore, despite the 
agreed rejection of modernist beliefs in objective truth, those who advocate for the 
postmodern enterprise have certain disagreement and differences. 
Connor (2004) divided the development ofpostmodernity into four categories. 
The first category, named the stage of "accumulation," extends from the 1970s to the 
early 1980s. This was the stage ofinfancy, as the concept ofpostmodernity was 
emerging in different disciplines and along diverse fronts, such as the relation of 
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consumer society to the economy, the weakening ofmetanarratives, perceptions of 
postwar writing, and proposals on architectural postmodernism. From the middle of the 
1980s onwards, the advent ofthe second stage, labeled by Connor as "synthesis," the 
different concepts and concerns of postmodernity clustered together under one theoretical 
umbrella, indicating that these concepts were now perceived to develop in parallel but to 
some extent still separately. At this stage, postmodernist theory responded to the sense 
that important changes had taken place in politics, economics, and social life. 
Consequently, it seemed reasonable to assume that equivalent changes would take place 
in art and culture. The different views that were accumulated at the first stage now 
merged, resulting in acknowledgement of the concept of postmodernism as having 
become a general horizon or hypothesis (Connor, 2004). 
In the mid-1990s, in the third stage of autonomy, the theoretical groundwork of 
postmodernity was established (Connor, 2004). At this stage, postmodernism emerged as 
a concurrence of low with high culture but in opposition to the traditional culture of 
modernism. Hence, postmodernism had passed from the stage of accumulation into its 
more autonomous phase. For example, the computer (considered as an icon of progress, 
autonomy, and individual empowerment) emerged as a significant technological tool for 
communication. The idea that one could personally own a computer seemed to "promise 
access to a different world" (Connor, 2004, p. 139). 
The fourth and last stage in the development of postmodernism was termed by 
Connor (2004) as the "dissipation" (p. 11), which characterized and guided the late 
1990s. He held that with postmodernism's generalization of theory, its ideals started to 
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dissipate; after three decades of development, the "very cultural themes and phenomena 
that it has made its concern are now themselves achieving a kind of autonomy" (Connor, 
2004, par. 4). Consequently, areas of"rapid growth" in postmodern studies, such as law, 
religion, science, and technology have been emphasized over the last decades. 
Postmodernism and education. In the educational sphere, postmodernism as a 
theoretical lens is useful for illuminating particular perspectives of innovation and 
creativity. For example, English (2003) recognized postmodernism within the parameters 
of education: 
Postmodernism is about constructing a way of looking at the world of ideas, 
concepts and systems of thought through the historicity of context and the shifting 
nature of linguistic meaning and symbols as they are manifested in discursive 
practices which run through educational administration and related fields. (p. 3) 
It is within such parameters that I believe education must be brought to a place that 
supersedes modernistic means of connecting learners and other stakeholders of 
educational institutions. In terms of distance learning, a postmodern vision of 
approaching education is one in which learners are able to interact with peers in their 
learning community, have periods of active learning balanced with periods of reflection 
about their learning, challenge themselves to reach difficult learning goals, and view the 
instructor as knowledgeable and trustworthy (Moore & Anderson, 2003). In terms of arts 
making and education, a postmodern vision advocates an "emphasis on people, process, 
community, participation, and informal/nonformal education" (Higgins, 2012, p. 31 ). 
As education and literacy are deemed vital for everyone, especially for children 
and youth, it is heavily argued within postmodern theory that education cannot adhere to 
a single truth within uniform laws (Saba, 2003). It cannot also be viewed one-
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dimensionally but should be anchored towards varied lenses. In relation to this view, 
Petterway (2010) collected a number of overlapping approaches tailored by postmodem 
theorists over the years as a means of considering shifts in the educational sphere. These 
are enumerated as follows: 
1. Recognize the difference (Tierney, 1993): Replace the quest for sameness in 
school practices, values, and beliefs with recognition that difference cannot be 
eliminated; seek for members of school communities to work together in full 
recognition and even celebration of this difference. (p. 114) 
Within Tierney's assertion of recognizing the difference, Petterway (20 1 0) challenged the 
idea that schools must be uniformly operated under a single philosophy, truth, or 
objective. Under postmodern thought, education can be seen as dynamic and diverse, and 
it is expected that both learning and teaching are flexible and versatile and that education 
has the ability to course under various concepts and truths. Postmodernist thought 
recognizes that the requirements attached to education are likely to differ when subjected 
to varying contexts. For instance, a child in Africa may need a different educational 
approach than a child in the United Kingdom; therefore, as education varies within 
geographical and demographical contexts, it must have the ability to shift to meet varying 
needs. 
2. Pay attention to margins (Lather, 1991): Look beyond sites of power and 
commonly accepted discourse in schools to find the "spaces" of individuals 
and ideas that are underrepresented. (p. 114) 
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Once differences are recognized within the educational fabric, it is easier to understand 
the marginalized sectors of the educational field. Marginalized schools, students, 
teachers, ideas, approaches, methodologies, grading systems, and many more 
unacknowledged but valuable contributions to education could become vital and essential 
to the educational field. Postmodemism urges people in education to view margins as 
equal to sites of power and urges stakeholders to represent, recognize, and invest in 
margins as much as possible. For example, when comparing arts or science education 
between Asia and the United States, different ways of approaching the development of 
student's individuality, creativity, and originality may emerge. 
3. Heed postmodem voices (Flax, 1990): Hear that the voices of difference, the 
voice at the margins, will include knowledge, sources of authority, and ways-
of-doing that are unfamiliar to and umecognized by the mainstream. (p. 114) 
After differences and margins are recognized, it is important to invest in them and allow 
them to grow into stable features of learning. An untapped power can definitely be found 
in the marginalized sectors of education, and because they are often unacknowledged, an 
ample amount of information stored in them could be developed into bigger ideas and 
concepts and be put into practice. Such knowledge or information could eventually be 
shared in the mainstream and could be established as a new aspect of the educational 
make-up. 
4. Resist metanarratives: seek the local and contextual (Seidman, 1994): 
Challenge assumptions about how all schools work, what all teachers do, or 
what every parent wants, recognizing that in the multiplicity of voices and 
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spaces found in any school situation, there are myriad ways to conceptualize 
problems and solutions. (p. 114) 
Such metanarratives urge people to view concepts one-dimensionally, which often leads 
to a tunnel-vision point of view that does not enable people to grow into their 
understanding and perception of certain concepts and ideas. On the other hand, when 
metanarratives are challenged, a door of opportunity for growth opens and broadens 
human perspective on an assortment of issues that are ofutmost concern in the current 
era. There is no more "one truth" but a range of truths, each credible in its own right. 
Thus, when such is applied in the field of education, positive impacts arise, such that the 
search for knowledge is continuously renewed for the benefit of its constituents. Because 
education is evolutionary and has the ability to change and adapt to various forms, the 
chance to grow, develop, and progress in education is imperative. Such is made available 
in light of postmodemism. Moreover, in the event of problems and difficulties, solutions 
are not dependent on limited variables, but instead, the chance to adapt a myriad of 
answers is possible. 
5. Recognize discursiveness (Lather, 1991): Perceive that discourse-how 
individuals talk, act, and represent themselves in any situation (Seidman, 
1994)-determines what is considered "normal" and who has power in 
schools; help others to see that "how things are" in schools is a creation of 
discourse and not a statement ofthe only reality possible. (p. 114) 
As resistance to metanarratives is developed, what people refer to as "norms" and as the 
"status quo" are equally challenged. Discourse, therefore, becomes a powerful tool 
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representing thousands or even millions of voices. Such voices are able to show the 
different situations present in the educational context. Conversations are able to 
demonstrate education in various backdrops, from the simplest to the most complex. 
With reference to such, an understanding of the current situation of education in such 
varying circumstances is developed, and reality in various sizes and forms is established. 
6. Consider power (Seidman, 1994): Develop awareness that the preceding 
strategies will challenge exiting power relations in schools and school 
districts, and use these very strategies to confront and overcome this 
resistance. (p. 114) 
The past steps will definitely ignite a change in the current educational backdrop and 
further bring out radical means of renewing the system. In this context, it is imperative 
that postmodernism consider the current powers at play and utilize effective strategies to 
overcome such powers or to lessen their effects on educational systems. 
Education presents a fertile land for postmodernist intentions. The fact that 
education cannot be contained in one reality and the corresponding truth that education is 
affected by various extraneous factors contributes to such claims. Education cannot be 
shaped in a modernist context; doing so would render an ineffective means of reaching 
the needs of learners and facilitating learning. As Ishaq and Kritsonis (2009) asserted, in 
education, it is imperative that questions be asked, inconsistencies and problems be 
understood, and solutions be implemented, as opposed to "continuing to play the blame 
game" (p. 3). 
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Distance learning from a postmodern standpoint. The development of online 
distance learning has been regarded as a postmodernist gesture. It has challenged 
conventional means of education delivery and has sought to attend to the needs of those 
unrecognized sectors in the educational field such as those on the margins of society 
(e.g., schools with limited access to arts and educational resources or those with low 
economic conditions). From a postmodern perspective, distance learning is regarded as a 
solution to problems in the educational system (Farzaneh, 2011). Conversely, there have 
been claims that distance learning has itself become a marginalized sector of education in 
the light of modernistic principles. As such, many scholars wish to put distance learning 
under a postmodern perspective in order to renew its importance in the educational field 
(Ishaq & Kritsonis, 2009). From a modernist approach, distance learning is second-best 
to conventional means of learning; however, from a postmodern perspective, it is equally 
significant (Winterwood, 2010). In postmodernism education, distance learning upholds 
the following advantages and features, as collated and enumerated by Farzaneh (2011): 
1. It is flexible in terms of time, location, and target students. 
2. There is less time required for full-time teachers. 
3. An environment that is rich in creativity is harnessed. 
4. Motivation increases for individuals. 
5. New learning contexts for diverse agents and sources are developed. 
6. Ability and means of knowledge acquisition are increased. 
7. New insights for dealing with social and cultural issues are developed. 
8. Existing physical and geographical limitations in learning are removed. 
9. Access to global informative resources is swift and proficient. 
10. Capacity to communicate extensively, both among teachers and students, is 
increased. 
11. Employment demands are filled. 
12. Costs oflearning are reduced. (pp. 94-95) 
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Within such contexts, it is quite acceptable to assume that distance learning can be 
beneficial not only to individuals such as teachers and students but also to communities, 
societies, countries, economies, and to the global educational system. 
Perspectives of Distance Learning: Impacts on Contemporary Society 
From a postmodern perspective, distance learning's impact is best summarized 
through an understanding of several perspectives of the global contemporary world: (a) 
the technological perspective, (b) the political perspective, (c) the socio-cultural 
perspective, and (d) the economic perspective. These perspectives assist in creating a 
picture of how distance learning impacts the educational sector. 
Technological perspective. The technological perspective of distance learning 
refers to all the content, legal aspects, and financial elements that are included in a 
technology-driven web platform. Furthermore, based on research, the postmodern age 
utilizes a series of developments that add value to many fields, including education. The 
various technological improvements and enhancements that enable distance-learning 
programs enhance many aspects of the education sector, including (a) curriculum 
development, (b) student evaluation, (c) accountability, and (d) management capacity. 
The potential reach oftechnology, which seems to be unlimited, has already changed 
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distance learning institutions in "the way we organize ourselves, our policies, our culture, 
what faculty do, the way we work, and those we serve" (Ikenberry, 2001 , p. 34). 
The use of technology has transformed knowledge into information delivered to 
the students in the form of learning packages (Aylesworth, 2010). Edwards and Usher 
(200 1) noted an important issue with regard to the technological impact of distance 
learning on education. They held that although the learning content can be delivered 
using new technological applications, students cannot learn from the delivered 
information unless they are trained to use information technology and to make decisions 
about learning, which were formerly made by the teacher. The role of the teacher has, 
thus, changed with this technological advancement. The role of providing content for 
learning has been adopted by the technological applications, and the teacher's 
responsibility is to guide students in how to learn from this new method of learning. 
Political perspective. Distance learning provided an opportunity for students to 
study at any institution in any part of the world, thus removing political boundaries that 
exist in some traditional education systems, particularly in countries having political 
conflicts with their own institutions. In addition, the organizers of distance learning 
helped streamline the educational framework in many developed countries with strict 
government regulations and policies. Distance learning rationalized the need for 
licensing and quality assurance by the government and other regulatory bodies within the 
United States. Furthermore, in a world that faces the continued threat of terrorism and 
political tension among developed countries, individuals in various parts of the world can 
remain marginalized due to the environments in which education systems are distributed. 
Distance learning, therefore, meets the need for ubiquitous distribution of learning 
environments globally. This has positively led to the increase in professionals from 
different geographic regions around the world. 
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Socio-cultural perspective. Cultural changes are another significant factor for 
distance learning in the postmodern era. Cultural change occurs when actors acquire new 
symbolic resources, such as new concepts, knowledge, or skills. Implementing distance 
training and new technologies is often considered a "cultural change" (Berge & Smith, 
2000, p. 44). As per Cohen, Manion, and Morrison (2008), these cultural changes may 
include (a) globalization, (b) society's receptiveness ofthe distance learning system, and 
(c) the system's framework as adapted in the postmodern era. In that sense, Bayrak and 
Boyaci (2002) asserted that education, as a change agent, has been reinterpreted on the 
web, which is a new component ofpostmodern society, and characterized by the 
globalization process. As a result, "multicultural virtual learning communities have 
begun to emerge rapidly and globally all over the world" (Bayrak & Boyaci, 2002, p. 52). 
Distance learning increases cultural interaction, which refers to understanding and 
self-awareness within a culture in the contemporary world. Ryan and Deci (2000) 
attributed the rise of social conflict to the inequitable distribution of resources (e.g., oil, 
land, and water), which creates a need to struggle for the few resources available. 
Lyotard ( 1984) also contributed to the structure of the postmodern age by suggesting that 
the increase in the speed of information transmission is a significant characteristic and 
creates a platform for local cultural and social elements to be propagated to other parts of 
the globe. Distance learning, therefore, opens up doors for cultural exchange, as 
individuals can selectively harvest the appropriate elements for their condition and 
situation. 
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Economic perspective. Global macroeconomics addresses the outcomes and 
trends ofvarious state economies around the world, including factors such as (a) 
unemployment, (b) equity, and (c) inflation. In the past 5 years, various factors have 
contributed to fluctuations in the global economy that have impacted the education 
sector, including (a) fluctuations in oil prices, (b) fluctuations in prices and the stock 
exchange, and (c) recurrent yet unpredictable catastrophic events like tsunamis and 
earthquakes that have rocked Asia. As a result, most governments of developing nations 
have given educational programs much leaner budgets, while the bulk of the money is 
invested in defense systems and disaster preparedness; therefore, alternative sources of 
revenue for the management of distance learning programs must be derived from various 
private institutions and international bodies, such as those affiliated with the United 
Nations. Although funding may be minimal, distance learning programs create a better 
cost management scenario than the traditional learning system (Willems, 2005). 
One important financial dimension of distance learning is the shift from the 
current system of student financing based on regular tuition fees. The students no more 
need to spend their finances on libraries, parking lots and study area but have to bear 
different costs related to computers, Internet access, and other technological requirements 
(Voorhees, 2001). Similarly, there is a shift in the financial spending of educational 
institutes providing distance learning from the expenses on classroom, libraries, and other 
requirements related to technological expenses. 
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Moving goods and services, including education, across international boundaries 
propels higher education into a position as an economic outcome of globalization. It has 
become a tradable commodity (Shale, 2010). Mutula (2009) argued that distance 
learning is a cost-effective way to provide education to a population newly introduced to 
the global information society. Online courses are more cost-effective than traditional 
courses that entail the need, especially in developing countries, to travel to a traditional 
campus. According to Sikwibele and Mungoo (2009), governments in developing 
countries have embraced distance learning to provide cost-effective teacher education and 
as an affordable solution to problems such as equity and access to education. 
Additionally, a physical library and living space for students is obviated through distance 
learning. Sapp and Simon (2005) contended that online courses are cheaper to deliver 
than traditional classroom courses by attracting new audiences to whom higher education 
was inaccessible, raising tuition revenues. 
Rumble (2001) argued that although online courses incur lower costs to deliver, 
they also increase the workload of instructors, which increases costs. The low cost of 
asynchronous communication has caused universities to rely on it for their web-based 
courses, but synchronous delivery has been increasing in use because of the perception 
that it is more cost-effective and students are familiar with the technology (Skylar, 2009). 
The low cost and wide use of computers by the public in both developed and developing 
countries encourages the use of computers to deliver course content anywhere in the 
world (Al-Jabri, 2012). Yang (2003) decried the move toward online education when he 
contended that "the language used today to promote technology-delivered instruction-
convenient, self-paced, individualized and interactive, faster and cheaper, flexible as to 
time and space- echoes that of fads and movements throughout the 20th century" (p. 
280). 
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As Saade, Tan, and Nebebe (2008) stated, many of the costs involved in distance 
learning are underestimated. Saade et al. determined that stakeholders in education 
recognize that distance learning has great value during times of economic instability, but 
productivity gains and benefits to students and to institutions cannot be actualized unless 
they are effectively implemented. In many countries around the world, the need for new 
ways to deliver education and access to degree programs is driven by the demands of 
changes in society amid globalization but limited by access to something as common as 
electricity or a fresh supply ofbatteries for computers. Kenway (1995) noted that 
universities globally have become more focused on professional training as their 
countries struggle with globalization, and the foremost medium for transmission is 
distance learning. Harvey (1991) and Lyotard (1984) contended that the increasing 
complexity of contemporary times has produced unprecedented uncertainty for all sectors 
of education, including universities. Edwards and Usher (1997) discussed a value-based 
approach to higher education and suggested an analysis of the cost-benefits of distance 
learning should be undertaken prior to commitment to a distance learning program. 
Conclusion 
Researchers contend that distance learning is a cost-effective way to provide 
education to a population recently introduced to the global information society (e.g., 
Mutula, 2009; Sikwibele & Mungoo, 2009). 
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Distance learning is an important concept that has become increasingly valuable 
for institutes of education. The primary reason for the growth of interest in distance 
learning is the immense technological advancements and circulation of information and 
communication, which gives teachers and institutions unexpected possibilities. In 
particular, four remarkable technological innovations have delivered vital benefits to 
distance educators: (a) enhanced personal computers, (b) multi-media, (c) the Internet, 
and (d) digital video-compression. Combined with other technologies, these innovations 
make possible unforeseen instructive and logistical advantages, including faster transfer 
of information in any location and time. The innovations also made possible (a) 
independent learning, (b) increased interaction, (c) greater learner orientation, (d) 
enhanced program quality, and (e) better learning effectiveness. 
Outline of Dissertation Chapters 
This study is organized into five chapters. In chapter 1, I provided an overview of 
the study, including the background and context of the issue and some background on my 
interest in the topic. An overview on the topic of distance learning includes the following 
themes: (a) the role oftechnology, (b) the role ofpedagogy, (c) the role of acceptance and 
expansion, and (d) an overview of online instruction, including the subject of online 
music education. Chapter 1 also encompasses the rationale, purpose and need, research 
questions, procedures, assumptions, limitations, and scope and delimitations ofthe study. 
In addition, I present a theoretical framework as fundamental to understand the key areas 
of the study (i.e. , motivations, benefits, perceptions, and challenges) through a 
postmodernist view of distance learning, including its perspectives (i.e., technological, 
political, socio-cultural, and economic) on contemporary society. 
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In Chapter 2, I present a review of the literature pertinent to my study in the areas 
of distance learning, online education, e-learning, online teaching, graduate studies, and 
higher education. The chapter is specifically organized into several sections; namely, 
theories on distance learning, comparison of face-to-face and online education, studies of 
effective online teaching and learning methods, benefits of and motivational factors for 
online education, and student and teacher perceptions of online courses. In addition, I 
included sections such as barriers, challenges, and criticism related to online education; 
standardization in online higher education; standards of evaluating online education; 
online teacher education; and, experiences of music teachers undertaking online 
education. 
In Chapter 3, I describe the methodology used for this study. The research 
method and design appropriateness are discussed, followed by an explanation of the 
target site selection, sampling of participants, intrumentation, and procedure/timeframe. 
Furthermore, I explain the use of interviews as a primary method for collecting the data 
and the analysis plan. Finally, Chapter 3 discusses the issues ofvalidity, reliability, 
trustworthiness, and research bias/self-reflection, ending with a chapter summary. 
In Chapter 4, I focus on the data analysis results and interpretation of the findings 
of this study. The results ofthe data collected from the participants are reported in a 
narrative manner and interpreted through a postmodern perspective of distance learning. 
Data analyses includes the following themes as response for the four research questions: 
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(a) perceptions of online music education, (b) reasons for enrolling in an online master's 
degree program, (c) benefits of online master's degree programs, (d) most beneficial 
areas in learning experience, (e) challenges experienced, and (f) experiences gained. A 
chapter summary is included in an attempt to recap the data analysis and findings. 
In Chapter 5, I provide a summary of the entire study, discuss the conclusions, 
offer ideas of future trends in online learning and make recommendations for those 
sectors involved with distance learning, including future researchers on the subject. 
Useful for discussing my role as researcher in the study, a section labeled "interviewer 
experiences" includes my own memories as a graduate student in a distance learning 
program. Chapter 5 also discusses the implications of the study for stakeholders in 
distance learning and online education, particularly in the field of music education. 
Chapter 2 
Review of Literature 
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In this chapter, I present a summary of the research regarding distance learning, 
online education, e-learning, higher education, and online teaching practices that are 
appropriate for in-service students engaged in graduate studies, mainly in music 
education. Extensive theoretical literature on distance learning and online education, 
ranging from position statements to scientific research data, was deemed appropriate for 
the understanding of this study. The literature review covers a number of thematic areas 
with respect to the experiences of in-service teachers studying for a master' s degree in 
music education and other fields of study through distance learning. 
Documentation 
Approximately 70 current scholarly articles pertaining to distance education, 
distance learning, online education, online learning, online teaching, graduate music 
teacher education, e-learning in higher education, and qualitative research in education 
were reviewed. Empirical literature consulted for this review was located with the 
following phrases: (a) distance learning theories, (b) comparison of face-to-face and 
online education, (c) research studies on effective online teaching, (d) distance learning 
methods, (e) benefits of distance online education, and (f) motivational factors for 
engaging distance online education. In addition, (a) student and teacher perceptions of 
online courses; (b) barriers, challenges, and criticism related to online education; (d) 
standardization in online higher education; (d) standards of evaluating online education; 
(e) online teacher education; and (f) experiences of music teachers undertaking online 
education were searched. Summaries ofthese studies in the following sections are 
intended to build support and context for this investigation. 
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Additionally, it should be noted that, in this chapter, I review literature from the 
context of the entire distance learning environment, including other fields of study that 
offer online courses at higher learning institutions, not just music education. However, 
the major area this study explored was the experiences of music teachers who enrolled in 
distance learning to earn a master' s degree in music education. This specific focus aided 
in understanding the major areas that attract distance learning students while also 
exposing the disadvantages and challenges that such students face while engaged in a 
distance learning program. 
The review of literature covers a number of thematic areas related to the 
experiences of in-service teachers earning master's degrees in music education through 
the mode of distance learning. Dissertations, journal articles, papers presented at 
meetings or conferences, and books were consulted for this review. The results are 
organized under the following headings: (a) theories on distance learning; (b) comparison 
of face-to-face and online education; (c) studies of effective online teaching and learning 
methods; (d) benefits of and motivational factors for online education; (e) students and 
teachers' perceptions of online courses; (f) barriers, challenges, and criticism related to 
online education; (g) standardization in online higher education; (h) standards of 
evaluating online education; (i) online teacher education; and G) experiences of music 
teachers undertaking online education. Exploring these areas can aid in the development 
of structures and modes of operation in distance learning. 
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Lau (2000) once identified the problem in class interaction via an analogy: 
In the first scene, a professor lectures to his students, the classroom is almost full. 
In the second scene, the professor continues his lecture, but then, all of his 
students are suddenly replaced by tape recorders. In the final scene, the lecture is 
still continued; however, even the professor himself is replaced by a tape recorder. 
(p. 16) 
The analogy given above may seem exaggerated; however, it clearly shows the current 
problems facing educational contexts today. If such can be viewed within the context of 
a traditional classroom backdrop, then the case for a distance learning backdrop could be 
perceived as much worse. Distance learning, or what is simply referred to as online 
education, has been a growing trend in our globalized world for several decades. To 
study such a trend is challenging. It is, therefore, important to establish current 
information and knowledge, especially research, attached to its framework. Moreover, it 
is important to identify the gap in literature upon which further development of online 
education itself may be possible, which the following discussions in this literature review 
aim to do. 
Theories on Distance Learning 
During the past several decades, a number of scholars and practitioners have 
attempted to depict theoretical frameworks associated with their knowledge and 
comprehension of distance learning (Holmberg, 1995; Keegan, 1996; Knowles, 1990; 
Moore, 2007; Peters, 1998; Wedemeyer, 1981). For Wedemeyer (1981), the essence of 
distance learning is the independence of the student. He used the term "independent 
study" to refer to distance learning and set forth a system with 10 characteristics 
emphasizing the learner's independence and the adoption of technology as ways to 
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implement that independence at the college or university level. According to 
Wedemeyer, the system should be capable of operating any place where there are 
students-or even only one student-with or without teachers being at the same place at 
the same time. This system makes students take greater responsibility for their learning. 
As they do so, this frees the faculty members from custodial-type duties so that they can 
spend more time on truly educational tasks. Other benefits of the system are broader 
choices (i.e. , more opportunities) in courses, formats, and methodologies. 
Regarding educational approaches, if used appropriately, the system proposed by 
Wedemeyer (1981) provides teaching media and methods that have all been proven 
effective. The mixed media and methods facilitate each subject or unit within a subject 
being taught in the best way known. If necessary, the system is flexible enough for the 
redesign and development of courses to fit into an "articulated media program" that 
preserves and enhances the opportunities for adaptation to individual student's 
differences. In addition to evaluating student achievement simply instead of by raising 
barriers concerned with the place, rate, method, or sequence of study, the system permit 
students to start, stop, and learn at their own pace. 
In a treatise on distance education, the German scholar Peters (1998) emphasized 
the role of technology. He explained distance teaching/education as a method of 
imparting knowledge, skills, and attitudes by the extensive use of technical media, with 
the intention of reproducing high-quality teaching materials and make it possible to 
instruct greater numbers of students at the same time wherever they live. To Peters, 
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distance education is an industrialized form of teaching and learning. In that sense, 
Peters strongly stated: 
Anyone professionally involved in education is compelled to presume the 
existence oftwo forms of instruction which are strictly separable: traditional face-
to-face teaching based on interpersonal communication and industrialized 
teaching, which is based on objectivized, rationalized technologically-produced 
interaction. (p. 20) 
In terms of structure and the effectiveness of distance learning, Peters (1998) 
noted the development of distance study courses is just as important as the preparatory 
work that takes place prior to the production process. In addition, the effectiveness of the 
teaching process depends particularly on planning and organization, so that, although the 
courses are formalized, the students' expectations are standardized. In regards to 
remoteness instruction, Peters stated that the teaching process is largely objectified 
because the academic teaching at a distance has changed considerably unlike university 
teachers in a conventional setting. Finally, distance study can only be economical with a 
concentration of the available resources and a centralized administration. Peters accepted 
that the theory of the industrialization of teaching has its disadvantages, but he considered 
that in any exploration of teaching, the industrial structure of distance teaching needs to 
be taken into account in decision-making about options in academics. 
Several early scholars suggested some elements for successful distance learning. 
Knowles' (1990) work on adult learning described the concept of andragogy as a model 
for creating adult learning experiences in which adults "perceive themselves as self-
directing individuals" (Simonson, Smaldino, Albright, & Zvacek, 2009, p. 48). This 
andragogical process of adult learning consists on elements such as the establishment of a 
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climate conducive to adult learning, which includes a physical environment that is 
conducive to the physical well-being of the adult learner and a psychological 
environment that provides for a feeling of mutual respect, collaboration, trust, openness, 
and authenticity. In addition, in the creation of an organizational structure for 
participatory learning that includes planning groups where learners provide input about 
what is to be learned and options regarding learning activities, and in the diagnosis of 
needs for learning that includes differentiating between felt needs and ascribed needs. 
Regarding learning experiences, Knowles (1990) considered that the formulation 
of directions for learning that includes objectives with terminal behaviors to be achieved 
and directions for improvement of abilities is essential for successful distance learning. 
Further, Knowles stated the need for the development of a design for activities that 
clarifies resources and strategies to accomplish objectives, and the development of a plan 
that provides evidence when objectives are accomplished. Finally, Knowles noted that 
the use of quantitative and qualitative evaluation that provides are-diagnosis of needs for 
learning is essential to assess the success the adult learning experiences. 
Labeling distance learning as "guided didactic conversation" (Holmberg, 1986, p. 
43), Holmberg's (1986) early theory offered seven background assumptions, with the 
first being that the core of teaching is interaction between the teaching and learning 
parties. In addition, that the emotional involvement in the study and feelings of personal 
relation between the teaching and learning parties are likely to contribute to learning 
pleasure, which supports student motivation. To Holmberg, participation in decision-
making concerning the study is favorable to student motivation, which in consequence 
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facilitates learning. As an important assumption about communication, Holmberg 
suggested that a friendly, personal tone and easy access to the subject matter contribute to 
learning pleasure, support student motivation, and thus facilitate learning from the 
presentations of pre-produced courses. Further, Holmberg noted that the effectiveness of 
teaching by distance is demonstrated by students' learning of what has been taught. 
Later on, Holmberg (1995) significantly broadened its theory of distance learning 
with eight comprehensive main ideas: 
1. Distance education serves individual learners who cannot or do not want to 
make use of face-to-face teaching. These learners are very heterogeneous. 
2. Distance education means learners no longer have to be bound by decisions 
made by others about place of study, timetables, and entry requirements. 
Distance education thus promotes students' freedom of choice and 
independence. 
3. Society benefits from distance education; on the one hand, from the liberal 
study opportunities it affords individual learners and, on the other hand, from 
the professional/occupational training it provides. 
4. Distance education is an instrument for recurrent and lifelong learning and for 
free access to learning opportunities and equity. 
5. All learning concerned with the acquisition of cognitive knowledge and 
cognitive skills, as well as affective learning and some psychomotor learning, 
is effectively provided for by distance education. 
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6. Distance education is based on deep learning as an individual activity in 
which learning is guided and supported by noncontiguous means. Teaching 
and learning rely on mediated communication, usually based on pre-produced 
courses. 
7. Distance education is open to behaviorist, cognitive, constructivist, and other 
modes of learning. It has an element of industrialization with division of 
labor, use of mechanical devices, electronic data processing, and mass 
communication, usually based on pre-produced courses. 
8. Personal relations, study pleasure, and empathy between students and those 
supporting them (tutors, counselors, etc.) are central to learning in distance 
education. Feelings of empathy and belonging promote students' motivation 
to learn and influence the learning favorably. 
Desmond Keegan (1996) classified theories of distance learning into three groups: 
(a) theories ofindependence and autonomy, (b) theories ofindustrialization ofteaching, 
and (c) theories of interaction and communication. Keegan suggested that any distance 
learning theoretician had to answer three questions before developing a theory of distance 
education. First, is distance education an educational activity? Keegan pointed out that 
distance education institutions possess some of the characteristics of businesses, rather 
than of traditional schools, although their educational activities are dominant. Distance 
education is a more industrialized form of education. Second, is distance education a 
form of conventional education? Keegan believed that because distance education is not 
based on interpersonal communication and is characterized by a privatization of 
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institutionalized learning, it is a distinct form of education. Third, is distance education 
possible, or is it a contradiction in terms? Keegan considered that if education requires 
inter-subjectivity-a shared experience in which teacher and learner are united by a 
common zeal-then distance education is a contradiction in terms. To Keegan, distance 
instruction is possible, but distance education is not. 
For Michael Moore (1972, 2007), distance learning is composed of two main 
elements: "the dialog," or the provision for two-way communication, and "the structure," 
or the extent to which a program is responsive to the needs of the individual learner. This 
theory is known as "transactional distance," which Moore (1972) affirmed is a "typology 
of all education programs having this distinguishing characteristic of separation of 
teacher and learner" (p. 91 ). In other words, in distance learning, there is a gap between 
teacher and student and therefore the students are expected to have a higher degree of 
responsibility for conducting the learning program; however, Moore accepted as possible 
that some adult learners might require help in formulating their learning objectives, 
identifying sources of information, and measuring objectives. 
In that sense, Moore (2007) classified distance learning programs as 
"autonomous" (learner determined) or "non-autonomous" (teacher-determined) and 
measured the degree of autonomy that learners experience based on answers to the 
following three questions: 1) Is the selection oflearning objectives in the program the 
responsibility of the learner or of the teacher? (autonomy in setting of objectives); 2) Is 
the selection and use of resource persons, of bodies and other media, the decision of the 
teacher or the learner? (autonomy in methods of study); and, 3) Are the decisions about 
the method of evaluation and criteria to be used made by the learner or the teacher? 
(autonomy in evaluation) 
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From an analysis of the common elements ofthese theories on distance learning, 
the separation of teacher and learner during most of the instructional processes and the 
use of educational media to unite teacher and learner emerged as significant issues 
(Keegan, 1996). These two elements contrast with traditional face-to-face learning since 
the learner is "autonomously" in charge of his or her own learning process. 
Comparison of Face-to-Face and Online Education 
Kashif (2009) noted that the advent of online education has filled obvious gaps in 
traditional face-to-face education. One of these areas is assessment. The traditional 
educational system's assessment process requires greater scrutiny and more materials, 
which require storage space and capacity and necessitate additional cost (Restauri, 2004). 
Gottwald (2005) showed that needing additional resources, especially money, hinders 
learning centers, and these costs are directly transferred to students through their tuition 
fees. Conversely, one might assume that online education uses very few multiple-choice 
assessments due to the level of assessment required in higher education. As noted by 
Pribesh et al. (2006), an assessment should encompass unstructured questions in order to 
facilitate a keen and detailed analysis of the students' capabilities and knowledge, even 
when the assessment is administered remotely. As a result, it seems that face-to-face 
education is best for lower levels of education, primarily to create a school-environment 
mindset. 
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From a lay understanding of distance learning, the mechanisms used as building 
blocks to the program are all an extension of the traditional model of education in both 
content and form. This implies that the way education or information trickles down from 
the teacher or instructor is the same in distance learning. This, therefore, qualifies the 
argument that the form or method used in transfer of educational content remains the 
same, with slight changes to aspects such as the interface between the teacher and 
student. The content adopted in the distance learning program is mainly an extension of 
the content within a field of study. For example, the content offered to in-service music 
teachers in the distance learning program would be exactly same as what is offered in the 
traditional education system. 
Interpersonal interaction between the instructors and the students does not 
automatically occur in distance learning. Mancuso (2008) reported as a disadvantage that 
distance learning does not allow students to obtain immediate answers to their questions 
from instructors. Unlike the face-to-face educational system in which instructors 
instantly answer questions, learners in online programs must wait, sometimes for hours, 
before receiving responses from their instructors. This would not be the case in 
synchronous instruction, where instant learning interaction (real-time) is possible through 
online resources; however, Mancuso noted, many on-campus students have commented 
in course evaluations that their level of interaction with instructors in face-to-face courses 
was also lacking. In fact, some students have noted that their teachers focused more on 
the needs of distance students, causing their face-to-face teaching to suffer. Specifically, 
teachers' online workloads reduced dialogue and peer cooperation during on-campus 
lectures. With the increasing numbers of distance learning students, maintaining 
individual communication has become problematic. As a result, some teachers have 
decided to use an Internet platform as their only form of communication (Popov, 2009). 
59 
Scholars have also maintained that some qualities oftraditional education could 
be incorporated into distance learning to improve it. For example, Gottwald (2005) 
showed that some elements of face-to-face classroom conditions, such as personal 
discussions through online meetings, could be used to build rapport between faculty and 
students. Further, instructors can improve the process by offering easily retrievable logs 
of the material covered in each classroom session. Retrieval of this type of information is 
actually made easier by the online education platform since it operates on a client-server 
basis (Kashif, 2009). 
In terms of time involved, the course platform seems to influence the type of 
activities that require a student's time, not necessarily the amount time required to 
complete them. A study by Howland and Moore (2002) on students' perceptions as 
distance learners stated, "Online courses require at least the same amount of work, if not 
more, for both students and instructors" (p. 191) than face-to-face courses. Faculty 
members have also commented that it takes more time and greater effort to teach online 
courses (Allen & Seaman, 2006). In fact, the time requirements to complete an online 
course may increase due to the nature of electronic communications (i.e., e-mails, 
discussion boards, chat rooms) and course assignments. These time requirements can 
cause frustration in the process of taking examinations and reading course content 
(Smith, 1998). At the same time, according to Groulx and Hernly (2010), the time taken 
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to complete online courses is usually shorter than students expect. Regardless, both face-
to-face and online education impose stringent demands for the fulfillment of course 
requirements and, therefore, necessitate a significant time investment. 
Studies of Effective Online Teaching and Learning Methods 
In Mancuso's (2008) study of22 in-service teachers, each adult learner had 
unique motivating factors, perceptions, and challenges related to experiences with 
distance learning that were largely shaped by the internal and external environments of 
online courses. Mancuso's study sought to understand the students' (a) motivating 
factors, (b) perceptions of distance learning, (c) benefits gained from distance learning, 
and (d) the challenges of distance learning, especially for in-service music teachers. 
Daly, Pachler, Pickering, and Bezemer (2007) showed how one teacher never 
expected this learning experience to influence her teaching life but eventually recognized 
the existing distinctions between the different spheres of life. The teacher declined to 
acknowledge the importance of technology in learning until she started using the Internet 
for social purposes, especially sending and receiving e-mails. This became a daily 
routine and, consequently, became an integral part of her life. Practice enhances one's 
association or relationship with other people as well as a phenomenon. The online 
learning experience is disseminated by an individual's need to share ideas and to 
communicate with others. As a result, online learning experience requires gradual 
adjustment among students and instructors alike. 
With the increase in online-based studies and courses, the need for research and 
development in the area of online education is significant, especially regarding students' 
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perceptions of distance learning. J.D. Wilson, Cordry, and King (2004) cited these 
perceptions as instrumental in the evaluation and further penetration of such systems into 
students' traditional modes of learning. Rovai (2002) argued that online teaching 
methods seek to bridge the knowledge gap without requiring physical relocation. 
Reaching this goal requires proactive course management, which involves helping 
students understand the dynamics of their courses more thoroughly and promoting 
relationships between instructors and students. Distance learners can successfully learn 
through online instruction if it is accompanied by continuous, proactive employment of 
appropriate management strategies and by a strong rapport between teachers and students 
(Coyner & McCann, 2004). 
The context in which online education operates requires instructors to 
communicate with their students constantly. The object is to design course outlines, 
monitor the submission of assignments, and inform students of arising issues in a timely 
manner. Numerous strategies to accomplish these goals can be implemented, depending 
on the specific context (Ragan, 2000). Ragan (2000) noted that the success of online 
education largely relies on informing students and faculty of available support methods 
(technical or instructional) so that they can adequately practice them. The objective is to 
allow online learners to take responsibility for their own learning experiences, thereby 
freeing instructors to focus their time and energy on building a truly active learning 
expenence. 
Online in-service students have reported that, regardless of class size, the essential 
component of successful teaching and learning is communication with the instructor, for 
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without it, the learning process is isolated and delayed. Obviously, defining and 
communicating to prospective distance learning students "what is to be taught, and what 
is to be learned" (Ragan, 2000, p. 16) addresses the tentativeness of each participant's 
role and responsibility. The competence of this communication improves with 
experience. Ragan affirmed that the adoption of new pedagogical strategies, including 
the use of electronic communications technologies, is essential for distance learning 
success, especially since distance learning reduces professional/personal interaction 
(Unal, 2005). Discussion boards, chats, and periodic video conferencing can help bridge 
the gap, but they do not comprehensively cover the need for interpersonal communication 
and interaction; however, if properly utilized, webinars can significantly help students 
interact with peers and professors. 
Various other distance education studies have investigated effective teaching and 
learning methods. Pribesh et al. (2006) conducted a preliminary study comparing online 
and face-to-face cohorts in a school library media specialist graduate program. The 
researchers attempted to understand the students' different experiences, prospects, and 
limitations in both programs. The study found several barriers to effective online 
teaching and learning in distance education programs, including (a) technology problems, 
(b) segregation of students, (c) limited access to library resources, (d) pressures of 
personal commitments, (e) inflexible instructors, and (f) indistinct course requirements 
and teacher expectations. Tallman and Fitzgerald (2005) found that for students and 
instructors involved in distance learning courses, "One ofthe most difficult issues with 
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online teaching has been to make the clarity of assignments such that students understand 
what they need to do" (p. 27). 
Pribesh et al. (2006) exposed a wide gap in the types of assessment tests given. 
They affirmed that traditional assessment tools are limited in the online environment; 
hence, they need to be replaced. Most examinations involve multiple-choice questions, 
and their timing does not allow students to demonstrate their intuitive understanding of 
the topic and source content. Frederickson et al. (2005) contended that this problem 
occurs because online learning platforms are expensive to maintain or replace, and over 
time, the inflexible nature of such systems creates a deep complacency in the learning 
center staff who administer the system. 
Gottwald (2005) surveyed students to determine whether online instruction 
facilitated easy learning, enabled the students to achieve their educational goals, and 
facilitated interactive study sessions similar to classroom discussions. Gottwald also 
intended to find any potential obstacles that made online learning difficult and 
determined that flexibility is the prevailing factor in the success of online learning; 
however, lack of face-to-face contact between instructor and learner poses a significant 
challenge. Gottwald concluded that personal interaction and frequency in 
communication are "highly significant" in the distance education process (p. 43). 
Additionally, Tucker (2001) argued that a teacher's presence is very important for 
students' learning; thus, the teacher must be present for successful learning to occur. 
This is especially true in music education. Music is a practical art and, as such, involves 
skills that must be learned through insightful, carefully prepared procedures that 
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progressively improve the student and create a professional musician. Course content is 
not the only academic influence that shapes the musician (Mark, 2008); the student 
musician is equally shaped by the approach used to present course content. A teacher's 
presence is also essential to the student musician's skills training (Tucker, 2001). 
Finally, Glass and Sue (2008) argued that, overall, no clear distinction exists 
between distance education students' satisfaction with Web-based learning and 
traditional students' satisfaction with face-to-face studies. Broadly, the authors argued 
that some students prefer varied instructional strategies. Specifically, their study showed 
that students have mixed opinions about online discussions. The students understand that 
participation in discussions, as a course requirement, seems to positively affect their 
learning; however, they have a strong preference for practical exercises as a teaching 
method. 
Benefits of and Motivational Factors for Online Education 
'Motivation' is defined as "a person's degree of willingness to act toward a goal" 
(University of Kentucky, 2006) and can be categorized by two types: intrinsic and 
extrinsic. Intrinsic motivation involves processes like curiosity and achievement, while 
extrinsic motivation suggests rewards like promotions and recognition. For online 
studies, two characteristics of motivation are value and expectancy. 'Value' refers to the 
usefulness and control of the task and its reward, while 'expectancy' refers to the degree 
of probability that the learner can complete the task successfully. In a study on 
motivational influences in self-directed online learning, three types of intrinsic 
motivation to learn were identified: "motivation to initiate, motivation to persist, and 
motivation to continue" (Kim, 2004). 
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Cornell and Martin (1997) highlighted the importance of motivation for online 
learning by diagnosing seven "key principles" as significant: (a) variation and curiosity, 
(b) relevance, (c) challenge, (d) positive results, (e) positive impression ofthe teaching 
materials, (f) readability, and (g) generating interest. Individuals have accepted distance 
learning based on certain benefits that have motivated them toward it. The choice of 
online education is primarily based on these main factors: the convenience of study and 
the possibility of saving time and money by avoiding travel. Five out of every seven 
students in online classes have active employment outside class; hence, online education 
usually becomes a part-time activity (Gottwald, 2005), and as McMahon (2009) 
indicated, distance learning is most commonly utilized as a tool that aids in completion of 
multiple activities within the same period and at the best convenience. In addition, 
Beldarrain (2006) determined that part of the success of online education derives from its 
lower fees, customization of courses, and the opportunity for student interaction using 
emerging technology tools. For these reasons, online learning is widely considered 
relevant to modem society, in which most individuals prefer customized services and 
working with others rather than in isolation. 
Further, tuition fees for online courses are generally less than fees paid in the 
traditional education system, and the elimination of housing and frequent travel expenses 
is considered an indirect benefit for both instructors and students. Groulx and Hernly 
(20 1 0) showed that each student saves an average of $350 per course through the reduced 
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tuition fees of online classes. This economic benefit attracts students, especially those 
who have just completed undergraduate studies. For all fields, the benefits are most 
commonly the motivational factors ; however, during the initial stages of distance 
education, the learner should take note of whether the amount of time and money spent in 
such programs is worth the benefits received. 
Learning motivation strategies are required in contemporary education models 
such as distance learning. In general, the motivation of students toward distance learning 
is measureable qualitatively and is mainly dependent on the self-determination levels 
within the individual, the availability and knowledge of the facilities offered by distance 
learning, and the professional and social environments surrounding the individual. These 
motivational factors can necessitate a shift in the strategies and models of learning used 
traditionally in institutions of higher learning (McMahon, 2009). This shift includes a 
change in the admission patterns and the duration of study and graduation for students. 
The teaching team also requires a change in content delivery so that it still fits the market 
while meeting students' expectations. 
Students' lack of interest in distance education is a limiting factor to the growth 
and awareness of distance learning in most of the courses undertaken in higher education 
(Bourne & Moore, 2005). The lack of interest eliminates the probable need for 
motivation or benefits of a distance learning program to be identified. The factors that 
control motivation also control the challenges that surround the administration of distance 
learning. These factors include the Thorndike Law of Effect and the Law of Exercise, 
plus other theories such as those proposed by Dewey, Piaget, and Vygotsky. 
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Consequently, the motivation theories that form the core of motivation toward distance 
learning include behaviorism, cognitivism, and humanism. Proponents such as Ryan and 
Deci (2000) suggested self-determination and competence drive motivation are 
associated with greater engagement, better performance, lower dropout, higher quality 
learning, and better teacher rating, among other outcomes in education. 
The major concern is whether students' lack of motivation should be blamed on 
the students or on the environment to which they are exposed in the schools. Questions 
such as these arise: Is the integration of better and more appropriate technology likely to 
cause an increase in the intake levels for online students? Does the learning environment 
sustain an increase in interest and motivation toward distance learning courses in the 
contemporary setting? It seems that that the availability of information about distance 
learning courses or programs would be the guiding force to motivate prospective students 
toward enrolling in distance education. 
Students' and Teachers' Perceptions of Online Courses 
Students and teachers have offered a variety of perceptions regarding distance 
learning. Wilde and Epperson's (2006) study showed that students perceive (a) self-
discipline, (b) motivation, (c) flexibility, (d) technical experience, (e) communication, 
and (f) organizational skills to contribute to success in distance learning. On the other 
hand, instructors need similar skills, in addition to a dynamic presence and knowledge of 
both the subject area and information technology. Some students prefer interacting in 
Web-based classes because they feel more comfortable communicating in such an 
environment. Extensive discussions often dominate the bulletin boards, to the 
understanding of most learners. 
68 
Another perception is that a distance learning program' s focus should extend 
beyond merely covering the syllabus and that instructors should incorporate multicultural 
aspects into their study plans in order to meet diverse interests. Hsu's (2004) survey of 
in-service teachers at Ohio State University revealed a number of issues inherent to 
distance learning, especially the multicultural factor. Multiculturalism is especially 
important when students form a class that is representative of cultures from around the 
world. At the same time, it may be difficult to justify diverse cultural interactions in 
online education. Students can easily impersonate other people or assume false identities, 
especially in chats and discussion forums (Ary, Jacobs, & Sorensen, 2010). 
A third perception is that online education can enhance students' knowledge of 
computers, which will help them after completion of their studies. Montgomery (2000) 
claimed that technological advancement has introduced new and better ways of teaching 
and learning. The introduction of computers, software, USB, and other technological 
learning tools has improved most learners' technological knowledge. The computer is 
the essential technology of the modem world and is used in almost every profession. 
Technological advancements have drastically changed traditional methods and 
perceptions in many areas of life. It is time for students and instructors to accept those 
changes, both theoretically and proactively. A situation that Daly et al. (2007) described 
in their study is not uncommon: A teacher who never expected a distance learning 
experience to influence her teaching life denied the importance of technology in learning 
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until she started using the Internet for social purposes, explicitly for sending and 
receiving emails, which became part of her daily routine and then an integral part of her 
life. Daly et al. established that the novelty of technology and the difficulty of sustaining 
the programs pose significant challenges to both instructors and students. The adjustment 
factor is directly associated with flexibility and convenience in terms of time 
management. Some teachers feel insecure and vulnerable when applying technology in 
online education programs. Most likely, that novelty represents an intermediate learning 
situation in which both teachers and students should be able to develop abilities to use 
technologies for learning. 
Technology is an essential component of learning activity in any part of the 
world, and it offers many benefits to the educational process, such as easy access to study 
resources and flexibility for learners and instructors. Flexibility, convenience, and self-
paced progress are appealing; however, self-discipline, motivation, initiative, and 
technical skills are needed to succeed in distance learning (Bowman, 2006; Braun, 2008; 
Daly et al., 2007; Edmonds, 2009; Gottwald, 2005; Howland & Moore, 2002; Hsu, 2004; 
Leisure, 2007; O'Malley & McCraw, 1999). An individual' s need to share ideas and 
communicate with others enhances the online learning experience; however, the online 
learning experience requires continuous improvement for both students and instructors. 
The learning process rarely proceeds flawlessly, and one problem that distance 
education students and instructors have perceived is the unreliability of the Internet in 
some parts of the world. This issue is a serious one since the Internet is the primary tool 
used to facilitate the distance learning process, and Internet undependability may cause 
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instructors to lower their standards. For example, if a student fails to meet an assignment 
deadline and argues that he or she lacked Internet access, the instructor may choose to 
accept the excuse, since there is no evidence that it is not true. Barriers to 
communication between instructors and students can also arise as a result of unreliable 
Internet service. In some instances, online learning is disrupted by frequent breakdowns 
caused by losses of network connections, audio feeds, and video connections. In other 
instances, the instructor may not be able to see the classroom clearly or can only hear 
distorted voices. Distance learning may fail due to such events, most of which are 
beyond the instructor' s control. 
Finally, students have perceived that the success of distance learning programs is 
influenced by distinct characteristics of the relationships between students and instructors 
(Wilde & Epperson, 2006). One commonly cited issue in this relationship is barriers to 
communication. For example, distance learning students need the opportunity to ask 
questions to their teachers after lectures without risking exposure on public e-space, but 
the interactivity of personal electronic communication is somewhat limited. This 
problem is well recognized in international distance programs (Hudson, Hudson, & Steel, 
2006) and among students in rural and inaccessible regions (Ala-Mutka, Punie, & Ferrari, 
2009), and it may similarly apply to the perceived experiences of in-service teachers 
undertaking master' s degrees in music education through distance learning. 
Barriers, Challenges, and Criticism Related to Online Education 
As previous sections have illustrated, students' experiences with distance learning 
vary. Some are pleased with the flexibility and convenience that such programs provide 
(Gottwald, 2005; Wilde & Epperson, 2006). At the same time, others are dissatisfied 
with the unconventional nature of distance learning in general and with distance 
education teaching methods, technological problems, and instructor limitations 
(Bowman, 2006; Hines, 2008; Kritt & Winegar, 2007; Unal, 2005). 
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The unconventional nature of online schools is not well received in some 
segments of society. Gudea (2008) showed that people younger than age 34 are easier to 
convince of distance education's validity and effectiveness than older generations. 
Teachers are also threatened by the introduction and use of online systems, as they create 
job insecurity and a need for more training. In addition, unconventional teaching 
methods have been cited as an area of student dissatisfaction and a barrier to distance 
learning. A survey carried out by Unal (2005) revealed a deep level of dissatisfaction 
among distance learning participants due to unconventional methods of teaching classes 
and transferring knowledge. These results suggest that students expect to be taught via 
conventional methods. 
Occasionally, coordination between course content and required skills is 
insufficient. Casey (2008) explained that online classes in the applied sciences require 
laboratory tests and practical exams as well as the study of theories. The same is true for 
music education, one of many fields in which learning theories does not require 
considerable effort, but mastering practical skills via distance learning is more difficult. 
Thus, a gap is created between the students' rapid advancement in theory and their slow 
progress in practical performance. This problem creates a significant setback in music 
distance learning because playing instruments is highly practical. Learning notations, 
notes, and pitches online can be particularly tricky and elusive (McMahon, 2009). 
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As a result, students might learn in their own preferred ways rather than in the 
most beneficial and effective manner due to the flexible nature of online teaching and 
learning; therefore, educators should identify the strengths and weaknesses of various 
pedagogical techniques in order to select instructional strategies that enhance interactive 
learning (Steinman, 2007) and engage students to be active in the learning process. The 
students become responsible for the benefits gleaned from the education program, while 
the moderators simply provide a platform for interaction. 
L. K. Thompson and Campbell (2009) also valued the input of moderators and 
participants when perfecting an online teaching model. They also related the perceptions 
of these programs to the incorporation of more capabilities in handling and disseminating 
information to students. Similarly, Ary et al. (201 0) recommended the implementation of 
flexible but structured learning sessions. The authors also argued that the experiences of 
alumni from such online courses should be considered when shaping the evaluation of 
systems and perceptions of the students interactively learning. 
A second obstacle to distance learning is the plethora of issues related to 
technology. In a study by Bowman (2006) on the effectiveness of distance education, 
one participant explained that she felt comfortable using a computer to study but felt 
frustrated whenever the technology failed to work properly. Other students feel troubled 
by a sense of disconnection and independent inconvenience (Howland & Moore, 2002). 
Among students who articulated negative feelings about online course experiences, 
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"many revealed the same mental model for an online course as for a face-to-face course" 
(Howland & Moore, 2002, p. 187). Some students articulated a need for better planning 
and feedback from their lecturers. They appeared less able to rely on self-assessments of 
their knowledge. The need for self-responsibility in online learning caused the students 
to feel ignored and isolated. Howland and Moore (2002) recommended online classes for 
higher education because students typically have a greater sense of responsibility and 
commitment to fmishing their assessments and course content without much supervision. 
Additionally, advanced students are better prepared to find other resources when 
searching for information. 
Some learners also struggle to learn new technologies. Most people participating 
in distance education are adult learners, and many of them begin using computers only 
when they begin online education. This barrier obstructs their understanding of web-
based courses (Bowman, 2006; Mancuso, 2008). As Edmonds (2009) pointed out, many 
online graduate learners are white, female, and married, and their average age is 40 years 
old. These learners face "technology problems and the lack of technical support, adding 
to their frustration when learning online. Some studies found feelings of isolation, using 
new technologies, and restricted socializing online were barriers for online graduate 
learners" (Edmonds, 2009, p. 3). Hebert (2007) agreed that in-service teachers might 
face some challenges in pursuing online master's programs in music education; 
nevertheless, he argued that many in-service teachers are ready to face the challenge. 
Finally, most first-time distance learning students lack confidence and trust in 
their educational institutions because the virtual nature of distance learning makes it 
difficult to verify a school's quality. Cyber-crime and the increase in unethical Internet 
businesses have created a situation in which distance learning participants must offer 
online course providers the benefit of the doubt (Walls, 2008). 
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A third barrier to distance learning is instructor deficiencies. A survey by Kritt 
and Winegar (2007) found that online discussion boards are rarely furnished with up-to-
date information. The online learning environment must include a social presence among 
participants in teleconferences and computer-mediated communication. From the student 
perspective, social presence is a critical part of a high-quality online learning experience 
(Cobb, 2009). The role of the instructor is necessary for creating a sense of online 
community and improves social presence among learners. 
Learners also complain that some instructors possess limited online skills, fail to 
explain course expectations, and give tardy feedback. Hines (2008) agreed with 
Edmonds (2009), arguing that many instructors new to online graduate teaching lack 
knowledge of distance education's complexity and tasks. After the introduction of 
distance learning, some instructors must combine teaching and managerial roles, and 
combining these tasks threatens quality and productivity. Samaras et al. (2008) showed 
that the introduction of online education causes uncertainty for staff members in most 
school environments, typically because of teachers' lack of skills. Moreover, the 
implementation of online courses requires, for both teacher and student, a greater 
understanding of the system's capabilities and operation (Bourne & Moore, 2005). 
Teachers need access to development programs that enhance their ability to 
deliver online education. Samaras et al. (2008) suggested that schools incorporate 
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teacher development courses into their standard personnel requirements. Through several 
sessions, the participants must learn the system platform before they can use the course 
content constructively. DuVivier (2008) explained that when appropriate teachers guide 
the participants and determine appropriate procedures are lacking, students face a huge 
deficit in skills. The net effect is a reduction of the students' ability to comprehend the 
resources made available for constructive learning. In music education, this problem 
could be even worse because the many requirements of online courses would not allow 
all the content material to be covered. 
Lee and Winzenried (2009) recommended that teachers and students prepare for 
technological improvements before these technologies are implemented. This method 
would increase security among teaching staff and increase opportunities for students to 
explore and improve their learning abilities. Providing access to resources and 
facilitating the use of those resources are difficult in online environments because most 
online platforms are customized for individual learning needs in specific fields of study. 
Careful consideration of the chosen technology can lead to positive results and 
attitudes. Beneficial attributes oftechnologies include flexibility, convenience, and the 
ability to allow self-paced learning. Distance learning students must develop self-
discipline, motivation, initiative, technical experience, and the ability to adapt to newer 
platforms and trends. Online education requires continuous assimilation. After students 
and teachers become comfortable with a single mode, other methods can be implemented. 
In this way, a complex system can be instituted gradually, thereby reducing the number 
of hurdles and optimizing available resources (Howland & Moore, 2002). 
A major question still lingers in the minds of academicians that would probably 
require the justification of an independent philosopher: Why is distance education 
continually used as an effective tool for mass training for specialized fields worldwide? 
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It is important to note that education in the contemporary world and job market is highly 
dependent on specialization and that a majority of the specialists and technologists 
produced from education systems have very limited knowledge in any other field. 
Distance learning offers creative elements to field specialization plus a collectively 
harmonized culture that encourages collaboration among specialists, especially those with 
education grade above first or master's degrees. 
Additionally, the direction of funding for most distance learning initiatives is 
heavily dependent on the content an institution offers. Most institutions that offer 
technological courses are better placed to solicit funds from industries due to the mutual 
relationships that exist within the industry. This is very effective in creating continuity in 
distance learning programs and systems. For this reason, distance learning is here to stay 
and would only restructure depending on the environmental variables that affect it. 
Despite the challenges of distance learning, the number of online learners is still 
increasing, probably because certificates from online programs provide students with 
opportunities to increase their incomes and economic statuses. This increase in 
enrollment is also fostered by certain key elements of modem society, such as the need 
for skills training rather than just knowledge, people's desire to strive for professional 
growth through higher education, and the appeal of online courses for nontraditional 
students (Allen & Seaman, 2007). 
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Standardization in Online Higher Education 
It is important to note that results, experiences, benefits, and even negative 
remarks attached to online education are also heavily dependent on the context in which 
it is acquired. Distance learning has developed in various contexts, from informal to 
formal training and from vocational to higher education settings. Although classes within 
these contexts are all acquired via the same medium (i.e., the Internet), the challenges 
accompanying each are diverse. 
In the field of higher education, online education is increasingly developing a key 
role. As higher education is progressively globalized, online education is becoming 
imperative, especially in efforts to deliver instruction to students across the globe, with 
emphasis on varied cultural backgrounds (Frolich & Stensaker, 201 0). Thus, as these 
efforts are translated into tangible goals and objectives, the challenge of continuous and 
careful development of courses and programs remains. Additionally, the issues of 
applying a standardized approach to students in heavily localized settings continue to 
present a difficulty for online higher education, as opposed to other education levels such 
as informal studies. If studies conducted in an online higher education setting are 
compared to those in a less formal setting (e.g., online English tutorials), a striking 
difference would be uncovered. 
Usually, distance learning platforms in higher education contexts prove to have 
more drawbacks than their lesser counterparts. The problems often lie in pedagogy, 
which is considered the core of the online education process. Pedagogy encompasses 
instruction and the manner in which it is delivered to or acquired by the student. Because 
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the level of pedagogy in higher education is considered paramount, faults within online 
higher education pedagogy are numerous, ranging from irrelevant content to the absence 
oftangible instructors (Speece, 2012). Most of these negative remarks have stemmed 
from the issue of standardization vs. localization of pedagogy in higher education. 
Developers of online higher education programs often fail to consider their 
audience. Because online higher education courses are often available on a worldwide 
scale, many considerations must be evaluated, including demographics, language issues, 
and cultural and individual learning styles (Sadykova & Dautermann, 2009). For 
instance, demographics (i.e., age, profession, and nationality) are often assumed to be 
standard when developing materials and programs for online courses. This presents a 
challenge or a potential problem because students attracted to online programs are 
demographically diverse (Beckmann, 2010; Blackman, 2003). 
In the context in which an online program is developed, for instance the United 
States, the trends observed among distance learning students are often taken into account 
for material and lesson development. Since most online education students in the United 
States are fully employed professionals over age 25 who are balancing work and family, 
most lessons and materials are tailored to fit their needs; however, the profile for online 
education students in the Asian-Pacific region would be entirely different (Sadykova & 
Dautermann, 2009), and transferring lessons and materials could prove to be difficult. 
Equally, language issues may produce similar results. Although English might be 
considered the standard language for delivery of instruction, not everyone has the same 
level of English proficiency; therefore, lapses within the pedagogical structure of online 
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higher education become evident, and the distance learning experience can become 
flawed. Consequently, unlike higher education settings, informal contexts (e.g., an online 
tutorial setting) are deemed more efficient due to localized and needs-tailored 
approaches. Within this study, attention to this issue of standardization was equally 
raised to facilitate a more comprehensive account of the experiences of in-service music 
teachers in distance learning. 
Standards of Evaluating Online Education 
Online education has been molded by assessments, research, and evaluations. 
The standards that are implemented regularly require constant evaluation to measure 
online course success and effectiveness in molding the ultimate professional. 
Nevertheless, many current trends in the models and methods used for evaluating 
distance learning have collectively formed an acceptable standard of excellence to which 
all courses should adhere (M. M. Thompson, 2004). 
Certain elements must be included in distance learning course content and support 
afterwards, primarily for graduate students. The increase in the number of online courses 
and learning centers worldwide has created a need for better evaluation of these services. 
Additionally, online learning needs a standard mode of operation for all stakeholders in 
education. Hebert (2007) suggested that the evaluation of online education should 
ultimately create more efficient and effective platforms for students' connection to these 
services. Moreover, an effective mode of operation should add value to the overall 
ability of the music professional. A lack of standards for accomplishing distance learning 
courses prolongs study periods and decreases students' overall skills and performance 
abilities. These factors may greatly affect the final output of students and teachers, 
especially those in the music education field (Braun, 2008). 
Online Teacher Education 
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Professional growth of teachers is one of the chief rudiments of academic 
transformation (Villegas-Reimars, 2003 ), instructive development (Vo & Nguyen, 20 1 0), 
and universal modification initiatives (Garet, Porter, Desimone, Birman & Yoon, 2001). 
Most of this attention is attributed to the fact that successful teacher improvement is a 
compulsory part of efforts to produce paramount student outcomes (Yo-Nguyen, 2010), 
enhance present teacher value (Goldschmidt & Phelps, 201 0), and create successful 
school growth (Day, 1999). Due to such a necessity, teacher education is valued as one 
of the most important foci of the entire educational arena. With such a purpose, the 
objective of reaching out to teachers across the world is one of the many reasons for the 
development of distance learning. In efforts to help teachers improve their instruction 
and strategies, a number of online programs have been launched. 
Distance learning has also been utilized to provide affordable and productive 
teacher education. In cases in which higher education programs are somehow deficient, 
online education is still continuously employed, especially when it comes to training 
large numbers of teachers within short periods of time (Sikwibele & Mungoo, 2009). 
Over the years, distance learning has been extensively applied to the education and 
training of teachers around the world, regardless of country size, population, and other 
relevant contexts. Today, a number of countries with extensive distance learning 
platforms for teacher education include China, Brazil, South Africa, and others. 
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Countries in both Western and non-Western contexts are continuously developing their 
own online programs for their teachers. In fact, the scale of distance learning associated 
with teacher education is very large, employing not only the use of the Internet and the 
World Wide Web but also other information technology communication tools such as 
radio and television (Robinson & Latchem, 2003). 
Further, studies and reports around the world, including that of Harry and Khan 
(2000), have established that a large percentage of the entire world's students in distance 
learning is composed of teachers. These numbers and data presented in current literature 
continue to show that teacher education is a vital component of the educational sphere. 
The need for teachers to continuously grow and develop has been so demanding that 
various methods of learning have been implemented. Although such a trend is generally 
followed within various subjects and disciplines, many claims about music teacher 
education have suggested the contrary. The following discussion of the experiences of 
music teachers in distance learning programs further tackles such issues. 
Experiences of Music Teachers Undertaking Online Education 
Music teachers working in U.S. schools are usually more adept at handling online 
courses than music teachers in other countries. To earn a master's degree in music 
education through an online program, a student must devote sufficient effort to studying 
the materials and resources offered by the course instructor. Music teachers instructing 
high school and college students usually have at least bachelor's degrees in music 
(Groulx & Hernly, 2010). Academic achievements, such as degrees, help teachers 
understand better approaches to music teaching. 
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Many practitioners of music (e.g., teachers, composers, other professionals) seek 
to improve their qualifications because of the increasing competition in the music 
industry. This competition has led to the proliferation of music schools that offer 
specialized courses and training (Regel ski, 2009). The study of music has been 
transformed, and for practitioners to succeed, they must increase their capabilities in the 
practical and theoretical aspects of music education. Many teachers who seek specialized 
courses, especially those who seek master's degree programs, are enticed by online 
education. Allen and Seaman (2007) found these teachers are persuaded by online 
students' high success rates and the relatively lower costs of acquiring a master's degree 
online; however, other scholars are not convinced that music has a place in distance 
learning. Bacon and Bagwell (2005) argued that music is one of the few subjects that 
should not be taught online because it involves a transfer of practical skills as well as 
theoretical knowledge. 
Equally, Ballantyne (2007) asserted that online music education is usually based 
on theory as opposed to being student-oriented and school-focused and that music 
teachers are generally satisfied with their education. An essay by Phillips (2008) 
supported such claims and practically expressed the need to explain more about graduate 
music education, the ways it is learned and accomplished, as well as its feasibility in 
online courses. Phillips asserted that master's studies in music education usually focus 
strongly on acquiring new knowledge. Thus, certain courses in Western and non-
Western music, including music theory, are often required. The argument, however, is 
based on the premise that most graduate master's degree programs are concerned too 
much with music and not enough with teaching. 
Despite such claims and criticisms, a study conducted by Groulx and Hernly 
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(20 1 0) showed that online graduate degrees in music education are consistently growing 
in both number and quality, including varied strengths that may be applicable to students. 
In fact, Groulx and Hernly asserted that "although they may not be right for everybody or 
all professional situations, they do serve an important purpose" (p. 68). Additionally, the 
National Review of School Music Education located in Australia has equally supported 
the state of music education in distance learning, further encouraging the development of 
courses and programs for music teachers in an online setting (Pascoe et al. , 2005). 
Summary 
According to Kashif (2009), online distance learning has filled gaps in traditional 
face-to-face education, and the mechanisms used as building blocks to the program are an 
extension of the tradition model of education in both content and form. For instance, 
Rovai (2002) argued that online teaching methods seek to bridge the knowledge gap 
without requiring physical relocation and considered the use of electronic communication 
technologies as essential for success in distance learning. Several other scholars have 
also maintained that some qualities of traditional education could be incorporated into 
distance learning to facilitate its improvement. For example, that some elements of face-
to-face educational settings, such as personal discussions, should be used to build rapport 
between faculty and students (Gottwald, 2005). 
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The need for research and development in the area of online education is 
considered significant in regard to motivational factors in, perceptions of, and challenges 
of distance learning experiences (J.D. Wilson, Cordry & King, 2004; Kim, 2004; Unal, 
2005). The importance of motivation for online education has been diagnosed by a 
number of principles and/or factors that led individuals to choose online education for 
graduate studies, as highlighted by Cornell and Martin (1997). According to Wilde and 
Epperson's (2006), students perceive self-discipline, motivation, flexibility, technical 
experience, communication, and organizational skills as vital to distance learning 
success. In a study about the challenges of distance learning, Edmonds (2009) found that 
isolation, new technologies, and social restrictions of the online environment were 
perceived as barriers for online graduate students. Regarding distance learning for music 
educators, Hebert (2007) established that in-service teachers face challenges in pursuing 
online master's programs but that they are ready to face these challenges. 
Some studies have investigated the effectiveness of distance learning and online 
teaching methods. A study conducted by Pribesh et al. (2006) compared students' 
experiences of online and face-to-face cohorts in a school library media specialist 
graduate program. In understanding the differences, several barriers to effective online 
teaching and learning in distance learning programs were reported. Beldarrain (2006) 
supported that success of online education derives in part from its lower fees, 
customization of courses, and opportunity for interaction using emerging technology 
tools, such as the computer. Montgomery (2000) claimed that the introduction of 
computers and other technological learning tools such as the Internet and software, offer 
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many benefits to the educational process. In other words, online teaching and learning 
have been enhanced through flexibility and better access to study resources. On the other 
hand, Bowman (2006) explained that a student might feel comfortable using the 
computer to study but could feel frustration when the technology fails to work properly. 
As illustrated in the review ofliterature, students' experiences with distance 
learning differ. Some are pleased with the flexibility and convenience that studying by 
distance provides (Gottwald, 2005; Wilde & Epperson, 2006), while others are 
dissatisfied with the unconventional nature of distance learning teaching methods, 
technological problems, and instructor limitations (Unal, 2005; Bowman, 2006; Kritt & 
Winegar, 2007; Hines, 2008). By gaining a better understanding of individual 
perceptions and perspectives towards distance learning, a more theoretical knowledge of 
online education acceptance in graduate studies can be determined. As asserted by 
Frolich and Stensaker (20 1 0), online education is becoming imperative, particularly in 
delivering instruction to higher education students across the globe. For the purpose of 
this study, understanding these constructs can encourage the successful development of 
distance learning programs for graduate music education in an online setting (Pascoe et 
al., 2005). 
Chapter 3 
Methodology 
The purpose ofthis study was to explore the experiences of in-service music 
teachers who chose to pursue a master' s degree in music education through distance 
learning. In this study, I examined the motivations of in-service music teachers for 
choosing to pursue a master's degree in music education through distance learning, the 
benefits reported as a result of enrolling in a distance learning program, the challenges 
faced when studying in an online distance learning graduate program, and the learning 
experiences they found significant for their profession and teaching environments. 
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This study addressed four primary research questions that provided guidelines for 
the methods implemented to assess participant perceptions through the interviews: 
1. What motivations do in-service music teachers cite for choosing to pursue a 
master' s degree in music education through distance learning? 
2. What benefits do in-service music teachers report as a result of enrolling in a 
master of education distance learning program? 
3. What challenges do in-service music teachers report facing when studying in 
an online graduate distance learning program? 
4. What learning experiences do in-service music teachers in a graduate distance 
learning program find significant for their profession and teaching environments? 
I asked the participants open-ended questions to search for emerging themes in 
the data provided. The following sections contain a summary of the methodology 
deemed appropriate for the quest for information. The structure of a qualitative study can 
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be utilized to retrieve "rich and descriptive data" (E. H. Anderson & Spencer, 2002; 
Glesne, 2011) on the in-service teachers' lived experiences that lead to credible and 
plausible results and to "provide researchers the ability to conceptualize the human 
experiences" (Munhall, 2001). Chapter 3 also includes summaries of the population 
selected for the study, sampling method, instrumentation, data collection procedures, 
validity and reliability, trustworthiness, an explanation of research bias/self-reflection, a 
manner of analysis of recovered data, and a brief conclusion. 
Research Method and Design Appropriateness 
I selected a qualitative approach because this type of inquiry is useful for 
exploring and understanding the central phenomenon described in Chapter 1. The chosen 
inquiry process was designed to examine social issues within distance learning in detail 
in an attempt to uncover people's words through interviews, which is typical of a 
qualitative approach (Marshall & Rossman, 2006; Patton, 2002). In contrast, a 
quantitative research method focuses on human social issues through testable predictions 
based on variables (Creswell, 2009). According to Monette, Sullivan, and Dejong 
(2008), the choice to use qualitative or quantitative inquiry is based upon two factors: 
"the state of our knowledge on a particular research topic, and the individual researcher' s 
position regarding the nature of human social behavior" (p. 87). I used a qualitative 
research design to gather feedback from in-service teachers regarding their experiences 
while pursuing a master's degree in music education through distance learning. 
A qualitative approach was deemed suitable for the present study because the 
process could provide a representation of the lived experiences of participants (Abusabha 
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& Woelfel, 2003; Billingsley, 2004; Creswell, 2009; Moustakas, 1994). Abusabha and 
Woelfel (2003) contended that participants' perceptions allow the researcher to gather, 
analyze, and report information that is free of bias. Abusabha and Woelfel noted that 
"qualitative researchers argue that, in the absence of close connection with the object of 
study, results will be distorted" (p. 566); thus, the present study incorporated face-to-face 
interviews. The present study was focused on an approach geared toward understanding 
a phenomenon as perceived by participants, rather than an approach that tests a 
hypothesis with a numerical construct. 
Thus, the chosen method is that of interview analysis, which will lead to the 
creation of a series of case studies that will provide the data necessary for the qualitative 
research. Since the main technique used is that of the interview, the data collected from 
these interviews shall be used in creating referential case studies. After all, the 
interviewee and his experiences are in itself a case study worth documenting and 
analyzing. The objective ofthe interview analysis is to summarize the participants' 
perspectives regarding their experiences in a distance learning master's program. 
Site Selection 
Music teachers, unlike other teachers, have the task of ensuring that their students 
receive both theoretical and practical applications of music making. They are required to 
master the capability to handle musical instruments and other aspects of music, such as 
presenting musical performances. Additionally, in-service music teachers face severe 
competition from other professional musicians who have knowledge and skills with 
which to teach but who lack a strong theoretical background in music. Music is an art 
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form and a skill, not merely a subject to be studied (Weiman, Kruger, & Mitchell, 2005). 
Abeles and Custodero (20 1 0) advised music teachers to focus on building 
students' capabilities in different areas in music, which is achieved primarily through 
constructive mentorship and alliance. This capacity-building for music teachers 
necessitates an increase in both practical and theoretical knowledge. Master's degree 
programs are designed to accommodate all teachers who have been through the typical 
education system and, afterward, require specialization in a specific area of study. For 
music, a master's degree leads to further specialization in different core areas, such as 
contemporary music or practices in medieval music. The overall result is highly trained 
professionals who have the ability to incorporate their experiences and background 
knowledge into very specific ideas or thought systems that they can use to enhance their 
understanding and teaching pedagogy. 
The sample group for the study consisted of in-service music teachers who used 
distance learning methods to pursue a master's degree at Cambridge College Puerto Rico 
Center (CCPR). A list of students who had graduated from CCPR's distance learning 
master's program in music education was mainly compiled from the 2008 Alumni 
Directory of Cambridge College and cross-checked against the CCPR updated database 
of 2010, which is available to instructors at Cambridge College Puerto Rico Regional 
Center. Cambridge College is a non-profit, private institution that has existed for over 35 
years to develop an educational option for adult students. The New England Association 
of Schools and Colleges, Inc., through its Commission on Institutions of Higher 
Education, accredits the institution, and the Massachusetts Board of Higher Education 
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authorizes all degree programs at Cambridge College. Master's programs are available in 
Puerto Rico for adults wishing to pursue a graduate degree in education, counseling, or 
management. 
Sampling of Participants 
As Cohen et al. (2008) mentioned; sampling is the process by which the 
researcher chooses a representative sample from an entire population. The number of 
music teachers runs up to millions worldwide. It would have been impractical, therefore, 
to send out questionnaires or to conduct interviews with all these individuals. Typically, 
the purpose of a case study is "not to represent the world, but to represent the case" 
(Denzin & Lincoln, 2008, p. 142). This entirely harmonizes with my intention to 
"optimize understandings of the case rather than to generalize beyond it" (p. 120). These 
understandings could serve as a "vehicle for examining other cases" (Yin, 2003, p. 38) in 
similar programs at other universities and higher learning institutions. The best way to 
choose participants was through the extraction of a sample that was representative of the 
entire population. 
Identification of participants is essential to ensuring that those most qualified are 
selected to take part in the interviewing process. I took special care to ensure that all 
participants were in-service teachers who had graduated from a distance learning 
master's program in music education. In special situations, the use of a purposive sample 
is chosen as the form of data collection (Neuman, 1997). For the purpose of this study, I 
identified 20 potential participants as students who had completed a master's degree 
program in music education via distance learning. Then, 12 consented to participate in 
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the study. Participants were required to have prior experience using the features of online 
distance education in order to draw upon their prior experiences with and perceptions of 
distance learning. Through sampling, I recruited qualified participants to take part in the 
interviews. The following is a chart in which I provide the names (pseudonyms) of the 
participants, their age, gender and how many years of teaching experience they had at the 
time of data collection. 
Figure 1. Participants ' Information Chart. 
Participant's name Years in-service 
No. (pseudonym) Age Gender (teaching experience) 
1. Teresa 36 Female 14 
2. Kevin 36 Male 11 
3. Andres 47 Male 3 
4. Marcos 59 Male 18 
5. Alex 46 Male 22 
6. Isabel 43 Female 22 
7. Jose 55 Male 20 
8. Johanna 35 Female 8 
9. Wanda 45 Female 22 
10. Javier 47 Male 7 
11. Gabriel 55 Male 12 
12. Carmen 45 Female 14 
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The procedure for recruiting the participants was as follows. 
1. I sent emails to the potential participants requesting participation of those pre-
determined to be representative of the sample (see Appendices D and E- Recruitment 
Email). I obtained email addresses from the information system at the Cambridge 
College Puerto Rico Regional Center on graduate distance learning in music education. 
To carry out effective sampling, all participants met the following criteria: 
The participants had graduated from an online master's degree program in 
music education. 
The participants were active practicing teachers. 
2. When I received a positive response, I contacted the respondents again and 
asked them to provide a signed consent form (see Appendices Band C- Consent 
Statement), after which an appointment was made for an interview lasting 1 hour or 
more, either in person or by phone, at a time convenient for both the participant and me. 
3. Prior to the start of the interview, I reviewed the ethical considerations 
attendant to the interview with the participant. 
4. I followed an Interview Protocol (see Appendix F) to provide consistency 
across all interviews. I also encouraged participants to expand on their answers and 
freely explore the subject aside from the specific questions in the interview protocol. 
Weiman et al. (2005) suggested that the design of the interview questions should coincide 
with the key objective metric in the research: the research questions. The interview 
questions aimed to answer the research questions, leading to new knowledge and a better 
understanding of the research topic. 
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Teachers enrolled in an online master's degree program in music education were 
interviewed individually face-to-face to gain insight into their distance learning 
experiences. An interview protocol containing a set of predetermined open-ended 
questions was used to ensure consistency across all interviews (Creswell, 2009), allowing 
the interviewees to fully describe their feelings, thoughts, and experiences (Patton, 2002). 
The interview protocol is described in detail in Appendix F. Interviews were audio-
recorded, and transcripts were prepared for analysis. Each research question was probed 
with interview questions designed to elicit the information necessary to answer the 
research question. The type of interview used in this scenario was a guided interview, 
during which the interviewer guided the interviewee on the possible ways of handling 
questions presented. 
Instrumentation 
The interview schedule was intended to maximize the target population's ability 
to share lived experiences; thus, the semi-structured interview method was used to 
address the research questions thoroughly. Mutch (2005) contended semi-structured 
interviews allow the researcher to refine the questions and clarify any areas about which 
the participant could be uncertain. Mutch defined a semi-structured interview as one in 
which "a set of guiding questions are used but where the interview is open to changes 
along the way" (p. 225). The researcher is also given an opportunity to present non-
verbal cues to respondents through a smile or gesture, making respondents feel more 
comfortable; any signs of discomfort can also be noticed in advance. 
A semi-structured interview method also makes it much easier for respondents to 
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provide additional information about the topic based on their experiences with and 
knowledge of the subject (Mutch, 2005). For this type ofresearch, such interviews are 
most informative, and the researcher can measure what information is necessary as 
opposed to what can be discarded. I used the semi-structured interview protocol 
(Appendix F) with all respondents to maintain an orderly method of query that would aid 
in identifying trends and themes. I also designed the interview questions to fit the 
respondents' capabilities, as well as their knowledge of the topic. The ultimate goal of 
the interviews was to gain as much relevant information from the respondents as possible 
(Lichtman, 2010). It should also be noted that the interviews were face-to-face 
interactions between the respondents and me, rather than conducted online. 
Procedure/Timeframe 
For the success and viability of the coverage of the entire study, it was important 
that timelines be created for the activities to be undertaken (Cohen et al., 2008). I 
identified potential bottlenecks and points of failure for the research and took positive 
counter-measures well in advance. From the general survey ofthe activities required, the 
most time-consuming and critical were the sampling and interviewing of the individuals 
in the sample. As per the scope of the research, it was imperative to allocate sufficient 
resources and time for the interviews and, simultaneously, to strictly adhere to the 
designated timeframe during the interview period (Cohen et al., 2008). 
The procedures chronologically followed the path specified by the research plan, 
which included the selection of an appropriate sample. Considerations for suitable, 
convenient, and available locations for the interviews were of great importance (Glesne, 
95 
2011). During the interview period, I explained the confidentiality of the data collected 
to each participant. Thereafter, I explained the background of the research and its 
significance; each question was well spaced so that each consecutive question led to the 
cumulative questions within the research topic. As a result, this research activity lasted 
about 3 weeks, and the documentation consumed another 2 weeks. The greatest hurdle in 
the research was in interviewing members of the chosen sample within the period 
provided. 
Analysis Plan 
In qualitative research analysis, the main factors to consider are the research topic, 
the research questions, and feedback from the research interviews. The interview 
questions were based on the need to know the kinds of experiences gained by the in-
service music teachers while earning a master's degree through distance learning. 
Despite the advantages of the semi-structured interviewing method, care must be taken 
while using it. The information garnered in a semi-structured interview varies, despite 
the presence of the interviewer during the process. For this study, the analysis involved 
coding and verification. Coding refers to sorting and organizing collected data and 
identifying recurring themes, facts, or ideas. It also involves describing the responses to 
the interview questions in a few words or even letters that are typical for each response 
(Lichtman, 2010). 
In this study, I coded collected data to integrate all descriptions into specific key 
terms that could be represented in a database. Common themes were identified that dealt 
with the barriers to and prospects of Web-based environments, which determined how 
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these key patterns (or lack of patterns) would address the research questions. Finally, 
during the analysis, I looked for similarities with other qualitative studies in the field of 
distance learning. 
The codes have been drawn in agreement with the intended purpose of the 
research. A certain code has been established for the participants, based on their age and 
the conditions in which they began this long-distance online learning. Another code was 
established for the type of study the participants opted for- more practical or more 
theoretical. Another useful code has been established for the purposes that many invoked 
in pursuing long-distance, online studies. These codes have been extremely useful in 
setting a series of variables that have been applied to the interviewees and especially to 
the research conducted on the answers received during the interviews. 
We have also attempted to establish a code regarding the rate of success of such 
an online learning type. Even though the rate of success is generally high, we had some 
difficulty in establishing it due to the many factors involved in qualifying success - it 
such education successful just because the student achieves a degree, or because he can 
work based on that degree? The answers to such questions would have led the research 
into a completely new and different direction, thus in order to avoid expanding the thesis 
more than necessary we have decided to renounce on such a code. 
The use of coding for analysis assisted in standardizing the answers gained from 
the data collected and in finding possible relationships and trends in the responses 
collected from the sample population (Lichtman, 201 0). After the coding process, during 
which textural descriptions were given to the data collected, the material was recorded 
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into a database system. For this study, NVivo software was an appropriate choice 
utilized throughout the analysis process because it assisted in the organization of the text-
based data and helped in the identification of themes across the interviews. Only relevant 
inf01mation was recorded in the NVivo workspace to produce the appropriate 
representations ofthe scenarios within the population. Variations were harmonized by 
giving tags and labels to the responses. For example, if the answer or details a participant 
gave portrayed a positive response, a "Yes" served as the tag, and if the answer or details 
were negative, the response was a "No." This labeling method was particularly useful for 
the questions that sought to determine the nature of experiences students gained in the 
pursuit of an online master's degree in music education. 
The analysis identified trends in responses, after incorporating these data into the 
software I checked for patterns and common themes that dealt with Web-based 
environments in relation to the research questions. The experiences of students who 
pursued a master's degree in music education via distance learning shared some 
similarities. These similarities or differences either formed or did not form patterns. 
Weiman et al. (2005) suggested that analysis should also draw many explanations from 
the broad perspective of experiences as demanded by the research. 
The analysis involved the use ofNVivo to set up the appropriate attributes that 
can have relationships to cases. For example, the attribute referred to as "motivation to 
online education" had values that included "peer pressure," "additional knowledge," and 
"sponsorship." I assigned all the responses to the respondents as per their cases. 
Additionally, for the purpose of knowing the number of the research question, it was 
imperative to begin the attribute's name with the research question number. Doing so 
made linking in the casebook easier. I created each respondent within the "cases" 
section; the cases could have as many respondents as there were in the research 
correspondence. 
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As a tool for qualitative analysis, NVivo's versatility lends itself to the creation of 
trees and nodes for qualitative data to match up with similar responses (Richards, 1999). 
Additionally, relationships and links between the qualitative data can be created to show 
the trends within the data collected from the population sample. The casebook is a 
section within NVivo that shows the attributes within the data recorded. The attributes 
can be linked to the cases, thereby linking the respondents to the responses given. The 
software then allows for building graphical presentations of the data distribution and 
comparing attributes, as seen in the results section. 
In addition to the procedures explained above, I assigned each participant a 
pseudonym to link him/her to responses in the analysis process. Furthermore, interviews 
are cited throughout the results and interpretation in Chapter 4 using a reference system. 
For example, "(JV1p3)" indicates "Interview with Juan Vega page 3." This has the 
purpose of establishing credibility between the reader and me as researcher, adding 
another layer of depth that links data within the results chapter and the theoretical 
framework. 
Validity and Reliability 
The interview method for data collection was carefully designed to focus on 
interview questions that addressed the research questions. The main idea was to gain 
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information about why students chose an online master' s degree program, as well as what 
their experiences were while earning the degree through the mode of distance learning. 
For maximum validity, the questions were designed to request in-depth information about 
the main research areas of the study (motivations, benefits, perceptions, and challenges). 
This design aided in sensing and understanding current information about the occurrences 
unique to the field of study. 
Validity is measured to determine the reliability of the data collected for analysis 
(Creswell, 2009). NVivo interactively takes up qualitative data in the form of codes 
(where necessary) , and trends, plus similarities and differences, are depicted descriptively 
in narrative as recurring themes. These recurring themes were (a) motivations, (b) 
benefits, (c) perceptions, and (d) challenges. During the interview sessions, I performed 
a content validity test by checking whether the data presented by the respondents were in 
line with the research topic requirements and the research questions. Weiman et al. 
(2005) suggested that content validity increases the logic of the answers as they build 
toward the research objectives. From the validity checks done during the interview 
process, it appeared that the data were highly reliable for measuring the experiences 
music teachers gain while undertaking a master's degree in music education by distance 
learning. 
The reliability ofNVivo software as an appropriate tool for qualitative analysis 
can be evaluated by inserting test data and comparing them to the presentations made 
concerning the attributes to the corresponding cases (Richards, 1999). With such tests, it 
became clear that the system was accurate in presentation and, if manipulated, could 
eliminate values that should not be presented in charts and graphs. 
Trustworthiness 
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The concept of trustworthiness is included to demonstrate the way in which I 
claim that the work is plausible or credible (Glesne, 2011). To ensure credibility ofthe 
data, member checks, peer review, and external audit were performed. The member 
checks process permits respondents to check that the language used by the researcher 
represents what the respondents reported (Lichtman, 201 0). Throughout the data 
collection process, I periodically sent interview transcripts to participants to verify the 
accuracy of the document and to further my understanding of the participants' thoughts. 
In addition, peer reviews were conducted to aid with verification of confirming 
and/or disconfirming themes in the data collection process. For the peer review process, 
a professor of Cambridge College (who is familiar with the distance learning programs) 
and an expert in qualitative research from the University of Puerto Rico assisted. Further, 
I consulted a colleague in the online doctoral program at Boston University for assistance 
with this process. Peer review was essential for verifying emerging themes in the data 
record and for ensuring the quality of the study. These colleagues help me by discussing 
the data collection process as well as verifying my findings. 
Finally, an external auditor reviewed the entire project during the analysis phases 
and read drafts of the manuscript in order to provide an objective assessment of the 
project. The external auditor for this study was my dissertation supervisor. All of these 
procedures helped to ensure the study's reliability and trustworthiness and to guarantee 
the conceptual consistency of the entire dissertation. 
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Researcher Bias/Self-Reflection 
Researcher biases and perceptual misrepresentations are potential limitations in 
any qualitative study. How the researcher reacts to a participant during an interview can 
be a limiting factor as well, since the researcher' s reactions may affect the participants' 
responses (Yin, 2003). For example, because I studied in a Master's degree program in 
music education I was aware that any follow-up questions or comments made by me 
during the interview could represent an actual bias that may affect the participants' 
responses. With the intention of reduce bias; follow-up questions or comments were 
limited to stimulate interviewee memory when responding to the questions. 
In Chapter 5, my own experiences with the case are explained, including the 
contexts and circumstances that have influenced my involvement in distance learning. I 
will also discuss my self-reflection in more detail as I relate my own experiences with the 
analysis of this study. As an example, when looked back on my life as a graduate student 
in distance learning comes to my mind the challenge to find balance in being a teacher, a 
father, a musician, and a student at the same time. This kind of self-reflection serves as a 
personal statement to discuss my role during the study (Marshall & Rossman, 2006), 
allowing me to look back on my life as a graduate student in a distance learning setting. 
Although the study focused on describing experiences of the participants, I make 
assertions as a researcher based on my individual experiences. Thus, I was mindful of 
the ways in which my own experiences were introduced within the context of this study. 
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Summary 
In this chapter, I restated the purpose of this study and presented the research 
questions. Chapter 3 also provided a detailed description of the research methodology 
employed. A qualitative approach was deemed appropriate to gather participants' 
feedback regarding their experiences while studying for a master' s degree in music 
education through distance learning. The participant sample was made up of 20 potential 
purposefully selected individuals who had completed a master's degree program in music 
education by distance learning at CCPR and were in-service music teachers. Then, 12 
members of the sample who met the criteria consented to participate in the study. 
Individual semi-structured interviews were employed as a data collection method 
in order to gain insight into the participants' distance learning thoughts and experiences 
and to address the research questions. In addition, I discussed the analysis plan, the 
validity and reliability of the data collection, and the issues of trustworthiness and 
research bias/self-reflection in this chapter. The following chapter is a recitation of the 
results of the interviews pertinent to the four research questions driving the study. 
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Chapter 4 
Results and Interpretation 
In this chapter, I present data gathered from the applied methodology of the study 
in the effort to determine the perspectives and experiences of students emolled in an 
online distance learning master's degree program in music education. The chapter also 
contains a corresponding constructive analysis of the trends and patterns identified within 
the collected data. To assist me with the analysis of trends and patterns I used the NVivo 
software program for qualitative analysis developed by Richards (1999). I further 
include the results and analysis of the findings and their contextual interpretation, as 
grounded or anchored in the postmodern view of distance learning. 
The qualitative results are presented via narrative analysis to ensure that 
individual voices and actual words of the participants are included, with particular 
attention given to individual contexts and frameworks. Via such an analysis, all 
respondents asserted and established that they had no standard study environment. 
Because they were studying for an online degree, their experiences differed according to 
the academic contexts set up in their own homes; therefore, each participant varied in 
his/her way of responding to distance learning, in congruence to his/her own study 
environment. Under such parameters, narrative analysis was chosen as an immediate 
method for evaluation to provide a clear idea of how these experiences differed among 
respondents and whether the online degree programs provided standard quality education 
to students in different environments. 
The research results illustrate the different experiences that participants gained 
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during the pursuit of an online master's degree in music education. The data collected 
from the participants were also anchored in a postmodern framework, considering 
respondents' motivations and independent learner characteristics, as well as educational 
approaches and the evolution of distance learning, which have been affected by 
technological evolution and global changes in society. 
Perceptions of Online Music Education 
In postmodernism education, online distance learning offers many advantages and 
features . Some of them are flexibility, motivation for individuals, and development of 
new learning contexts and of new insights for dealing with social and cultural issues, 
among others. In order to better understand individual perceptions of online music 
education and to establish participants' overall perspectives toward distance learning, I 
asked the respondents questions regarding their satisfaction with the distance learning 
experience. Of the respondents, most perceived their distance learning experience as a 
good learning option, which indicated that they were satisfied with the experience. For 
example, Teresa said that it was "a demanding good experience" (TMlp2) while Kevin 
added that it was an "extraordinary experience of growth" (KMl p2). Alex considers that 
the distance learning experience gave him the "opportunity to arrive at a goal that 
otherwise had been impossible" (AV1p2) while Isabel's satisfaction was regarded to the 
fact that she "could obtain the degree" (IM1p2). 
On the other hand, a minority of the respondents perceived distance learning as a 
bad learning option, which indicated that they were dissatisfied with the experience. For 
example, Jose considered that his overall distance learning experience was "stressful" and 
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summarized it as "a path of faith" in which he "did some instances of student and teacher 
at the same time" (JLl p2). The results, therefore, showed that an overwhelming majority 
of the students were satisfied with the experience. The results were then subjected to 
further analysis to determine the underlying factors associated with the collected 
responses. 
Further analysis of the collected data revealed that the expectations and 
hesitations of respondents prior to studying the online music course were the main 
influential factors that affected their assessment of the distance learning experience. 
Dissatisfied students gave a number of reasons for their displeasure. A reason behind the 
dissatisfied responses was the difficulty experienced in the transition from the traditional 
classroom to the distance learning environment. This view was expressed by Jose and 
Alex, who faced difficulties in making the transition. Jose said, "I had to reinvent all the 
schemes that the traditional system ofteaching brings" (JL1p2). 
Other negative experiences by respondents were related to dissatisfaction with the 
unavailability of resources and the lack of clarity regarding course requirements. Teresa 
stated, "Guidelines of tutors were contradictory and, at times, did not offer the specific 
instructions to carry out tasks with clarity" (TM1p3). Carmen added, "It was difficult to 
have to do tasks based on guidelines that I did not understand. In several instances, even 
communication with the professor did not clarify instructions" (CRl p2). The above 
responses indicated a lack of, or rather one-sided, communication that limited the 
students' ability to understand the study material and restricted them from asking 
questions. These disadvantages associated with distance learning are specifically with 
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regard to pedagogical aspects. 
As discussed in prior chapters, the physical absence of an instructor, upon which 
the concept of distance learning is anchored, has the ability to directly impact the manner 
in which teachers deliver content and students acquire it. The concerns students 
expressed indicate that the students themselves are struggling to discover how to study 
their lessons in the absence of direct instruction and support, as if adapting self-study 
methods. In such cases, self-study becomes an innate aspect of this mode of education, 
and it was a challenge for the participants in this study. As Rumble (2001) expressed, 
such absence of tangible support leads to negative effects for students and, at times, high 
dropout rates. Though distance learning has indeed compensated for this lack of 
supervision via the development of various materials, the results gathered from the 
participants in this study revealed that such materials presented a challenge to the 
students to begin with, thereby defeating the purpose of such material development. 
Conversely, the respondents who were satisfied with the online learning 
experience generally perceived the online music education program as a good learning 
option. Half the participants cited distance learning as a good choice due to the 
timeframe associated with completion of the program, with some describing it as "the 
best evidence" of distance learning as a positive choice. Alex stated that distance 
learning "gave me the opportunity to reach a goal that otherwise had been impossible" 
(AV1p2). 
One very important benefit of online learning that positively affected the 
satisfaction of respondents was "convenience." Carmen said, "It was refreshing and 
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different to what was usual. It was convenient to be able to do all coursework online. 
Studying my master degree by distance was essential for the work I do" (CR1p2). The 
response shows that the distance learning program was convenient for those who had 
other obligations to take care of and was better suited than conventional face-to-face 
learning for those who were studying while working jobs. Participants also cited a 
number of reasons for satisfaction. Kevin and Jose indicated that "cost savings" in travel 
expenses to a campus and in foods was valuable for them (KMlpl, JLlpl). Alex and 
Isabel stated that "flexibility" in time management was beneficial to pursue the degree 
through distance learning (AV1p2, IMlpl). Javier and Carmen specified that the 
"convenience" of continue working and study at the same time was a vital component of 
success for them (JMlpl, CRlpl), while Teresa added that the ability to "balance family 
and professional responsibilities" was an advantage aspect (TMlpl). These grounds 
were further assessed as positive implications for the program. 
The satisfied reactions also match the impact of distance learning through an 
economic perspective in the postmodern era. One important financial dimension of 
distance learning is the shift from traditional tuition fees to the current system of student 
financing, which enables students to avoid paying for amenities like libraries, parking 
lots, and study area (Voorhees, 2001). Since miscellaneous fees constitute a small part of 
school fees, online distance learning is often regarded as a more practical monetary 
choice. In addition, since more students desire and require schedules that are non-
traditional and flexible, the technological advancements utilized in distance learning have 
the capacity to fulfill their needs in a more cost-effective manner and in much less time 
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than traditional classroom learning (Morrison, 1996). 
Another common issue that was observed between the dissatisfied and satisfied 
respondents was their different perceptions regarding the exchange of communication 
with the professor; while those respondents who were dissatisfied preferred more 
communication and perceived its lack as a learning deficiency, satisfied respondents 
perceived it as a learning opportunity and preferred the method of being "self-taught." 
Andres stated, "I consider this as an experience in the personal learning process that has 
transformed me into a better professional on my career" (AL1p2), while Marcos stated, "I 
learned to be self-taught, developing greater independence upon seeking information. I 
have acquired new tools and ways to seek and to obtain information" (MC 1 p2). Wanda 
added, "It was enriching and challenging because one have to be self-taught in some 
sense" (WR1 p2). 
The three responses show that all respondents differed in the manner in which 
they viewed and reacted to the distance learning process, even if they were studying the 
same course materials and undergo the same process. Similar to the traditional classroom 
set-up, some students required more personal attention from the teacher than other 
students did. In case of distance learning, such personal interest is unlikely since each 
student is given the same amount of resources and materials, regardless oftheir learning 
capacities. 
Further, these favorable results, as opposed to negative results earlier discussed, 
show the positive impact of self-study integrated with material development. In the 
results gathered from dissatisfied students, self-study was perceived as challenging, and 
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material development was perceived as incompetent. In the case of satisfied students, 
however, self-study was appreciated, and the challenging aspects of it were accepted as 
means of further growth for the students' pedagogic benefit. 
Overall, the fact that students' satisfaction far outweighed dissatisfaction with the 
distance learning experience indicates that a small number of inadequacies within the 
program could have influenced the negative perspectives and experiences. As outlined in 
the literature review (Arbaugh, 2004; Braun, 2008; Glass & Sue, 2008; Hines, 2008; Kritt 
& Winegar, 2007; Larreamendy-Joerns & Leinhardt, 2006; Pribesh et al. , 2006), these 
inadequacies could be in the form of resources or problems in the distance learning 
program, both caused by personal deficits of the students and/or the program. Moreover, 
the contrast seen with regard to the idea and application of self-study and utilization of 
developed materials evidently show that the lapses in distance learning rely on the 
participants in such a learning process. The manner in which students respond to the 
framework of the distance learning method eventually determines the acceptability and 
the level of proficiency produced by an online degree program. 
Reasons for Enrolling in an Online Master's Degree Program 
Then, I evaluated the participants' motivations for enrolling in an online master's 
program. In reviewed literature, the widespread demands of students and institutions to 
meet the changing needs of the current economy and society compel the pursuit of a 
contemporary learning environment that provides solutions for concerns in accessibility, 
funding, and quality learning (Moore & Kearsley, 2005). With the advancement of 
technology, particularly in information and communication tools, distance learning 
emerged as a leading method for meeting those needs driven by the concepts of 
globalization and postmodernism (ITU, 2009; Samaras et al., 2008). Such views and 
claims were confirmed and validated by most of the reasons participants gave for 
enrolling in an online master's degree program. 
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Since online learning is a relatively new concept, I asked the respondents what 
motivated them to opt for a distance learning program as opposed to conventional 
learning methods, even when those could be also available within their localities. The 
respondents gave varied responses to the question asked, resulting in a range of 
motivations associated with the decision to enroll in an online master' s degree program. 
According to the results, almost half of the respondents joined the online program due to 
a desire to excel in their careers and become better teachers. Isabel succinctly stated, "I 
wanted to gain superior knowledge in my field of teaching and to advance 
professionally" (IM1 p2). Another number of respondents joined due to the need for 
additional knowledge, while the rest gave reasons, such as peer pressure, the availability 
of sponsorship, financial motivations, and the allure of learning in a "novel 
environment," as Jose phrased it (JL1p2). 
Even though a personal factor played a large role in encouraging the respondents 
to pursue further education during their teaching professions, a large number of 
respondents also identified financial motivation as a determining factor. This was 
primarily stated by respondents who mentioned personal success as a primary motivating 
factor, a consequence of the rapidly diversifying and shifting trends in the postmodern 
global economy. This was also evident for respondents who mentioned personal success 
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as a primary motivating factor. Wanda described pursuing further education as "reaching 
a goal that had deferred, professional development, and to improve salary" (WRl p2). 
Andres described it as a "personal desire to excel and feel myself better prepared in my 
field of teaching. Financial incentive since my salary increases, and it provides better job 
certainty" (AL1p2), while Gabriel stated, "The economic support that the Department of 
Education ofPuerto Rico (DEPR) offered me to be able to pay costs of my graduate 
studies, in addition to my desire to advance professionally" (GG 1 p2). The responses 
indicated that financial incentives were major motivating factors for enrollment. 
Another noticeable factor that specifically motivated the respondents was the 
financial and economic incentive provided by Carrera Magisterial (a program seeking to 
improve professionalism in teaching and teachers' standard of living by linking 
remuneration to excellence in teaching). Teresa stated, "Peer-pressure and financial 
motivations because of the economic incentives that offers the system of promotion 
known as Carrera Magisterial ofthe (DEPR)" (TM1p2). Kevin stated, "I wished to 
renew knowledge in music education field, and the financial aspect because of the 
Carrera Magisterial" (KM1p2). This law recognizes and recompenses the professional 
performance of the classroom teacher based on evidence that a Plan of Professional 
Improvement has been attained. 
Although funding may be minimal, distance learning programs create better cost-
management scenarios for students than the traditional learning systems, but may also 
have its weaknesses. Most in-service institutions offer sponsorships to their students 
based on a contractual agreement. According to Brosche (2009), these contractual 
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agreements are typically binding on the in-service music teacher, assuring the institution 
that, immediately after the music training, the teacher would be indebted to the institution 
and would be required to demonstrate the skills gained by teaching the institution's 
students, usually over a 2-year period. For in-service music teachers in Puerto Rico, the 
trend is the same and is aimed at mitigating the risk of losing institutional funds due to 
change in employment. 
Additionally, the number of sponsorships available in the contemporary education 
setting has decreased over the years (Garrison & Anderson, 2011). Sponsorship is not 
easy to come by and is typically offered based on performance. This model greatly 
reduces the amount of sponsorship offered by parent institutions with which the in-
service teachers are affiliated. The trend continues to be evident due to the increasing 
need for budgetary accountability from the funding institution. These factors, which 
determine the selection of a candidate for sponsorship, and the evaluation of these 
candidates during the course conflict with the idea of performance as a value. This 
conflict has created a new market that is leading towards industrialization of modernity, 
thereby refuting the idea of postmodemism and establishing meta-narratives in the 
process. Generally, however, with regard to the responses participants gave as 
motivations for enrolling in an online course, most grounds for enrollment did not tackle 
factors embedded within the distance learning framework itself. Instead, most reasons 
given were based on extraneous needs and factors that the respondents deemed important. 
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Benefits of Online Master's Degree Programs 
Various benefits are gained in the process of pursuing an education online, 
including saving time and money (Gottwald, 2005; Groulx & Hernly, 2010; M. M. 
Thompson, 2004). Each respondent, having a unique environment, differed in the way 
he/she perceived the benefits of an online master's degree. The three main advantages of 
pursuing an education online include experiencing convenience in studies and work-
related functions, gaining online research skills, and having flexible timing in scholarly 
pursuits. Of those who cited convenience as an advantage, the majority felt that the 
acquisition of increased academic knowledge was the most valuable benefit of the 
program. In particular, Marcos named several benefits, saying that the program 
"increase[ d] my knowledge on concepts of teaching and learning process; learning new 
foci on how to teach different types of students; tuning up prior knowledge acquired 
about philosophies in music education, musical analysis, and orchestration" (MC1p3) . 
Results gathered also expressed that online studies delivered technological benefits, with 
Teresa sharing that the experience encouraged "diverse skills in the search for knowledge 
via technological resources" (TM1p4). 
Participants also strongly preferred the convenience and flexibility of pursuing a 
degree online, which allowed them to study in the "comfort of home" while still tending 
to domestic and professional responsibilities. Of the few who valued the skills for online 
searching, the analysis showed that they primarily experienced an increased capacity in 
teaching. I observed that the students enjoyed the flexibility that they received in 
distance learning. This fits with Bagnall's theoretical definition of adult education under 
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postmodernism, which says that it "would tend be reflexively contextualized, 
indeterminate, expressive, participative, heterodox, phenomenal, critical, and de-
differentiated" (Bagnall, 1994, p. 1 ). In other words, in a very practical sense, the 
respondents were now learning on their own terms and chosen timeframes and were not 
bothered by the need to commit to a rigid schedule that may have otherwise affected 
other important factors of their lives. 
The following responses reflect the benefits of the online master's degree 
program as expressed by the respondents. Teresa stated that, "comfort and convenience" 
of the online degree program "helps the professional to complete higher education," 
(TM1 p2). Alex expressed that "flexibility and time planning is beneficial" (A V1 p2) to 
pursue a master's degree by distance learning, in which Isabel added that "flexibility in 
time management is useful" (IM1p1). Correspondingly, Wanda specified that time 
management was beneficial, particularly because "one can be organized according to 
available time" (WR1 p2). 
As a benefit derived from the online master's degree program, Jose indicated that, 
"there is a chance to think for oneself and to define my own pace to achieve my goals" 
(JL1p2). Johanna claimed that, "there is no need to travel to a university; is great to have 
classroom in my home" (JR1 p2). Carmen cited that the benefit of, "studying in the 
comfort of home allowed me to incorporate family to my studies" and that "there is better 
access to professors by a variety of means, such as telephone, email, and other online 
methods" (CRl p2). 
The responses stated above show that convenience was a major benefit that the 
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respondents felt they had gained from distance learning. This was an appreciated benefit 
of the program mainly due to the stressful system usually evident and experienced in 
traditional classroom set-ups, which follow pre-set schedules that are usually not 
designed to be tailored to every student's needs. In this regard, pre-set schedules may be 
seen as a rigid modernist paradigm, while providing respondents with the freedom to 
work and study simultaneously, and on their own terms, is a more postmodernist 
paradigm. 
The technological aspect of distance learning also attracted many of the 
respondents. Kevin cited the "access to technology and to online academic resources" 
(KM1p3) as a benefit experienced during online study. Teresa claimed that the class had 
even improved her technological abilities, saying, "Diverse skills in the search for 
knowledge through technological resources are acquired, such as computer, Internet, etc." 
(TM1p3). Kevin and Teresa's responses support the perspective that the technological 
innovations made possible in the postmodern era led to instructive and logistical 
advantages, including convenience and accessibility of information in any location and 
time. Such innovations are beneficial in the realization of independent learning and 
better learning effectiveness (Ary et al., 201 0). 
The technological aspect of distance learning greatly contributed to raising 
awareness of students in marginalized sectors of the educational arena, specifically those 
who had difficulties adjusting to conventional means of studying. Furthermore, it is 
important to express that such responses to the technological aspect of distance learning 
also reflect the roles of pedagogy and acceptance and expansion in the development of 
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distance learning. In fact, the responses that have been assessed so far continue to prove 
the claims made in existing literature (with regard to the acceptance and expansion 
aspects of distance learning), specifically those that were established with regards to 
teacher education. Reviewed literature had expressed that distance learning has 
significantly helped teachers update existing teaching strategies and techniques, even 
providing them with a continuous thread of professional development (Perraton, 2007). 
Through the responses expressed by most of the participants, this information gathered at 
the beginning of the study is validated. 
Still in relation to technology, a study conducted by Cowen (2008) established 
that employers are more comfortable working with well-rounded individuals rather than 
individuals who are only skilled towards certain aspects ofteaching and are weak when it 
comes to equally important elements that shape both the career and life of a professional. 
Well-rounded individuals thrive as independent learners in the postmodern context. 
While the amount and variety of technology in schools continue to expand, most 
companies also seek to tap into the potential of professionals, who have the advantage of 
possessing innovative ideas and creative minds (Ary et al., 2010). In this regard, students 
enrolled in a distance learning platform have an ultimate advantage: They are much more 
marketable when they possess additional knowledge in handling technology within their 
respective fields. 
The claims made by Cowen (2008) also apply to employers in the music industry, 
where technology has become an important tool. Furthermore, various researchers have 
studied this need for understanding technology and computers in music teaching and 
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learning (Bauer, Reese, & McAllister, 2003 ; Peters, 1998; Williams & Webster, 2006). 
Overall, it has become evident that the need for technology is becoming more and more 
imperative in the field of music teaching. As a result, distance learning programs meet 
such needs. The corresponding ability to supply these needs is therefore considered an 
immense benefit and advantage. 
Since technology is expected to become the platform on which all academic 
content is built, the current job market in the field of music is in great need of individuals 
who have learned and appreciated the role of technology in completing and automating 
tasks within their career areas. This does not mean in any sense that all education is 
going to be transformed into distance learning platforms, but it does show that distance 
learning is part of a growing trend. Further, the future of this kind of program is foreseen 
as an incorporation of the increased use oftechnology and tech-savvy individuals in 
accomplishing tasks as well as activities in the courses; therefore, distance learning 
students in music would act as a pilot group for the diverse opportunities that online 
education graduates have. Most importantly, proper governance of distance learning 
programs requires the input of students who have gone through online education courses 
and further requires the use of different approaches than those that are traditionally used 
in higher education. 
Most Beneficial Areas in Learning Experience 
From the earlier analysis made of the benefits of distance learning, it was evident 
that respondents benefited from distance learning most in terms of their teaching and the 
interactive gain of knowledge. An increase in academic knowledge formed the core 
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benefit of the experience in the pursuit of an online master's degree for in-service music 
teachers. Teresa, Andres, Jose, Javier, and Gabriel mentioned being brought up to date 
regarding trends in their field of study (TM1p3 , AL1p2, JL1p3 , JM1p3 , GG1p2). Javier 
specifically mentioned that he began to "look at education in a larger context of 
possibilities" because he was exposed to a "wide variety of up-to-date writings in 
teaching and research in music education" (JM1 p2), including the concept of andragogy. 
Malcolm Knowles, an influential adult educator, has explained the term andragogy as an 
"approach based on a humanistic conception of self-directed and autonomous learners 
and teachers as facilitators of learning" (Reischmann, Bron, & Jelenc, 1999). Added 
knowledge of theories and concepts that could directly affect the manner in which these 
teachers perceive music is definitely regarded as a benefit and an added tool for their own 
instruction methods and strategies. Furthermore, Javier stated that he "got in contact with 
recent educational material, even the related to distance education program" (JM1 p2). 
In addition, the other significant impact of distance learning that benefited in-
service music teachers was the increasing number of technological skills gained, the 
increasing capability to handle the classroom environment, and the additional ability to 
handle the actual language terminology utilized in the pedagogical field. Teresa 
confirmed that distance learning "put me in contact with technological resources by 
which I had not been related voluntarily" (TM1p3), while Carmen cited increased ability 
to "obtain access to music education books and other resources online" (CR1 p2). 
Carmen also mentioned that her learning experiences "helped me to strengthen 
learning practices with the children," (CR1p2) supporting an increased capacity to teach. 
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Teresa stated that the process of studying online "has influenced my educational practice 
in a positive way because [it] allowed me to reflect on the daily process of teaching and 
learning and to collect students' feelings and needs" (TM1p4). Kevin and Marcos 
mentioned specifically "modifying" and "renewing" their educational practices (KM1p3 , 
MC1p4). Alex stated, "Teaching became an extension of distance education" (AVlp3), 
as the subject matter being studied could be immediately implemented in the classroom. 
This increased capacity, along with improved communication skills to which respondents 
also referred, are deemed essential for in-service teachers. These experiences in the 
developed systems and ways of operation in the contemporary world create a platform for 
multiple innovations that are directed towards better curriculum development. Moreover, 
because the benefits teachers gained are not only limited to knowledge but are further 
extended into applications outside the distance learning setting, the effects of the pursuit 
of an online degree are considered far-reaching. 
Overall, the distance learning program creates an ideal environment not just for 
attaining positive learning results but also for effectively implementing learned ideas in 
the classroom. As a sort of a domino effect, the distance learning experience is able to 
benefit not only the teachers themselves as the direct receivers of instruction but also 
other students within the educational framework, most especially those who cannot afford 
to obtain such learning methods. True to the postmodem framework, distance learning is 
all the more able to achieve its goals of paying attention to margins, heeding the 
differences in voices, recognizing discursiveness, and more (Petterway, 2010). 
In the earlier parts of this chapter, I established that the respondents ' primary 
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reasons for applying for a master's degree included peer-pressure, DEPR incentives, and 
the need for professional growth. These motivations illustrated that most ofthe teachers 
wanted to increase their knowledge, but the common element in all cases pertained to 
advances in their teaching career. Thus, the resulting benefit derived by most 
respondents depended on the expectations and goals that they had set for themselves 
before applying to a distance learning program. Apart from professional growth, it is 
evident that respondents also benefited personally from distance learning. Andres stated, 
"I have developed my reflexive, critical, and analytical thought in a better way. Being 
able to analyze, criticize, and to reflect on academic writings through the coursework" 
(AL1p2). Kevin, Alex, Johanna, Wanda, and Javier expressed similar views; as 
specifically stated by Johanna, the course improved their capacities to "write-edit, and 
discover research methods" (JRl p2), particularly in the thesis process. 
The above two responses show that personal experience and an increase in 
personal capacity were factors that increased their satisfaction. These factors perhaps 
affect distance learning students more than students in traditional classrooms due to the 
feeling ofbeing "self-taught," which was observed in the participants' perceptions of 
online music education. A sense of personal accomplishment was created when students 
independently achieved their goals. The absence of a tangible instructor, therefore, may 
translate into a positive effect for students who are challenged by the concept of "self-
study." In earlier discussions, self-study was seen as a flaw of distance learning among 
students who were unsatisfied with their experience; however, in this particular case, self-
study became a springboard for further growth and advancement among teachers, not 
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only within educational and professional parameters but also in personal ones. 
From such benefits assessed, it is crucial for educators to know and be aware of 
the factors that shape student expectations of distance learning. An overall understanding 
of the benefits of distance learning increases the propensity to enroll in such online 
courses. At the same time, it is also important to understand that the beneficial areas for 
students vary depending on the orientation, thoughts, interests, and common beliefs that 
students have about the courses they seek to undertake. Overall, results of the study 
showed that the accessibility and convenience in balancing personal matters (such as 
family and professional responsibilities) and academic course content were the major 
benefits students accrued in online music courses. Teresa, Kevin, and Jose noted that the 
music education field is ever-changing, bringing more knowledge and technology to the 
mode of learning, which Samaras et al. (2008) also confirmed. Therefore, a wide range 
ofbenefits could be obtained from distance learning; however, the benefits that a 
recipient could attain are subject to the parameters that the learner has set for 
himself/herself. 
Challenges Experienced 
Apart from benefits gained, challenges experienced during an online program 
were also brought to my attention. Recent and rapid technological developments may 
have kept pace with the new and affordable applications of communications technology 
and the changing educational needs of a learning society; however, questions still arise 
about the effects of distance education on the quality of learning. The challenges 
attributed to online courses have made some in-service teachers participating in this 
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study, such as Teresa and Alex, somewhat inclined toward traditional face-to-face 
educational methods, as they found it difficult to navigate what Teresa called "an 
unexplored educational process" (TMl p4). As observed, respondents mostly faced 
challenges regarding two aspects ofthe course of study: (a) handling technologies and (b) 
the overall online master's degree in music education program. 
Regarding technological issues, the most common challenge was that respondents 
did not initially know how to operate the technology. For instance, Wanda expressed that 
she had "qualms about using a new method for study," particularly "one that required 
more technological use for seeking information" (WR1p3). Teresa stated, "At the 
beginning, the use of the technology to obtain information was a challenge, while Alex 
cited difficulties in "develop[ing] communication in writing and [using] the technological 
media" (A Vl p3). Isabel specifically stated, "To know and develop dominion of online 
programs was challenging at the beginning" (IM1p2), while Alex cited, "Using the 
computer program (software) caused me much difficulty in the first phases of studying" 
and added that "establishing an agile Internet network ... is essential" (AVlp4). These 
challenges associated with online distance learning are specifically with regard to 
technological aspects. The utilization of technologies and the manner in which content 
was delivered and acquired were directly affected. 
Among others, technological issues that caused hindrances, as perceived by the 
respondents, were those that led to difficulties in searching for information that was 
relevant to their course of online study. Johanna stated, "It was hard for me to decide to 
sit down to seek for information and to write in the computer" (JRlp3). These problems 
123 
caused much frustration for the students who did not have the guidance to help them fully 
adjust to this new method of learning. On a related note, connectivity problems 
contributed to technological difficulties, with a large number of respondents specifically 
citing internet service interruptions as troublesome. 
Another challenge with the overall program was the unavailability of professors 
and resources. Although this factor was one of the least significant challenges that 
respondents cited, Isabel did admit that this lack of availability (resources) was 
"intimidating" (IM1p3). Marcos, Jose, Johanna, and Gabriel mentioned that finding 
resources in the online library was challenging, with Jose specifically calling it "a 
headache" (JL1p4). The fact that most students needed resources in Spanish simply 
added to the difficulty. If respondents could not find such resources, they felt "limited," 
and the necessity to translate most of the resources into Spanish was troublesome and 
"delayed my course of studies," according to Carmen (CRlp3). 
Although lack of access to resources is an important issue, the challenges related 
to technology were greater. Isabel said, "Communication with professors [was a 
problem]. They could not be available when I contact them; that was intimidating to me. 
I felt limited when not finding needed resources delivered online" (IM1p3). Johanna, a 
particularly dissatisfied respondent, described her experience as "challenging, at times 
frustrating because our doubts aren't addressed quickly. Sometimes, I think that one 
bothers the professor when calling. To a certain extent there are even fears when 
communication with the professor is needed" (JRl p2). These latter comments are 
congruent with the technological perspective of distance learning in the postmodern 
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world. Edwards and Usher (200 1) noted an important issue with regard to the 
technological impact of distance learning on education: Although the learning content 
can be delivered using new technological applications, students cannot learn from the 
delivered information unless they are trained to use information technology and to make 
independent decisions about learning that were conventionally made by the teacher. If 
the student has difficulty using the technology to comprehend the learning information 
and if the teacher is ineffective in guiding the student in how to use this new method of 
learning, distance education can be challenging and ultimately cause lack of 
communication and lack of assistance on the part of the instructor. This situation 
eventually creates a gap in the student-teacher relationship that negatively affects 
students' ability to learn. 
Along with learning how to use technology, students in the postmodern context 
must learn how to fully embrace their new roles as independent learners, and the role of 
the teacher must change with technological advancement. The teacher's main 
responsibility is to guide the students in this new method of learning, and that includes 
providing content for learning and adopting the technological applications (Aylesworth, 
201 0). If students cannot make independent decisions about learning, usually influenced 
by self-motivation and personal organization, they may become dissatisfied with the 
distance learning experience. Because such decisions are not directly guided by an 
authoritative factor, these students are unable to meet the demands of a distance learning 
course. 
Though advances have been made in the delivery of instruction, it remains 
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evident that lapses continue to exist. Apparently, compensating for lack of tangible 
instruction by issuing materials is not enough to alleviate the challenges made prevalent 
by the absence of a teacher. Although still being developed, online correspondence via 
VOIP or instant messaging technologies are promising for distance learning. If such are 
further highlighted for use, the potential of addressing the disadvantages identified by the 
respondents is relatively high. Additionally, since most of the respondents find 
themselves limited with regards to technological instruction, it is increasingly important 
that distance learning be concerned first with an orientation of technological functions for 
students and then with formal lessons proper. 
Further, the salient disadvantages identified by the sample group included the 
technological gap, reduced direct interaction with professors and other students, a need 
for self-motivation, and a reduced practical ability to present music analysis. The most 
prevalent disadvantage was reduced direct interaction between professors and students, 
cited by a majority of the respondents. Johanna specifically stated, "Group meetings and 
class discussions are necessary to promote learning from experiences of other students," 
(JRl p2) and found these lacking in the online education experience. 
Reduced practical ability in music studies followed and was also cited by a 
substantial number of respondents. Several who pointed out specific music classes that 
should be taught face-to-face, such as "Form and Analysis" and "Orchestration," 
expressed a decrease in practical application capabilities because showing auditory work 
in an online environment was difficult. In other words, the distance between the learner 
and the instructor in this subject does seem to have an appreciable effect on the quality of 
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teaching and learning. 
With concern towards the focus on the availability of resources, the data 
distribution is skewed, especially when addressing the issue of unavailability of 
professors or course instructors; however, this is understandably acceptable, judging from 
the fact that multiple students stated that they prefer face-to-face interaction with their 
professors and instructors rather than online content. Alex acknowledged that distance 
learning programs are "tailored to the needs and accessibility of working adults" but also 
maintained that "some music courses would require other resources to be enhanced" 
saying that the "distance learning program should not be exclusively off-campus" 
(A Vl p4). Wanda also admitted the value of distance learning for in-service teachers but 
proposed "a hybrid program" that combines face-to-face courses with online courses 
(WR1p4). Similarly, Jose stated that some courses "are not designed for impersonal 
contact; 'hands-on' is an important piece" (JL1p4). Expanding on these concerns by the 
respondents, I can assume that face-to-face education, which comes from the modernist 
era, needs to be preserved in postmodernism but in a hybrid form in combination with 
online learning. 
These revelations from the respondents are valuable, as they will inform careful 
and practical shaping of the course framework to overcome the salient challenges of an 
online music education program. Institutions can use the data distribution to develop 
course procedures and content that may address these issues. The challenges in online 
education may necessitate restructuring the framework of the distance learning program 
by offering counteractive measures that eliminate or otherwise reduce the challenges. 
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Moreover, data gathered and analyzed would put a premium on issues related to 
pedagogical content of distance learning. In reviewed literature and within the history of 
distance learning, instructional content has been one of the most debated concepts, 
especially when gaps within such a pedagogical framework are seen to adversely affect 
the learning potential and capacity of students (Rumble, 2001 ). Imperatively, these 
challenges must be alleviated in order to facilitate a more conducive and productive 
learning environment for students. 
Experiences Gained 
In the midst of challenges, the respondents gained definite experiences during the 
course of their study. The following discussions specifically tackle assessments of the 
experiences the respondents gained based on the factors surrounding their learning 
contexts and their particular feedback on their experiences with distance learning. These 
surrounding factors include the following: (a) age, (b) level ofteaching, (c) years of 
experience of each in-service teacher, and (d) highest degree attained. An in-depth 
analysis of a combination of these factors provided the best platform for understanding 
these teachers' experiences in an online degree program. 
Differences in age among participants affected the manner in which they 
perceived the distance learning experience and, therefore, affected the experiences gained 
from it. Thus, with a broad range in the age parameter, the range of experiences collected 
from the participants is considered as equally extensive. The oldest respondent in the 
study was aged 59, whereas the youngest was 35 years old. Considering differences in 
age, perspectives about what each respondent gained from the distance learning 
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experience may also differ, as will the manner in which they apply their experiences to 
their professional practice. 
In addition, differences in the school level in which the respondents teach also 
produce a range of different perspectives toward experiences. For instance, for 
elementary school teachers like Alex and Isabel, teachers of that school level are more 
likely to put a premium on the skills and experiences they learned in setting up and 
operating classes. Furthermore, in adapting lessons learned in distance learning to their 
own teaching environments, via the proactive setup of online systems for students, the 
use of library, and literary material access. For high school teachers like Kevin and 
Wanda, it is also ideal for them to practice implementing the experiences and perceptions 
gained from the distance learning program into their own working environments. 
As discussed in the literature review section, the completion of a master's degree 
in music opens up opportunities for practicing teachers to earn appraisals and job 
promotions. Andres specifically noted that studying in an online degree program "forced 
me to update my working practice, to renew my teaching methods" (ALlp3), while 
Johanna stated, "All professional improvement motivates to put in practice what you 
learned" (JR1p3). Regarding any information that they had learned and could 
immediately put into practice, Kevin, Andres, Alex, Marcos, Javier and Gabriel 
mentioned organizing their lesson plans better, integrating music classes with other core 
classes, and, as Gabriel expressed, learning "new trends, methods, and philosophies in 
music education" (GG 1 p3). 
In addition, Teresa, Marcos, Jose, and Johanna mentioned that their learning 
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experience helped them to understand better each student's individual learning needs, 
with Johanna specifically referring to learning deficiencies, "I learned new strategies for 
detecting learning problems in classroom, and on how to solve them" (JR1p3). As a 
result, the teachers' experiences, combined with their years of experience, will gain them 
promotions to teach in the higher grades (i.e., high school and college). Such gains also 
positively affect their private teaching, which involves the customized transfer of 
knowledge to students through a home-schooling model of learning. For instance, Kevin 
said, "Optimizing and organizing better lesson plans, thus, achieving a better writing 
structure. I have learned techniques for the use of popular music repertoire in piano 
classes" (KMl p3). Andres mentioned, "I could apply the Kodaly method immediately. I 
knew about it through the coursework. I have learned how to do better lesson plans for 
classes through the coursework" (ALlp3). 
The experiences gained by respondents focused on aspects that could be directly 
implemented into their careers and could change or affect their teaching strategies. For 
instance, among the respondents, the major positive experiences gained were increased 
capacity in handling technological aspects of education, increased knowledge in music, 
increased capacity in teaching, and enhanced communication. All of these positive 
impacts contain the potential to constructively affect the professional aspects of 
respondents' lives, specifically when such experiences are put into practice. Further, data 
gathered revealed that among those who joined the online program due to family and 
professional lifestyle or commitment, a majority found that they mainly gained an 
increase in knowledge and a better range of technological skills, more so than did any 
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other group or cluster. This finding attributed to the fact that most of the individuals in 
this category were older than the rest of the sample. 
Such findings show that technological skills learned are often of greater aid to 
older individuals who did not have prior technological knowledge. By the acquisition of 
these new skills, they are more able to access information regarding the latest trends in 
the music industry. Wanda stated that the "online studies system maximizes the 
possibility to obtain resources that we can put in practice then in classroom," (WR1p3) 
thus improving teaching. Javier stated similarly that he could "transfer to classroom what 
I learned about the use of technological resources to teach" (JM1p3). Regarding the 
technological aspect of the course, Marcos said, "It caused me to modify several of my 
educational practices and to make more use oftechnology" (MC1p4). As a result, the 
respondents appreciated not only the knowledge gained but also the technological 
capacity. 
The fact that most of these teachers have not been directly exposed to such 
technology significantly affected the responses gathered from them. Because the 
technology made available was new to them, they were more likely to praise and 
commend it than were younger age groups, showing a difference in the perception of 
experiences gained. Apart from such, the in-service teachers who felt curious about 
online courses showed a similar pattern in which they appreciated the fact that online 
education increased their ability to teach. The only other group of teachers that 
appreciated this increase of capacity in teaching was those who took online courses to 
save money and time. 
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The trend among those who were curious about online education contributed to 
the knowledge that most in-service teachers have already experienced traditional face-to-
face classroom instruction. The introduction of other teaching methods, therefore, 
increased their ability to teach and train students through online applications or some 
other computerized means. For instance, Gabriel cited that "I could implement in 
classroom immediately what I was studying" (GG lp3) while Carmen mentioned, "I 
applied information learned in course readings to my classroom" (CR1p3). Isabel 
considered that the experiences gained while studying "had a positive impact, being 
active in teaching allowed me to transfer acquired knowledge immediately" (IM1p3). 
Alex cited that "I could apply acquired knowledge in classroom; teaching became an 
extension of distance learning" (AV1p3) while Teresa stated that the experience "has 
influenced my educational practice in a positive way because allowed me to reflect on the 
daily process of teaching and learning, and to collect students' feelings and needs" 
(TM1p3). 
In other instances, respondents expressed the same feelings as previously cited. 
Implementation of the practices learned during online study not only satisfied the 
respondents academically but also professionally, as they were able to introduce new 
practices into their style ofteaching. 
This study's results also established that online courses are much cheaper than 
traditional courses, since the latter are more likely to involve additional expenses for 
travel, library space, accommodations, fees for additional activities on campus, and 
overall sustenance fees, as shown by Ryan and Deci (2000). Johanna specifically 
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mentioned that studying online saved money on travel expenses (JR1 p2), while Kevin 
cited not having to purchase food on-campus as another cost-savings (K.M1p2). Javier 
said that he was able to "avoid trips to a center of study" (JM 1 p2), which saved time and 
money. 
An in-service teacher may find paying such fees to be financially difficult, and 
since time for education means time not at work, significant savings needs accrue before 
admission to a traditional program. In addition, online master's degree programs are 
flexible and can run parallel to normal teaching tasks, a benefit that several respondents 
cited. In particular, Alex noted that distance learning "allows us to establish a structure 
of studies in terms of time planning but adjusted to personal reality" (A V1 p2), which 
could include family, a teaching job, and work as a musician. Johanna said, "I achieved 
my goal in the time proposed, and I did not neglect the family aspect. Besides, I saved 
me a lot of money upon doing it from my home" (JR1p2). While Wanda cited, "It was 
the right choice because I did not have to sacrifice responsibilities to achieve my goal" 
(WR1p2). 
Better communication abilities were also experienced by a small number of in-
service teachers who chose online courses due to a lack of schools or institutions close to 
where they lived. The increase in the speed of information transmission brought by 
distance learning is a significant characteristic of the postmodem age and opens up doors 
for knowledge exchange, as individuals can selectively gain the appropriate elements for 
their condition and situation (Lyotard, 1984). Moreover, this also identifies distance 
learning as a tool of postmodemism, whereby it has been used to recognize a need within 
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certain areas in the educational arena. Teachers who are unable to receive instruction due 
to limitations on geographical locations have been attended to, as well as teachers on a 
tight budget, teachers with concerns about having to compromise their time between their 
profession and traditional education, and teachers who have not been duly exposed to the 
aid that technology can deliver. 
It appeared as well that the experiences gained by in-service music teachers were 
influenced primarily by each individual's motivational factor, as well as additional 
factors that contributed to the choice of online music education. It is also worth noting 
that the diversity in the sample aids in the assessment of the current trends and 
motivational factors that led to students opting for an online method of learning as 
opposed to a traditional classroom set-up. The overall experiences were positive for a 
majority of respondents, as they described their experiences as "intellectually enriching," 
(JM1p2), "good" (TM1p2, AV1p2, IM1p2, JM1p2, GG lp2) and "refreshing" (CR1p2). 
Notably, Gabriel stated, "It was a good and demanding experience of growth in the 
educational aspect" (GG1p2), while Carmen commented that distance learning was, 
"Refreshing and different to what was usual" and "It was an extraordinary experience of 
growth" (CRl p2). 
These positive reactions provided an understanding of the growing number of 
admissions to online music education programs, despite the challenges and limitations of 
the online method of learning. The range of benefits offered by distance learning 
contributes to the evident increase of technological awareness in schools and education 
institutions and the increase in the use of online education at lower levels of education, 
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the effective marketing of online courses, and the proliferation of institutions that offer 
online education in a variety of subjects. All are evidence that the distance learning 
method is constructive in nature. 
Summary 
In this chapter, I established the analysis of the trends and patterns in the collected 
data and described the research findings in narrative form. I evaluated these results 
according to the implications that they contain for the current educational setting of the 
participants involved and within the postmodern perspective, upon which the entire study 
is theoretically anchored. The results ofthe study showed the various kinds of 
experiences that participants gained while pursuing their master's degree. Further, focus 
was placed on the motivational factors that led the participants to choose a distance 
learning program, the effects of the online program on professional practice, the students' 
perceptions of the efficacy of online music education, and the challenges that the students 
faced when using online distance learning tools. 
As consistently shown in this chapter, many factors that contributed to the choice 
of distance learning for the different levels of teachers also determined the probable 
experiences gained by these teachers. The participants represented varied levels of 
teaching and education, mainly master's degrees, with a small number having attained a 
doctorate-level education. Their experiences did not differ much from each other, and 
most pointed toward gaining through the online program an increased capacity and ability 
in teaching and in handling aspects of education. 
To summarize the respondents' perceptions of distance learning, those who 
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perceived online music education as a negative learning option hesitated to engage in 
distance learning. Other contributing factors included difficulties faced in the transition 
from a traditional classroom set-up to an online learning environment, unavailability of 
resources, and lack of clarity regarding course requirements. The absence of a more 
preferred relationship between the teacher and the student was also seen as one of the 
biggest factors that caused strain within the distance learning framework and was 
eventually identified as a learning deficiency rather than a learning opportunity. On the 
other hand, the perceptions of online music education as a good learning option were 
conceived because of higher rates of completion, convenience, cost-saving, flexibility, 
convenience, and the ability to balance professional and family time. 
It should be noted that although the reasons of the participants were varied, 
personal enhancement and financial motivation were the common factors observed to 
influence enrollment in distance learning and, correspondingly, the various benefits 
gained in the process of pursuing an education online, including saving time and money. 
Participants also strongly preferred the convenience and flexibility of pursuing an online 
degree, which allowed them to study at home and balance their domestic and professional 
responsibilities. Most importantly, respondents benefited from distance learning in the 
enhancement of their teaching skills and capabilities. Overall, the distance learning 
program creates an ideal environment not just for attaining positive learning results but 
also for effectively implementing learned ideas in the classroom. 
It is also worth noting that distance learning programs bring in the elements of 
inquiry-based learning and liberal education patterns that, in tum, assist in the expression 
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of better academic ideas and better ways of handling time spent in the distance learning 
program. For this reason, students had better understanding of the technology. The use 
of technology for value addition in music education is equally promoted, and in-service 
teachers can now have multiple teaching aids for upgrading their knowledge in the field. 
Additionally, the technological aspect of the distance learning platform presents an equal 
number of opportunities and challenges for its students that, when rightly attended to, can 
ultimately facilitate higher levels of growth, development, and achievement. 
This study sought to explain through a postmodern perspective the experiences of 
in-service music teachers while enrolled in an online distance learning master's degree 
program in music education. Besides the challenges and disadvantages reported by the 
participants, most ofthe experiences they described fit with Bagnall's (1994) theory of 
adult education under postmodernism, which says that it "would tend to be reflexively 
contextualized, indeterminate, expressive, participative, heterodox, phenomenal, critical, 
and de-differentiated" (p. 1 ). 
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Chapter 5 
Summary, Conclusion, Recommendations 
The purpose ofthis study was to explore the experiences of in-service music 
teachers who chose to pursue a master's degree in music education through distance 
learning. In addition, this study examined the benefits participants reported as a result of 
enrolling in a distance learning program, the challenges they faced when studying in an 
online distance learning graduate program, and the learning experiences they found 
significant for their profession and teaching environments. 
Distance learning is defined in this study as a technology-based system that has 
developed over time in which individuals can participate without being physically present 
in a traditional classroom set-up. It also refers to "the application oftelecommunications 
and electronic devices that enable learners to receive instruction that originates from 
some distant location" (Ellis, 2008, p. 22). According to Allen and Seaman (2006), for a 
course to be defined as distance learning, at least 80% of its content must be delivered 
electronically. 
As an overview of the topic, I discussed the role of technology, pedagogy, and 
acceptance and expansion of distance learning for a more comprehensive understanding 
of the topic. In this study, I explored an understanding of distance education as a learning 
option for in-service music teachers through a postmodern perspective. Many definitions 
of postmodernism are discussed in the theoretical framework section, yet the perspectives 
that stood out in the course of this study were those by Harvey (1989), Erckel (2009), and 
Lyotard (1984). Harvey and Erckel described postmodernity not as something that 
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comes "after" modernity but something that comes, in part, as a reaction to modernity. 
While modernity was characterized by the firm belief in logic and reasoning and in 
science and technology as the solution to all problems (Harker, 1993), postmodernity is 
characterized by the distinctly global expansion of information technologies. Lyotard 
(1984) characterized postmodernity as "incredulity toward meta-narratives" (p. 24), 
challenging the notion of modernity and traditional ways ofknowing. 
Distance learning is viewed in this study as an outcome of the era of globalization 
and advancement of technology, particularly in information and communication. The 
development of online distance learning is explained as a postmodernist gesture which 
has challenged conventional means of education delivery and has sought to attend the 
needs of all educational sectors regardless of margins and power. Postmodernism is also 
relevant to the idea that education must be recognized as a tool for developing changes 
that could foster more conducive and effective learning contexts (Rumble, 2001). 
In the review of literature, I explained theories about distance learning, as 
depicted by several scholars and practitioners (Holmberg, 1995; Keegan, 1996; Knowles, 
1990; Moore, 2007; Peters, 1998; Wedemeyer, 1981). Wedemeyer (1981) used the term 
independent study to argue that the essence of distance learning is the independence of 
the student. He emphasized learners' adoption of technology as ways to implement that 
independence at the college or university level. In a treatise on education, Peters (1998) 
posited a theory of distance learning that also emphasized the role of technology and 
affirmed that distance education is an industrialized form of teaching and learning. He 
considered that, in the exploration of teaching, the industrial structures characteristic of 
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distance learning need to be taken into account in decision-making, mainly in terms of 
planning, structure, and effectiveness. 
The work by Knowles (1990) resulted in the concept of andragogy as a model for 
creating learning experiences in which adults "perceive themselves as self-directing 
individuals" (Simonson et al., 2009, p. 10). Holmberg (1986), another distance education 
theorist, labeled his early theory of distance learning guided didactic conversation, 
assuming that the core of teaching is the interaction and feelings of personal relationship 
between the teaching and learning parties. In 1995, Holmberg broadened his theory of 
distance learning to serve individual learners who cannot or do not want to study in 
traditional face-to-face classrooms. Thus, distance learning promotes students' freedom 
of choice and independence. 
Keegan (1996) classified his theories of distance learning into three groups (a) 
independence and autonomy, (b) industrialization ofteaching, and (c) interaction and 
communication. Keegan (1996) suggested that the possibilities of distance learning as an 
educational activity should be explored before developing a theory of distance education. 
To Keegan, distance instruction is possible, but distance learning is not. Dialogue (i.e., 
the provision for two-way communication) and structure (i.e., the extent to which a 
program would be responsible for the needs of the individual learner) were considered as 
the two main elements of distance learning by Moore (1972, 2007). Moore's theory is 
known as "transactional distance," which affirms the separation of teacher and learner as 
a gap in distance learning that should be overcome by a higher degree of responsibility by 
the student. Moore (2007) further classified distance learning programs twofold as 
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"autonomous" (i.e., learner-determined) or "non-autonomous" (i.e., teacher-determined). 
Much research has investigated whether distance learners acquire as much 
learning as students receiving traditional face-to-face instruction. Findings have revealed 
that teaching and learning at a distance are as effective as traditional instruction, as long 
as appropriate methodologies and technologies are used, student-to-student interaction 
occurs, and teacher-to-student feedback occurs (Moore & Thompson, 1997; Verduin & 
Clark, 1991 ); however, there is still some skepticism toward distance learning in music 
education. This study was conducted to further support the constructive nature of 
distance learning and to contribute to the growing body of knowledge about the 
application of distance learning platforms. From analysis and evaluation of gathered 
data, the results of this study provide potential students and music educators a better 
understanding of the experiences of in-service teachers in a distance learning master's 
degree program. 
With the advent of new and better technologies, students increasingly prefer to 
engage in online education for most of the courses undertaken in master's degree 
programs (Allen & Seaman, 2007; Hebert, 2007). Thus, an assumption established in 
this study is that in-service music teachers have taken up the option of online education; 
however, their experiences were more likely to be influenced by different factors than 
those that influenced students in other fields and/or programs. This study basically 
explored the experiences of in-service music teachers pursuing a master's degree through 
the mode of distance learning. 
The target population was in-service music teachers from Puerto Rico, and the 
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sample was drawn from students who had graduated from Cambridge College Puerto 
Rico Center (CCPR). The criterion sampling method used is regarded as a representation 
of the specific traits applicable to the entire population. The experiences gained by in-
service music teachers while pursuing their master's degrees were found to be diverse, 
primarily due to the content and structure of such online programs, though there was 
agreement about some aspects of such programs. For instance, as shown in the previous 
chapters, the individual teacher's ability to attain advanced professionalism and skill in 
music was never compromised; therefore, most of the study results particularly showed 
the importance of understanding the types of challenges experienced and the perceptions 
of in-service music teachers pursing their master's degrees through online programs. 
The qualitative method used for data collection was via interviews, which allowed 
me as the researcher to acquire in-depth information and provide an opportunity for 
validation and confirmation of the participants' answers. Semi-structured individual 
interviews were intentionally used to produce lengthy and meaningful responses. The 
overall experiences of the current study's participants were coded and then presented in 
narrative format. 
The theme and pattern analysis that followed was primarily guided by my use of 
the NVivo software by Richards (1999). I used NVivo to measure the qualitative data 
through the use of codes, which were representative of all the outcomes in the interview 
answers. I assigned all the responses to the respondents as per their cases. I also 
assigned pseudonyms to the participants to preserve anonymity yet link them to their 
responses. The factors considered during the analysis included the participants' age, 
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teaching level, and number of years of experience. The selected research methodology 
also created a proper platform within which the results could be explained and the 
inference in the data given, in accordance to the objective of describing the experiences 
of in-service teachers in the selected distance learning graduate program in music 
education. 
Online/Distance Learning Experiences of In-Service Music Teachers 
The perception of online music education as a good learning option was driven by 
certain advantages such as higher rates of completion, convenience, cost-saving 
opportunities, flexibility, convenience, and the ability to balance professional and family 
time. On the other hand, the perception of online music education as a poor learning 
option was brought about by a number of difficulties present when engaging with the 
distance learning platform. These difficulties included hesitation prior to engaging with 
the platform, the transition from a traditional classroom setup to the online learning 
environment, lack of availability of resources, and lack of clarity regarding course 
requirements. 
The experiences of the participants differed according to the study environment 
set up at their own homes; therefore, each participant reacted differently to the online 
music program. For example, different perceptions of distance learning were ascertained 
through the interviews by Teresa, Kevin, Alex, Isabel and Jose. These perceptions are 
based on the participants' individual responses about their positive and negative 
experiences with distance learning, which are essentially related to the demands of the 
online program and the teaching environment. 
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The participants who gained positive experiences in the online music program 
generally perceived distance learning as good learning option, while those who had 
negative experiences had an opposite perception. Accordingly, those with positive 
learning experiences made their views on the weaknesses of online learning explicit. For 
example, these respondents saw the lack of communication with a professor as a learning 
opportunity and a tool for independent learning, while those with negative learning 
experiences perceived the lack of communication with a professor as a learning 
deficiency. 
As an outcome of a postmodern age, distance education's impact on participants 
is significantly realized in several perspectives: (a) the technological perspective, (b) the 
political perspective, (c) the socio-cultural perspective, and (d) the economic perspective. 
On the technological perspective, the capability of acquiring technological skills allowed 
the students to provide access to global information resources while capacity of gaining 
knowledge is increased and then is transferred to classroom. The political perspective 
takes into account the advantage of removing existing physical and geographical 
limitations in learning, which has positively led to the increase in professionals from 
different geographic areas of Puerto Rico. In the case of socio-cultural perspective, 
participant's interaction with other students was limited in the distance learning 
environment explored because Cambridge College is a learning community in which 
adult learners experience independent study. Therefore, participants' descriptions 
regarding collaborative activities are not considered in this study. 
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Analyzing the impact of distance learning through these perspectives and 
experiences of the participants helped me understand how distance learning affects in-
service music teachers from Puerto Rico in an online master's program. The participants' 
satisfied reactions, mainly because employment demands were filled and therefore salary 
increased, match the impact of distance learning through an economic perspective in the 
postmodern era. One important financial dimension of distance learning is the shift from 
traditional tuition fees to the current system of student financing, which enables students 
to avoid spending money on libraries, parking lots, and study areas (Voorhees, 2001). 
The economic perspective is upheld such that a significant reduction in fees, most 
especially miscellaneous fees as for example avoid trips to a center of study, food 
expenses and accommodations were reported by the participants. In addition, because 
more students desire and require schedules that are non-traditional and flexible, the 
technological advancements utilized in distance learning, such as the use of computers 
and Internet, fulfill their needs in a more cost-effective manner and in a much shorter 
time frame than would a traditional classroom learning setting (Morrison, 1996). 
Additionally, postmodern perspectives were utilized throughout the analysis of 
gathered data and the understanding that distance learning is not anchored only on 
technological advancements, but also on political and socio-cultural contexts and 
economic considerations. The study of these perspectives assisted in creating a picture of 
how distance learning affects the educational sector today, particularly through 
technological advancements in communication. 
145 
Data analysis highlighted that with technological advancements such as the ability 
for using computers and the Internet, came changes in the pedagogical structure of 
distance learning, along with its acceptance and expansion in the academic field. In 
regards to pedagogical aspects, the study particularly revealed that development of 
materials and lessons aimed at alleviating inconsistencies with distance learning could 
become insufficient. Participants like Alex, Jose, Javier and Carmen regarded the 
pedagogical structure of distance learning as highly effective to accommodate the needs 
and accessibility of working adults . Students viewed instruction and independence as 
factors that challenged their abilities and urged them to perform better academically. 
Overall, however, certain lapses in the distance learning system are still evident. 
As to the acceptance and expansion of distance learning, results of the study 
revealed that the teacher education department benefits greatly from the development of 
distance learning. Teachers in this study who have undergone distance learning were 
eventually equipped with better tools concerning their teaching methods and knowledge 
in their field. In fact, most of the respondents were confident that the distance learning 
experience anchored them to better teaching and income opportunities. Moreover, some 
of these participants viewed distance learning as an educational system that recognizes 
margins because they had the opportunity, as other international students, to pursue a 
graduate degree from Puerto Rico. Postmodernism education is not restricted to 
traditional learning systems and urges leaders in distance learning programs to invest in 
marginalized societies in order to attend the needs of those unrecognized sectors in the 
educational field. This view has been made evident via findings on the benefits of a 
distance learning platform, including reaching teachers who are restrained by 
geographical location, budget, time, and even age. 
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The research questions I have raised at the beginning of this study have referred to 
several issues that are highly important to the further promotion of online education, 
especially that of music education. Thus, the research questions have referred to the 
motivations that lie behind choosing such a program, the benefits as well as the 
challenges it entails, and finally how significant are these learning experiences when put 
to test. These questions were analyzed through a postmodernist view of distance learning 
and its perspectives on contemporary global society. 
Motivations 
In terms of the reasons behind emollment in the online music program, 
respondents such as Andres, Johanna and Javier mentioned personal success as a primary 
motivating factor. This reason was confirmed by the participants' responses, with 
Teresa, Marcos and Wanda citing career and skills enhancement, and Kevin, Isabel and 
Jose citing additional knowledge as factors motivating emollment. Participants like 
Teresa, Javier and Carmen also strongly preferred the convenience and flexibility of 
pursuing a degree online, which allowed them to study at home and gave them the 
capability to balance their domestic and professional responsibilities. In reviewing the 
literature, this confirms the importance of motivation for online education as a principle 
and/or factor that led individuals to choose online education for graduate studies, as 
highlighted by Cornell and Martin (1997). 
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These responses support the perspective that online distance learning, made 
possible in the postmodern era, led to logistical advantages such as the convenience, self-
paced progress, and accessibility of information in any location and time. As McMahon 
(2009) indicated, distance learning is most commonly utilized as a tool that aids in 
completion of multiple activities within the same period and at the best convenience. 
This study's results also established that online courses are cheaper than traditional 
courses that involve additional expenses for travelling, library space, accommodations, 
fees for additional activities on campus, and an overall sustenance fee. 
These positive reactions eventually provide an understanding of the growing 
number of admissions to online music education programs, despite the challenges and 
limitations of the online method of learning. The benefits of distance learning have 
contributed to an increase in technological awareness in schools, an increase in the use of 
online education at lower levels of education, effective marketing of online courses, and a 
proliferation of institutions that offer online education in a variety of subjects. This 
indicates that the individuals accept distance learning based on the benefits that motivate 
them toward it. 
In order to be able to offer answers to these research questions, I have resorted to 
my own personal experience, along with the documented experiences of the interviews. 
From a parallel drawn between my personal experience and those of the interviewed 
person it has resulted that the motivations lying behind the registration for such a course 
are similar-too many roles to combine (being an employee and also a member of the 
family who has to support it)-lack of time to pursue traditional courses as well as the 
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distance-sometimes the courses one is interested in are only to be found in universities 
far from home-distance often prevents one from pursuing such a course (even more if 
distance is combined with the above factors). Thus, participating in such a course can 
entail not only the educational added-value, but also the creation of a study schedule that 
could be easily accommodated with a busy timetable. 
Benefits 
Overall, distance learning programs create an ideal environment not just for 
attaining positive learning results but also for effectively implementing learned ideas in 
the classroom. Implementation of the practices learned during online study satisfied the 
respondents not only academically but also professionally, as they were able to introduce 
new practices into their style of teaching and eventually benefit their students and other 
people within their working environments as well. The analysis further depicted that the 
participants experienced increased capacity in teaching, increased knowledge, better 
communication skills, and increased ability to handle technological issues as described by 
Teresa, Kevin, Andres, Marcos, Alex, Isabel and Javier. In reviewing the literature, 
Montgomery (2000) claimed that the introduction of computers and other technological 
learning tools such as the Internet and software offer many benefits to the educational 
process. These reported outcomes support the view that the technological innovations led 
to instructive advantages. 
The benefits lie not only in the educational input that one is offered, but also in 
the interaction one has with the other online students and professors. According to 
Holmberg (1986), the core of teaching is the interaction between the teaching and 
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learning parties. Personal interaction and frequency in communication are "highly 
significant" in the distance learning process (Gottwald, 2005). In this regard, participants 
like Isabel, Jose and Johanna shared their concerns about communication with professors 
emphasizing on the need of a greater interaction between students and professor to share 
ideas and knowledge. Mancuso (2008) reported as a disadvantage that distance learning 
does not allow students to obtain immediate answers to their questions from instructors. 
Interpersonal interaction between the instructors and the students does not automatically 
occur in distance learning. To be advantageous, a greater interaction between the 
professor and the student is encouraged. 
Online studying entails, just like regular study, the need to hand in weekly 
assignments and write projects, sometimes group projects that require one to further 
discuss with the other participants in the course. It also requires one to develop a set of 
new skills, appropriate for this line of study, that consist in improving one's capability to 
conduct research and develop new perspectives, even multi-disciplinary ones, regarding 
the respective line of study. The benefits of such online courses, however, are extremely 
important for the development of education altogether. Since online education covers a 
plethora of areas of expertise, it is expected that the number of those participating in such 
courses shall increase considerably. Many studies have demonstrated that online 
education has had an incredible impact on the increasing numbers of students within 
universities, as well as on the growing indicators of educational input factors. This 
increase in emollment is fostered by certain key elements of modern society, such as the 
need for skills training rather than just knowledge, people's desire to strive for 
professional growth through higher education, and the appeal of online courses for 
nontraditional students (Allen & Seaman, 2007). 
Challenges 
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There are some challenges, however, that need to be accommodated along with 
the benefits. Even though the motivation often consisted in the possibility offered by 
such online education to accommodate busy schedules, this type of program is 
challenging from the point of view of the access to resources. Since it is developed 
online, such a course might be lacking in sufficient guidance from the professors and 
might appear to some as unstructured. For instance, Jose expressed as a concern that 
some courses such as "Orchestration" and "Form and Analysis" need a more agile advice, 
particularly because they have an objective structure. Other participants like Marcos, 
Wanda and Carmen added that these courses should seek for a face-to-face contact. The 
challenge faced was studying these laboratory-type courses through distance learning. 
As observed, handling technologies during the course of studies was one of the 
challenges most faced by the participants. Recent and rapid technological developments 
of new applications of communications technology and the changing educational needs 
are also challenges we might consider. The most common was that they did not initially 
know how to operate the technology. In that sense, it is essential for the institutions to 
have the guidance and orientation of technological functions available for students in 
order to help them to adjust to the online learning environment. If the student has 
difficulties in using the technology and if the teacher of the institution is ineffective in 
guiding the student in how to use this new method of learning, distance education 
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experience can be not just challenging but negative. These challenges are related with 
the capability of the student as an independent learner to deal with new technological 
advances and applications of the postmodern era. In that sense, the role of the teacher 
must also change with technological advancements in order to be effective in guiding the 
student in how to use this new method of learning. Despite of its challenges, the 
technological aspects of distance learning, when properly managed, can be useful in the 
creation of significant learning experiences. 
Significant Learning Experiences 
In spite of the challenges faced, the in-service teachers mentioned several 
significant learning experiences gained during the course of the online study. These 
experiences focused primarily on aspects related to their careers as teacher, which could 
change and affect the implementation of their teaching strategies. For instance, the 
teachers were motivated to adapt the lessons learned in distance learning immediately 
into their own teaching environments, as expressed by Teresa, Isabel and Jose. For the 
in-service music teachers, the experience of learning new trends, methods and 
philosophies of music education in the online program represents an invitation to renew 
their teaching methods. Identifying how to optimize and organize better lesson plans 
while achieving a better writing structure through the distance learning coursework are 
also revealed as important aspect of growth by the in-service music teachers. 
Other significant learning experiences gained by the in-service music teachers 
were an increase in knowledge and a better range of technological skills. This is 
particularly significant because involves an enhancement in their capacity in handling 
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technological aspects of education. Javier, for example, was able to transfer to classroom 
knowledge acquired about the use of technological resources to teach. As established in 
the framework, the primary reason for the growth of interest in distance learning is the 
immense technological advancements and circulation of information and communication, 
which gives the in-service teachers unexpected possibilities. By the acquisition of these 
new technological skills, they become also more capable to access information regarding 
the latest trends in music education and music business. 
The combination of all these educational factors provided an ultimate platform for 
understanding the teachers' learning experiences in an online master's degree program. 
As a tool ofpostmodernism, online distance learning opens up doors for global 
knowledge exchange, in which the teaching conditions come to be an extension of the 
distance learning experience. 
Interviewer experiences. In this section, I share my own experiences with the 
case under study, carefully considering influential contexts and circumstances. This self-
reflection serves as a personal statement to discuss my role as researcher during the study 
(Marshall & Rossman, 2006), allowing me a look back at my time as a graduate student 
in distance learning. Although the study was focused on describing the participants' 
experiences, I was prompted to comment based on my personal experience. 
I firstly chose to enroll in a master's degree program in education because of a 
personal desire to excel, to become better prepared and equipped in the field of teaching, 
and to acquire expert knowledge. While the degree could have been pursued via 
traditional degree programs, I instead chose to participate in a distance learning program 
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for the same reasons that many students choose distance learning. First, no traditional 
options for pursuing a master's degree were available close to home. In addition, I had 
multiple roles, which included being a teacher, a father, and a musician and made the 
flexibility of distance learning an attractive option. Distance learning eventually turned 
out to be a good choice since the program allowed the creation of a study scheme that fit 
a busy schedule that was also easily adjustable. 
The distance learning experience was an enriching and challenging one. Through 
self-reliance and self-motivation, I became acquainted with current trends in the music 
education field and within research on distance learning programs in general. The most 
valuable benefit of the program was that it required the development of analytical 
thinking and reflection skills on theoretical writings presented in the course work. My 
capacities to write, edit, and learn about research methods also improved through the 
completion of the master's thesis. In terms of teaching practice, I acquired better and 
more advanced ways of creating and implementing lesson plans and expanded knowledge 
on how to incorporate music material with other academic subjects. Studying various 
philosophies and current issues in music education also offered a comprehensive insight 
into how to teach music to today's students. In addition, distance education allowed me 
to reflect on the daily process of teaching and learning and improve my methods of 
transferring such acquired knowledge to students. 
The experience did have its frustrations, however. For example, it was frustrating 
to receive contradictory guidance from tutors. At times, tutors did not offer detailed 
instructions to carry out tasks efficiently or effectively, and it was difficult to perform 
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tasks based on such imprecise and contradictory guidelines. In addition, finding 
resources beyond the ones offered by professors and learning to synthesize information 
based on understanding what professors required were both difficult tasks. Despite these 
frustrations, completing the program was a suitable but demanding experience of 
educational growth. 
Growth and development of distance learning. A number of issues in the 
world today have encouraged the growth and development of distance learning. One area 
of special interest is rural education. The technologies of distance education are capable 
of helping schools in rural areas overcome the disadvantages of geographic isolation by 
expanding programs, increasing learning opportunities, and linking instructors and 
students with a range of learning resources (Barker & Hall, 1993). While cost may be an 
issue in rural communities, the United States Distance Learning Association (USDLA, 
1996) stated that bonds can be issued to cover costs of construction and installation of 
satellite dishes. In addition, state, national, and federal grant programs may provide 
funds for local projects. Moreover, with regards to Perraton's (2007) claims, as noted in 
this study's theoretical framework, distance learning is a tool in addressing a myriad of 
educational needs, even at costs that are lower than conventional education. Regarding 
rural education, distance learning is able to create schools where there are none. This has 
been expressed in the acceptance and expansion of distance learning. 
The global influence of the business sector is the second element that encourages 
growth and development of distance learning. In certain conditions where requirements 
exist and resources are available, businesses take advantage of distance learning to 
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achieve advantages over competitors. This return on investment creates a great 
opportunity for increasing cash flow into the academic institutions (Ryan & Deci, 2000). 
Most general and web-based techniques are increasingly becoming cheaper with a wider 
market presence in different countries. Furthermore, investment in distance learning 
technologies can change into long-te1m cost reductions for businesses by decreasing 
travel, training, and delivery expenses while increasing effectiveness and producing 
avenues for tracking results. 
The education sector faces the challenge of emulating the success of distance 
learning in the business field. The business sector has openly demonstrated financial 
interest in the successful outcome of distance learning. Businesses gain from the sale of 
the expensive infrastructure for distance learning, software, and educational materials 
required for the development of distance learning. Furthermore, the business sector 
continuously enlists individuals in education to buy training services. Various business 
entities market their services on the World Wide Web, which provides opportunities for 
marketing programs, courses, and training and assists organizations interested in 
exploring and enacting distance learning technologies. 
On a certain level, this incorporation of the business sector almost turns distance 
learning into a capitalist modernist product, which must not be further encouraged. As 
within postmodern lens, distance learning is likely be viewed for the benefit of many and 
not for the monetary interests of some. Although such is often unavoidable, it is still 
imperative to note and express that distance learning is meant to be a manner through 
which marginalized sections of the educational sphere are targeted and assisted in 
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improvement. Moreover, distance learning is a tool for resisting meta-narratives and for 
expressing that "there are many ways in which we can acquire education, and wherein we 
can recognize discursiveness as asserted by a postmodern perspective to distance 
education" (Petterway, 201 0). Though, the integration of business as a factor in distance 
learning encourages the growth of the latter, it is still imperative that it be used as a tool 
for reaching students, such as those who are marginalized due to high costs of traditional 
learning methods. 
Another factor that encourages growth and development is the influence of 
private education and home schooling. The educational protagonists of home and private 
education have advocated for the use of resources in order to improve the education 
offered by the public sector. As distance learning continues to expand, its protagonists 
have continuously established a network. These marketing and flexible educational 
options will almost certainly assist in teaching music at a distance. 
Implications of the Study 
This study is significant for all stakeholders in the online education system, 
including moderators, instructors/professors, students, researchers in this field, and the 
institutions that host these systems. This study contributes to an understanding of online 
programs as a whole and the experiences of students who have passed through them. 
Moreover, the findings of the current study provide an opportunity for potential distance 
learning students to understand the implications of online learning before their actual 
participation. 
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This study also goes beyond academic boundaries and provides insight into the 
requisite technological capacity and capabilities for the proper functioning of online 
education. Through such means, I have found through this that the support of the online 
distance learning environment is a critical factor in the success of the online education 
process, and this study mainly incorporates the qualitative value that is added to the 
education process. The qualitative aspects such as increased knowledge in music and 
increased ability to handle syllabi and material related to teaching music were also found 
to be of great benefit. 
The negative impact that the study might inevitably cause is a drop in admissions 
to traditional classroom education, particularly for music teachers pursuing master's 
degrees. This change in preference can potentially lead to great inconvenience to major 
institutions around the world. Furthermore, the capacity of the systems to support 
multiple students simultaneously is imperative, and institutions may encounter pressure 
on their normal budgets due to the influx of students within a short period. An increase 
in the number of online students may lead to a redesign of admissions policies and 
procedures and of course, duration of course study to create the best times for concurrent 
courses and to allow students to complete degree requirements at the same time as 
students enrolled in traditional programs so that joint graduations can be held. 
In the music field in particular, educational content is considered dynamic, and 
the syllabus and teaching design must change to accommodate new content that is 
presented to elementary and high school music students. As such, due to the rapid 
development of online courses, their content and instructional activities demand delivery 
158 
within the shortest time possible. For music education, the creation of proper timelines 
also aids in-service teachers in implementing the acquired information for their students 
and/or to private students. This rapid learning and increase in knowledge makes music 
teachers more sought-after in the job market and generally leads to better credentials. 
As an implication of the study, prospective students that are willing to enroll in 
online degree programs will have additional information about certain factors to consider 
before enrolling (such as potential benefits, challenges and learning experiences). The 
study, therefore, acts as a guide regarding some of the most important aspects of distance 
learning that these students are bound to encounter as they enroll in online programs. It 
is noteworthy that the identified challenges affect a majority of students; therefore, 
understanding impending challenges associated with distance learning could help 
prospective students to prepare themselves for such programs. In addition, this study's 
results will aid the regulatory services that moderate online courses in different countries. 
Through this study's findings, such regulatory bodies can readily forge proper 
infrastructure and educational content-building in order to equip distance learning 
students to overcome the challenges of online education. The overall effect is the 
creation of a well-organized and well-structured platform that can be utilized across 
various institutions. 
Conclusion 
The contemporary professional is likely to be overwhelmed by data that is 
available globally through the internet. As a result, they are inevitably experiencing a 
process of continuous change and professional development. Thus, networking of 
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professionals is essential for developing new knowledge because the synergies generate a 
higher level of power for individual professionals in their areas of specialty. As a result, 
educational institutions are now embracing communications and media technologies in 
efforts to provide today's students a range of facilities essential to distance learning, 
thereby creating an opportunity for new learning experiences and qualifications. 
The widespread demands of students and institutions to meet the changing needs 
of the current economy and society compels the pursuit of a contemporary learning 
environment that provides solutions for problems surrounding accessibility, funding, and 
quality learning (Moore & Kearsley, 2005). With the advancement oftechnology, 
particularly in information and communication tools, distance learning emerged as a 
leading method for meeting those needs driven by the concepts of globalization and 
postmodernism (ITU, 2009; Samaras et al. , 2008). Its pedagogical advancements and its 
acceptance and expansion also continue to prove its effectiveness as a method of 
instruction whereby traditional forms seem to waver. 
The fact that students' satisfaction far outweighed dissatisfaction with the distance 
learning experience indicates that only a small number of inadequacies within the 
program could have influenced the negative experiences. In conclusion, distance 
learning offers a flexible platform for working while increasing academic knowledge 
concurrently. Distance learning equips in-service music teachers on the basis of their 
working experiences, teaching skills, and knowledge of the field, which are essential to 
compete in a global postmodern society. 
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Future Trends and Recommendations 
The future seems bright for online learning due to the exponential growth in 
technological capacity and capabilities, institutional systems, and students' overall 
understanding of computers and technology. These influences should not be taken for 
granted; however, they form an ideal environment for the online transfer of knowledge 
and skills, not only in music but also in various other fields corresponding to the demands 
and pressures within the population of learners worldwide. This study has equally 
expressed that a lot of attention must be given to the pedagogical aspect of distance 
learning, which must be continually evaluated and compensated in terms of its 
inconsistencies. The pedagogical aspect is equally vital to the technological aspect of 
distance learning as it outlines the instruction delivered to and acquired by students. 
Those who do not find self-studying as conducive are more likely to denote 
disadvantages within the distance learning framework and regard materials as difficult 
and insufficient to meet their needs. For such students, the absence of a teacher and the 
faults of materials that they use overshadow their ability to perform and achieve better 
results in an online study program. 
With the salient limitations of distance learning, it is important for institutions to 
introduce mentored learning systems for the transfer of critical knowledge to students. In 
mentored learning systems, the moderator or instructor is charged with pre-recording live 
classroom situations and posting these recordings in the online course so that students can 
view them. The students then assimilate the knowledge at a later time or date. If any 
concerns or questions arise, students can post them through the same platform and 
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receive feedback in the shortest time possible. This type of learning helps alleviate the 
issue of unavailability of professors that students currently experience in many online 
courses. Additionally, there is a dire need for the creation of a platform in which students 
can be taught practical skills, especially in the areas of playing musical instruments and 
the practical lessons of composition and improvisation. In this regard, it might be useful 
to develop some instructional videos, taking into consideration the fact that these courses 
are focused on music, which combines harmoniously both theory and practice. In 
addition to that, better communication platforms with the professors and those in charge 
of the courses should be identified and implemented. 
Traditional forms of correspondence could also be used to continuously foster 
open communication between teacher and student. Early forms of distance learning were 
heavily reliant on postal mail services. Today, via the availability of the internet and 
emailing platforms or even VOIP software or instant messaging technologies, student-to-
professor communication can be continuously sustained in spite of differences in time 
zones and personal schedules. Emphasizing such tools may lead to a more prolific 
method of engaging student and teacher roles as opposed to the simple employment of 
materials and resources. 
An additional recommendation that should be incorporated into online courses is 
the ability to organize all the material within the system on a standalone platform such as 
a PC. Doing so would aid students in the continuation of course work when connectivity 
to the server is not available or is congested because of the number of users logged in. 
The student would feel independent in the administration of the course work, and course 
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requirements could be completed at the student's pace and speed. Additional care must 
be taken in the administration of the coursework, and guidance and examinations should 
be supervised and closely monitored by course moderators or instructors. Through the 
incorporation of such models, online education could reduce the number of challenges 
and complaints that arise from students, as seen in this study. Thus, students would 
benefit, while institutions could boost admissions. This setup would also be beneficial to 
students living where internet connectivity is relatively slow or difficult to sustain. 
As far as music distance learning is concerned, I suggest creating space in the 
program to teach some music courses face-to-face during the summer for the in-service 
teachers, especially those courses that require audio-technical elements and/or direct 
interaction with music. This hybrid program would adapt instructive components to 
audio courses. For instance, Anderson and Ellis (2005) described how to facilitate music 
teaching through the Web by using instructional videos. To use it effectively, music 
teachers need a "range of technical and instructional skills beyond those traditionally 
considered essential to the core practice of music teaching" (Anderson & Ellis, 2005, p. 
915). Attention to these particular needs and gaps in strategies is strongly advised to 
make the distance learning experience better and, most importantly, more prolific. 
Regarding the marketability of online courses in music, it is very important to 
increase the factors influencing students to emoll in such programs. Most participants in 
this study only emolled due to curiosity and the need for a flexible and comfortable 
career life. Creating student awareness of all the benefits of online courses over 
traditional learning methods might strongly influence students to emoll in distance 
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learning programs. This awareness also shapes the expectations of the students and, in a 
way, reduces the over-expectations that lead to disappointments and poor perceptions of 
distance learning courses. Providing explicit information on the advantages and 
disadvantages of distance learning must be considered imperative for all institutions 
offering such online courses to allow students to make the most of what they can do and 
achieve in a distance learning program. 
With specific attention to music's fields of study, online education is prone to 
creating negative experiences for students who are not well prepared in the material, as 
the music field employs special theoretical and practical concepts, and students have 
specific needs that should be met with satisfaction. This situation creates a need for 
proper awareness among in-service music teachers and those in private practice, so that, 
as they emoll in online courses, they receive value for the money and time they invest in 
the coursework. To reduce the number of dropouts, orientation and guidance should be 
adequate upon admission. These factors would significantly increase the overall quality 
of the music professionals produced through distance learning. 
I consider it imperative to establish that effective distance learning programs start 
with careful planning and a focus on course requirements and student needs. Appropriate 
technology can and should only be chosen once these aspects are understood. The 
effectiveness of distance learning does not happen spontaneously but evolves through the 
hard work and dedicated efforts of many individuals and organizations. Successful 
distance learning programs depend on the consistency and integrated efforts of learners, 
faculty, facilitators, instructors, and support staff. Once such factors are put in place and 
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greatly considered, the distance learning platform is not only designed to accommodate 
individual needs but is also subjected to continuous improvement that keeps up with 
increasing demands and changes in contexts where it is found. 
Figure 2 shows the model and kind of structure into which distance education is 
expected to fit in the foreseeable future . It must be remembered that the dynamic nature 
of distance education and the field of education in the contemporary world creates room 
for well-outlined online learning approaches and cycles. These converge toward the 
objective of offering high quality education to students and adding further value to the 
job market or employers' institutions. 
The perception process leads to the characteristics of online learning as more 
streamlined and well elaborated. In addition, the approaches are quite simplistic and 
direct. Notably, the level of collaborative activities in online learning will be greatly 
increased. Such collaborative activities are aimed at gaining immediate practical benefits 
and experiences over time. These benefits can be attributed to the fact that most online 
education would be done concurrently with the practice in education. For example, in-
service music teachers would spend part of their time in class teaching the learning 
activities that they value and that provide immediate practical benefit. As a result, they 
will rapidly apply new knowledge gained into students' activities in the classroom while 
they are engaged in the distance learning courses. 
Figure 2. Depicting the distance education learning cycle. 
The Learning Process in Context 
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Practical 
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Adapted from Kolb (1984) and Honey and Mumford (2006)- Retrieved from 
http://www. ubc.ca/okanagan/students/arc/learning-support/learning -process.html 
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The representation shown in Figure 2 eliminates the unclear structure and unclear 
understanding of the future trends by depicting clear channels for online collaboration 
that are in line with the education system and its requirements. The reflective conceptual 
and active experimentation processes are all linked together with the concrete 
experiences in the perception process. In this study, this connection assists in pinpointing 
the link between perceptions and experiences as seen in the recorded data and analysis 
thereafter. 
As a result, this process produces a higher level of enjoyment of distance learning 
discussion and activities, and students would also seek a stronger course framework and 
structure, as seen at the bottom right of Figure 2. As depicted in the analysis area, 
increased technological understanding is expected to create a better discussion forum for 
distance learning students through online interactions. This environment can further be 
fostered by a stronger course stucture for the distance learning program. Approaches 
such as the adaption of observation sound theories, as shown in Figure 2, could be 
applied in relation to such framework edification. 
The overall picture as shown in Figure 2 is that distance learning is expected to 
create an environment in which all stakeholders ' concerns are considered during the 
process of knowledge transfer from the instructor to the students (McPherson & Nunes, 
2004). The completeness of the environment determines the succes rate and effectiveness 
of the distance learning program, from its inception through its sustenance. The various 
aspects of the environment such as sponsorship, job market, and technological 
advancement are all supposed to fit into this model and be well accomodated in order to 
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contribute to continued success of the distance learning program. 
If one is to correlate the theoretical framework applied to the present research and 
the key elements of the diagram presented above, the results would show the direct 
proportionality that exists between the aims of the online learning system and the main 
research questions raised at the beginning of the thesis. Thus, the present research 
tackled aspects such as motivation, benefits, challenges and significant learning 
experiences. The key elements of the diagram are, in my opinion, "environment", 
"success", "effectiveness" and the verb to "accommodate". If one is to draw connections 
between them, it is a fact that the key elements of "success" and "effectivesness" are to 
be related to the motivations expressed by the interviewed subjects as well as the benefits 
that many recognized to online learning processes." "Accommodating" is an important 
element as it juggles with the issues of time and distance management, understanding of 
issues, perceptions and the multiple roles that are to be combined in the process. 
Leaders in distance learning programs for in-service music teachers must also 
address the challenges of contemporary society and the impact of the "Information 
Communication Technologies" (ICT) in order to respond to the needs, as reported in this 
study. In order to make possible the expansion of educational opportunities through 
distance learning for these students/teachers, challenges to (a) developing innovative 
guidelines and policies to provide them with appropriate online teaching and graduate 
student support services and (b) broadening access to distance learning to more 
individuals while lowering costs for students should be overcome. Conducting internal 
studies on current online graduate distance learners would disclose important findings on 
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the actual needs and challenges for the development of distance learning programs. 
This study has attempted to address the implications of music teachers' 
professional development while continuing in the classroom. It is anticipated that 
distance learning for in-service music teachers looking for a higher degree will be upheld 
as a suitable and cost-effective option. The future belongs to the institutions that offer 
distance online education while addressing the concerns raised by students who have 
gone through the system. Addressing these concerns creates a framework through which 
online distance learning courses can be improved and whereby the effectiveness of such 
courses for students and the hosting institutions can continue to grow. 
The benefit of the present research is that of joining the many studies that are 
constantly conducted on such a matter. The online learning process has developed 
throughout time and based on the experiences of those involved. Naturally, online 
courses pertaining to various domains have different methodologies. The end-goals of 
the exercise remain the same - to increase the level of education by accommodating a 
series of disturbing factors that would otherwise deter one from pursuing further 
education. 
Recommendations for Future Research 
Despite the fact that the effectiveness of the process of online distance learning 
has been certified, there are still particular aspects that need further documentation. For 
instance, more studies should be devised on the particular aspects of online education, 
such as guidance, access to data and counseling on the matter, in addition to the 
technology issues that online distance learning faces, particularly in higher education. 
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Furthermore, the palette of courses available could be slightly modified in order to suit 
the necessities of certain professions. In this case, teaching music could be tailored either 
for those who teach it as a school subject or for those who teach it privately, more as 
vocational or as show business and entertainment. In addition to this, it is strongly 
advised for the producers of the system of online education to explore ways to develop 
new patterns of teaching and feedback so that the exchange of information is not 
unidirectional - from the professor/tutor to the student, but also vice versa. 
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Appendix A: Approval from Boston University Institutional Review Board 
Boston University Charles River Campus Institutional Review Board 
25 Buick St reet 
Boston. Massachusetts 02215 
T 617-353-4365 F 617-353-6660 
Juan Carlos Vega-Martinez 
Hacienda San Jose 
276 Via Cundeamor 
Caguas, Puerto Rico 00727-3029 
Dear Mr. Vega-Martinez: 
IRB File # 2202X 
Title: "Exploring the Experiences of In-
Service Music Teachers from Puerto 
Rico in a Selected Distance Learning 
Master's Program" 
April22, 2010 
The Charles River Campus Institutional Review Board has completed its review of 
your research protocol referenced above The IRB has determined that this protocol to be 
Exempt under 45 CFR 46.101 (b)(2): (2)Research involving the use of educational tests 
(cognitive, diagnostic, aptitude, achievement), survey procedures, interview 
procedures or observation of public behavior, unless:(i) information obtained is 
recorded in such a manner that human subjects can be identified, directly or 
through identifiers linked to the subjects; and (ii) any disclosure of the human 
subjects' responses outside the research could reasonably place the subjects at risk 
of criminal or civil liability or be damaging to the subjects' financial standing, 
employability, or reputation. 
This approval stipulates that no minors will be enrolled. 
This approval also stipulates that data will be collected anonymously and that subjects ' 
individual responses cannot be linked, even temporarily to individual subjects. 
Please find attached the revised, stamped "consent paragraph", in Spanish and English to be 
included at the beginning of each interview. Please use this approved version of this document. 
The text of the e-mail for recruitment has been stamped to signifY approvaL You do not need to 
attach it to thee-mails you send, but you may only usc this approved text. 
Any changes or modifications to the protocol as now approved must be reported to and acted 
upon by the IRB prior to implementation. 
Please contact Debbie Perez, IRB Coordinator, at 617-358-6115 if you have any questions or we 
can be of further assistance. 
Enclosures 
Sincerely, 
~/lGYv\_ 
~ ~~~h~;H CIP 
BU-CRC IRB 
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Appendix B: Consent Statement 
Description of consent statement to be read to the subject prior to interview 
"We invite you to complete this interview designed to explore the experiences you have 
gained while pursuing your master's degree in music education through distance learning. 
In addition, the interview will examine the effects that the online program had on your 
professional practice, your perceptions of online learning experience, and the challenges 
experienced while using online distance learning tools. Your participation in this 
research interview is completely voluntary, and you can stop the interview at any time. 
Please bring with you your reflexive diaries of your learning experiences at graduate 
school to the dialogue. The interview should take approximately 60 minutes (1 hour) to 
complete. Please note that all responses are anonymous and confidential. The interview 
will be audiotaped if you agree and will not contain any identifiable information. The 
tape will be transcribed without identifiers and will be destroyed within three months of 
the interview date." 
"If you have any questions about this interview, please contact Juan Carlos Vega-
Martinez at 787-649-8378 or atjcvegama@gmail.com." 
You may obtain further information about your rights as a research subject by calling the 
Office of the Institutional Review Board of Boston University at 617-358-6115. 
Juan Carlos Vega-Martinez 
BU Doctoral Student in Music Education 
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Appendix C: Consent Statement (in Spanish) 
Declaracion de Consentimiento a ser leida al participante antes de la entrevista 
"Le invitamos a completar esta entrevista disefiada para explorar las experiencias 
obtenidas mientras estudiaba su maestria en educacion musical mediante educacion a 
distancia. Ademas, la entrevista examinara los efectos que el programa en linea tuvo en 
su practica profesional, sus percepciones sobre la experiencia de educacion en linea, y los 
desafios experimentados al utilizar herramientas de educacion a distancia en linea. Su 
participacion en esta entrevista de investigaciones completamente voluntaria y usted 
puede detener la entrevista en cualquier momento. Traiga por favor al dialogo sus diarios 
reflexivos con sus experiencias de aprendizaje en cursos de posgraduado. La entrevista 
debe durar aproximadamente 60 minutos (1 hora). Todas sus respuestas seran anonimas y 
confidenciales. La entrevista se grabara en cinta de audio si usted esta de acuerdo y no 
contendra informacion que le identifique. La cinta sera transcrita sin identificaciones y 
sera destruida a los tres meses de la fecha de la entre vista." 
"Si tiene cualquier pregunta acerca de esta entrevista, favor de contactar a 
Juan Carlos Vega-Martinez al 787-649-8378 o ajcvegama@gmail.com." 
Puede obtener informacion adicional sobre sus derechos como participante en una 
investigacion llamando ala Oficina del Consejo de Revision Institucional de la Universidad 
de Boston (Office of the Institutional Review Board of Boston University) al 617-358-
6115. 
Juan Carlos Vega-Martinez 
BU Doctoral Student in Music Education 
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Appendix D: Recruitment Email 
I am a doctoral student at Boston University, and I am conducting a study to 
fulfill the requirements for the degree of Doctor of Musical Arts in Music Education. 
The study is about the experiences and perceptions of in-service teachers who have 
already pursued a master's degree in music education through distance learning. It 
involves an interview and to bring reflective diaries of your learning experiences at 
graduate school to the dialogue. I am looking for in-service teachers who were emolled 
in the online master's program, and who have completed a master's degree in music 
education by distance learning at Cambridge College Puerto Rico Center. I would be 
very grateful if you would be willing to take part in my study. If you are interested, 
please reply this email Gcvegama@gmail.com) or contact me at (787) 649-8378. If you 
do so, you will have the chance to find out more about the study before coming to any 
final decision. You would be under no obligation to take part. 
Dr. Lee Higgins of Boston University College of Fine Arts supervises my study, and he 
can be contacted on higginsl@bu.edu. 
Thanks! 
Juan Carlos Vega-Martinez 
BU Doctoral Student in Music Education 
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Appendix E: Recruitment Email (in Spanish) 
Soy estudiante doctoral en la Universidad de Boston (Boston University) y realizo 
un estudio para cumplir con los requisitos para el grado de Doctor en Artes Musicales en 
Educaci6n Musical (Doctor of Musical Arts in Music Education). El estudio es sobre las 
experiencias y percepciones de profesores en servicio que obtuvieron un titulo de maestria en 
educaci6n musical a traves de la educaci6n a distancia. Implica una entrevista y que traiga al 
dialogo sus diarios reflexivos con sus experiencias de aprendizaje de posgrado. Busco 
maestros que estuvieron matriculados en el programa de maestria linea, y que han 
completado su maestria en educaci6n de musica por medio de la educaci6n a distancia en 
Cambridge College Puerto Rico Center. Quedaria muy agradecido de usted estar dispuesto 
a tomar parte en mi estudio. Siesta interesado, por favor conteste a este correo 
electr6nico Gcvegama@gmail.com) o puede llamarme al (787) 649-8378. De ser asf, 
tendra la oportunidad de averiguar mas acerca del estudio antes de tomar cualquier 
decision final. De ninguna forma estaria bajo obligaci6n de tomar parte. 
Mi estudio lo supervisa el Dr. Lee Higgins de "Boston University College of Fine Arts", 
y puede ser contactado en higginsl@bu.edu. 
jGracias! 
Juan Carlos Vega-Martinez 
BU Doctoral Student in Music Education 
Appendix F: Interview Protocol 
Part I: Notes for the Interviewer 
Overview 
1. Tape-record the interviews if permission is granted 
2. Interview in a neutral setting 
3. Each interview lasted 60 to 75 minutes 
Interview Methodology 
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Interviews were implemented with a customized approach allowing for an in-
depth investigation. Follow-up questions were used to stimulate interviewee memory. 
The interviewer used a semi-structured question design (Part III). Interview contained: 
1. A predetermined set of 12 questions 
2. All predetermined questions were the same for respondents 
Designation of Interviewee: -----------------------
Location of Interview:-----------------------
Date: ______________ _ 
Start Time: ___________ _ 
Finish Time: ___________ _ 
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Part II: Components of the Interview 
1. Components of the Interview 
a. Introduction (5-10 minutes) 
b. Review confidentiality and read consent statement 
c. Create a relaxed environment 
d. Dialogue 
Question: Have you received my introductory recruitment email explaining my research 
and the format that will be used? 
Question: Are there any questions? 
2. Explain the purpose of the interview 
The purpose of this interview is to explore your experiences and perceptions on 
distance learning in graduate music education, which you have completed at Cambridge 
College. During the time we have together, I would like to get an understanding of your 
insights and observations pertinent to the subject matter of the study. 
The open-ended questions are intended to obtain your personal experience and 
perceptions. I would encourage you to answer these questions as explicitly as possible. I 
will look forward to hearing openly from you about learning experiences you have gained 
while pursuing your master's degree in music education through distance learning. 
Please try to recall and describe specific instances and examples that illustrate your 
responses. For example, you can share detailed stories of your experiences using online 
distance learning tools such as computers, software, and other technological learning 
equipment. Besides, on your perceptions related to the accessibility of online learning 
environment. 
3. Ask permission to record interview 
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I would like to record this interview in a cassette tape for easy transcribing and to 
get an inclusive record of what is said, since the notes I take will not be as comprehensive 
as I will require. Your anonymity and confidentiality will be preserved, therefore, no one 
other than I will listen to anything you say to me. The interview time may take about 1 
hour. If you agree to volunteer and participate in the research process, please read this 
consent statement prior to the interview. The document resulting from this study will 
describe what you and others have said predominantly in summation. No responses will 
be ascribed to you by name. Please, do you have any objections with regard to recording 
this interview? 
Would you give me permission to tape the interview? 
Do you have any questions before we begin? 
Part III: Interview Questions 
1. What were your motivations in choosing to study for your master's in music 
education? 
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2. What were the factors that led to you decision to participate in a distance learning 
master' s student in music education? 
3. On reflection, was distance learning the right choice for you? If so why? If not 
why not? 
4. How would you describe your overall distance-learning experience? 
5. What was/were your most valuable learning experiences while being a distance 
learning student? 
6. What was/were your most difficult learning experiences while being a distance 
learning student? 
7. What are the advantages and/or disadvantages of pursuing master's degree in 
music education through distance learning? 
8. What specific information learned from the online master's program do you 
identify as important and relevant to your teaching practice? 
9. Has your teaching practice been affected by the process of studying online? (If 
yes, please indicate in what ways) 
10. What were the significant challenges for you during your online instruction? 
11. What obstacles or difficulties did you face while working with distance learning 
tools, including technology? 
12. Is there anything else you would like to add? 
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The primary research questions and associated interview questions that guided the 
interviews follow. 
);> Research Question 1: What motivations do in-service music teachers cite for 
choosing to pursue a master' s degree in music education through distance 
learning? 
• Interview Question 1: What were your motivations in choosing to study 
your master's in music education? 
• Interview Question 2: What were the factors that led to you decision to 
participate in a distance learning master' s student in music education? 
• Interview Question 3: On reflection, was distance learning the right 
choice for you? If so why? If not why not? 
);> Research Question 2: What benefits do in-service music teachers report as a result 
of enrolling in a master of education distance learning program? 
• Interview Question 4: How would you describe your overall distance 
learning experience? 
• Interview Question 5: What was/were your most valuable learning 
experiences while being a distance learning student? 
• Interview Question 7: What are the advantages and/or disadvantages of 
pursuing master's degree in music education through distance learning? 
);> Research Question 3: What challenges do in-service music teachers report facing 
when studying in an online graduate distance learning program? 
• Interview Question 6: What was/were your most difficult learning 
experiences while being a distance learning student? 
• Interview Question 10: What were the significant challenges for you 
during your online instruction? 
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• Interview Question 11: What obstacles or difficulties did you face while 
working with distance learning tools, including technology? 
~ Research Question 4: What learning experiences do in-service music teachers in a 
graduate distance learning program find significant for their profession and 
teaching environments? 
• Interview Question 8: What specific information learned from the online 
master's program do you identify as important and relevant to your 
teaching practice? 
• Interview Question 9: Has your teaching practice been affected by the 
process of studying online? (If yes, please indicate in what ways) 
• Final Interview Question: Is there anything else you would like to add? 
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Appendix G: Interview Protocol (in Spanish) 
Protocolo de Ia Entrevista 
Me comunico con usted con respecto a una entrevista sobre educaci6n a distancia en 
educaci6n musical de posgrado, que usted curs6 en Cambridge College. U sted acept6 
participar en una entrevista a traves de una invitaci6n que le enviamos por correo electr6nico. 
(,Esta preparado para responder unas preguntas? 
Quisiera grabar esta entrevista en una cinta para facilitar su transcripci6n. Se protegera 
su anonimato y confidencialidad. (,Tendria alguna objeci6n con respecto ala grabaci6n de esta 
entrevista? 
Le solicito que responda las preguntas de la manera mas explicita posible. Estoy 
interesado en escuchar abiertamente acerca de las experiencias de aprendizaje que tuvo durante 
sus estudios de maestria en educaci6n musical a traves de la educaci6n a distancia. Por favor, 
trate de recordar y describir detalles y ejemplos especificos que ilustren sus respuestas. Por 
ejemplo, puede compartir historias detalladas sobre sus experiencias al utilizar las herrarnientas 
de educaci6n a distancia en linea como ser computadoras, software y otro equipo tecnol6gico 
para la educaci6n. Tambien, sus percepciones con respecto ala accesibilidad para la educaci6n 
en linea. 
Las preguntas de la entrevista senm las siguientes: 
1. ;_,Que lo motivo a elegir realizar sus estudios de maestria en educacion musical? 
2. ;_,Que factores lo condujeron a tomar la decision de participar en el programa de 
maestria en educacion musical a distancia? 
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3. Silo piensa bien, ;_,la educacion a distancia fue una decision acertada para usted? Si fue 
asi, ;_,por que? Sino fue asi, ;_,por que no? 
4. ;_,Como podria describir su experiencia general acerca de la educacion a distancia? 
5. ;_, Cuales fueron sus experiencias mas valiosas relacionadas con la educacion mientras 
fue un estudiante de educacion a distancia? 
6. ;_,Cuales fueron sus experiencias mas dificiles relacionadas con la educacion mientras 
fue un estudiante de educacion a distancia? 
7. ;_,Cuales son las ventajas o desventajas de estudiar para un titulo de maestria en 
educacion musical a traves de la educacion a distancia? 
8. ;_,Que informacion especifica aprendio del programa de maestria en linea que considere 
importante y pertinente a su pnictica docente? 
9. ;_,Se vio afectada su pnictica docente por el proceso del estudio en linea? (Si fue asi, 
indique de que manera) 
10. ;_,Cuales fueron los principales desafios que enfrento durante su instruccion en linea? 
11. ;_,Que obstaculos o dificultades enfrento al trabajar con las herrarnientas de educacion a 
distancia, incluyendo la tecnologia? 
12. ;_,Hay algo mas que quisiera agregar? 
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